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CHAPTER I 

INTRODUCTION 

A considerable amount of research has been done on ado lescen t s ' c a r e e r 

choices in the l a s t t h r e e decades. With the eve r increasing complexity of 

modern s o c i e t y i t becomes more and more important for the adolescent to g i v e 

serious thought to what he wants to become ( p a r t l y through work) in h i s a d u l t 

years . 

According to Duner (1978) educational and vocational cho ice must be 

regarded a s a process over a long period of t ime , very often the whole a c t i v e 

l i f e . The process can be looked a t in several ways. In r e sea rch the individual 

himself can be the focus of i n t e r e s t but s o c i a l , economic and educational 

factors can a lso be s t u d i e d . 

This process may be d i f ferent in d i f fe ren t soc ie t i e s , ranging from 

decisions of the ind iv idua l to dec is ions of the family or e v e n other g roups or 

i n s t i t u t i o n s . The r o l e of the s t a t e through t h e school system may be an 

important f ac to r and where manpower shortages e x i s t in c e r t a i n occupations 

a u t h o r i t i e s may t ry to encourage s tudents to go i n t o these f i e l d s . 

The developmental stage of a society inf luences how adolescents a r e viewed 

and what i s expected of them. A soc ie ty which i s putting a l l i t s e f f o r t s into 

rapid economical expansion because of scarci ty of material goods , may t e n d to 

l e t adolescents or even children e n t e r the labor force at a r a t h e r e a r l y a g e . 

On the o ther hand a s o c i e t y that i s technologica l ly advanced and in a s t a b l e 

condition and has managed to u t i l i z e knowledge and resources t o gain h igh 

produc t iv i ty per cap i ta may look a t i t s youth as an economic property investment 

for the fu tu re and t r y t o postpone the youngsters entry into the world of work. 

In t h e f i r s t yea r s of l i f e the individual l ea rns many t h i n g s which benefit 

him l a t e r . Formal t r a i n i n g of h i s a b i l i t i e s beg ins in the f i r s t grades of 
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school and the aim is to make him a b l e , at the end of compulsory schooling, to 

function in such a way tha t he can reasonably choose an occupation to enter or 

an education which prepares him for an occupation. However, the opportunities 

a r e not equal for a l l , when i t comes to choosing an occupation, since many have 

not been able to develop their a b i l i t i e s fully because of physical and/or mental 

deficiencies. The possibi l i t ies of these individuals are therefore limited. 

The present researcher's work with high school students in Iceland led to 

an interest in what happened to them after graduation from the Basic School (1st 

to 9th grade in elementary school). Limited access to information about further 

education of these particular students, as well as Icelandic students in 

general, made i t interesting, and even urgent to study career choices of 

Icelandic adolescents from al l parts of the country. 

Only one study on Icelandic adolescents' career choices has teen carried 

out (Geirdal, 1981). This research, however, was limited in scope since i t only 

studied youth in coastal towns in the southwest part of the country. 

The purpose of the present research, which is descriptive in nature, is to 

study career choices of 15-16 years o ld Icelandic students in the 9th grade of 

the Basic School and to explore variables associated with these career choices. 

The 9th grade is the las t grade in t he Basic School and is optional, but 

necessary for students to complete if they want to be e l ig ib le for further 

studies in any of the secondary schools. 

Iceland is a small country, about the s i ze of the State of Virginia in 

USA. The population of the country i s characterized by a rather unusual 

anthropological and cul tura l homogeneity. The Icelandic language is spoken by 

everybody and local d ia lects are practically nonexistent. 
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In Iceland, a s in most other western coun t r i e s , this century has been 

character ized by a f a s t growing urbaniza t ion . In 1901 the urban populat ion 

(defined a s towns a n d v i l l ages with 300 inhabi tants or more) amounted only to 

19.8% of the total popu la t ion , whereas in 1983 the urban percentage had r i sen to 

88-3. 

The growth of Reykjavik has been a g r e a t f ac to r in t h i s development. In 

1901 only 7.2% of t h e total populat ion l i ved in Reykjavik b u t in 1983 the 

corresponding f igure was 37%. The to t a l population of the country in 1983 was 

238 thousand inhabi tan ts , 87 thousand of whom lived in Reykjavik. Approximately 

half (or 54%) of t h e nation d i d , indeed, l i v e in t h e cap i t a l area, t h a t i s , in 

Reykjavik and surrounding towns in 1983. 

The occupational s t r u c t u r e in Iceland is in many ways different from the 

other Nordic coun t r i e s and from the United States , a s well. The Ice landers rely 

heavily on fishery and fish p rocess ing , and approximately 70% of the value of 

export commodities i n 1983 came from these i ndus t r i e s (Tryggvason,1984). 

However, in t h e last 15 years s e r v i c e s , commerce and manufacturing have 

become more important as a sou rce of employment and income f o r the n a t i o n , and 

many job oppor tun i t i e s have opened up in t h e s e f i e l d s . As can be seen from 

Table 1 t h e highest number of individuals a r e employed (1983) in: 1) se rv ices 

(25.7%), 2) commerce (19.6%), and 3) manufacturing (14%) (o the r than f i s h 

processing indus t r ies ) . The roost important manufacturing indus t r ies a r e located 

on the southwest c o a s t and i n one town (Akureyri) on the n o r t h coast, but in the 

coastal towns around the i s l a n d fishery and fish processing a r e by far the most 

important i n d u s t r i e s . 

Of special importance f o r t h i s study i s the f a c t that a great p a r t of a l l 

advanced educational ac t iv i ty i s concentrated in Reykjavik a s also i s t he great 
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Table 1 

Percentage d i s t r ibu t ion of the Icelandic population in 1969 and 1983 according 

to indus t r ies . Computations based on insured work weeks 

Agriculture 

Fisheries 

Fish processing 

Manufacturing 

Construction 

Electr ici ty, water 

Commerce 

supply , e t c . 

Transport and communications 

Services 

In service of the Defense Force 

1969 

13.3 

6.0 

8.1 

16.3 

11.4 

0.7 

13.3 

8.7 

21.3 

0.9 

1983 
Q. 

7 . 8 

5 . 1 

10.0 

14.0 

9 . 6 

0 . 9 

19.6 

6 .4 

25.7 

0.9 

Note: From S t a t i s t i c a l Abstract of Iceland, p . 33, by Klemens 

Tryggvason (Ed), 1984, Reykjavik: S t a t i s t i ca l Bureau of 

Iceland. 
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majority of individuals holding academic degrees. In consequence the population 

in Reykjavik h a s a higher educational level than has the nation as a whole. 

Overall, i t can be stated that "occupational life" on the southwest coast 

i s comparable t o the "occupational l i f e " which American and European researchers 

have studied. There a l l kinds of occupations can be found while in other parts 

of the country fewer types of occupations ex is t , especially in the vi l lages, 

rural areas and some of the towns. 
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CHAPTER I I 

ICELANDIC EDUCATION 

In Iceland urban, and hence bourgeois, cu l tu re did not develop un t i l t h e 

n ine teen th century and up to t h a t time "households commonly included one or more 

members un re l a t ed to the family nucleus" (Guttormsson, 1983, p . 221). 

In Modern times, in Iceland, "youth" as a group included individuals from 

a g e s 8 t o 35 as can be seen for example, from church examination r e g i s t e r s . In 

t h i s age category were both chi ldren and older individuals who were home 

s e r v a n t s . In t h i s youth category no important r i t e s of passage exis ted although 

poss ib ly the Chr is t ian confirmation has symbolized a po t en t i a l entry in to t h e 

a d u l t world. However, t h e confirmation did n o t occur a t a pa r t i cu l a r age, 

although the majority went through i t between the age of 14 to 20, and i t d i d 

n o t mark any r e a l change in s t a t u s for those who went through i t . 

Ice landic society was s ta t ionary unt i l t h e eighteenth century and in many 

respects well i n t o the twentieth century. Kinship r e l a t i o n s determined peoples 

s o c i a l and economical pos i t ion t o a much grea te r ex ten t than l a t e r came to b e , 

when performance in the educat ional systati became a more dec i s ive fac to r . 

Education Before 1907 

The h i s t o ry of the Icelandic school system can be traced back t o the y e a r 

1056. Then a ca thedral school was establ ished in Ska lhol t , in the southern p a r t 

of Iceland. 

Publ ic education from then on was c lose ly re la ted to the church for many 

cen tu r i e s because p r i e s t s were " t eache r s " of I ce land ic ch i ld ren . 

Before the middle of the seventeenth century t h e Danish king, C h r i s t i a n 

t h e 4th, commanded al l bishops, pas tors and o the r people of the church to fo rce 

i n s t r u c t i o n and examination in t h e teaching of Martin Luther. Clergymen were 

i n s t r u c t e d to enforce t he se d i rec t ives by v i s i t i n g homes and insuring the 

implementation o f this o rde r . 
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In 1736, one century a f t e r the king sent his d i r e c t i v e s to Iceland, 

confirmation and t ra in ing in r e l i g i o n were made mandatory throughout the Danish 

kingdom, but without a n y requirements to b e ' a b l e to r e a d . T h e Danish bishop, 

Ludwig Harboe, was sent to Iceland and during the y e a r s 1741—1745 h e t raveled 

around t h e country and tested 12-17 y e a r old y o u n g s t e r s in t h e i r knowledge o f 

C h r i s t i a n teachings and their a b i l i t y t o read (Tomasson, 1980) . H i s inspections 

revealed widespread deficiencies in ordinary people ' s 
a b i l i t y to r e a d and in t h e i r knowledge of the Chris t ian 
re l ig ion . I n the o rde r s t h a t followed t h e i r r e p o r t the 
persons in charge o f ch i ld ren ' s upbringing were made 
responsible for teaching them to r e a d from the a g e of 
five, and t h e country clergymen were to superv i se the 
fulfillment o f this task b y the c h i l d r e n ' s famil ies . 
(Nordal and Kr is t insson , 1975, p. 4 6 3 ) . 

I l l i t e r a t e parents were requi red to get some l i t e r a t e person t o take t h e i r 

p l a c e in teaching the chi ldren t o r e a d . The d i r e c t i v e s from 1634 h a d not b e e n 

s e r i o u s l y carr ied out. However, in 1925 the I c e l a n d i c l ibrar ian HalIgrimur 

Hallgrimsson, by studying reg i s t e r s i n parishes in the? northern and southern 

d iocese s , could verify almost u n i v e r s a l l i t e r a c y at t h e end o f the 18th century . 

I t was not until t h e year 1745 t h a t the f i r s t I c e l a n d i c primary school was 

founded. I t was located in t h e Vestmanna I s lands , s o u t h of Iceland, and i t only 

l a s t e d a few y e a r s because of l a c k of funds. F o r the next century t h e r e w e r e 

s imi la r at tempts made t o es tab l i sh schools throughout the country. This was 

usua l ly done by people who were educated themselves a n d believed t h a t it was 

e v e r y o n e ' s right to get some formal education. These people financed the 

schools w i t h t h e i r own money, b u t these attempts almost always fa i led because of 

a shortage of funds. 

In Eyrarbakki, a v i l l age on the south c o a s t of rceland , the o l d e s t of the 

s t i l l operating primary schools in the country was e s t a b l i s h e d in 18 52 . Twelve 

y e a r s l a t e r the f i r s t primary school was founded in Reykjav ik , the c a p i t a l . 
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In t h e second hal f of t h e 19th century t h e country ' s population increased 

at a somewhat faster pace than before and t h i s , among other t h ings , l e d to g r e a t 

changes in t h e soc ia l s t r u c t u r e . The peasant society was not a s dominating as 

before and the re were more and more people moving from the countryside into 

v i l l ages and towns, and the demands t h e society set f o r t h changed as w e l l . 

These changes influenced l i f e in the homes. The need f o r education became s e l f -

evident for a l l . Th i s was more a consequence o f need than of nob leness , because 

minimum knowledge was demanded of the people during t h e rise of 

i ndus t r i a l i za t ion . 

The s i t u a t i o n was, however, somewhat different i n the r u r a l a r e a s . There 

were long d is tances between farms, and the people remained i so la ted . Th i s made 

establishment of schools in t h e s e areas d i f f i c u l t , and education in the homes, 

with supervision from the c l e rgy , continued i n t o this century, (Tomasson, 1980) . 

Education 1907-1950 

In the old soc ie ty schooling was not needed to t r a m chi ldren for the 

homogeneous j o b market because their occupation was assigned or determined by 

the family. The household was both a home and a workplace, and the children g o t 

proper t ra in ing and values t h e r e by working wi th the a d u l t s . A l l changes were 

slow and i t was r e l a t i ve ly easy to adapt to them. 

The Law on Education in 1907 made education compulsory: every c h i l d aged 

10-14 was to have some fundamental education. (In 1926 the schooling a g e was 

lowered to 8 years in towns and in 1936 to 7 y e a r s ) . The school year was six 

months in t h e towns b u t at l e a s t two months in rural a r e a s . These laws can be 

considered a dec la ra t ion of t h e Icelandic parliament (Althing), t h a t because of 

changed social s t ruc tu re an o f f i c i a l o rgan iza t ion of education was necessary. 

In the emerging urban socie ty , w i t h a more complex division of l a b o r , the 

production had moved t o special worksites, each a larger production un i t than 
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the farm. To be qua l i f ied in t h i s new j o b market a d i f f e r en t upbringing of 

chi ldren was necessary. Occupations became more complicated and at t h e same 

time they were segregated from other occupations. Special t ra in ing became 

necessary for many j o b s which meant that adolescents were o lde r when t h e y joined 

the labor force than they were before . One has to be cau t ious here, however, 

because the majority of the work force was s t i l l engaged in jobs that needed no 

special t r a i n i n g . Spec ia l i za t ion was though on the r i s e , e spec ia l ly in the 

towns (Johannesson, 1983). 

Table 2 shows t h e proport ional d iv i s ion of labor in Iceland in 1703, 1860 

and 1901. As can be seen from i t , most o f the labor force, a t the turn of this 

century, was s t i l l in jobs that d id not requ i re any special kind of educat ion. 

However, the f i r s t s t e p s toward indus t r i a l i za t ion had been taken and t h e year 

1907 i s by many considered to mark the beginning of an i n d u s t r i a l i z a t i o n in 

Iceland. I n t e r e s t i n g l y , i t was the same year the Althing passed the f i r s t Law 

on Education in Iceland (Grimsson and Rroddason, 1982). 

As jobs were created ou t s ide the households they became i n s u f f i c i e n t as 

t ra ining p laces . The indus t r i a l i za t ion c a l l e d for new s i t e s to prepare people 

for t asks not known be fo re . This need for training of a new kind made i t urgent 

to e s t ab l i sh schools fo r this purpose. Although many were s t i l l t r a ined on the 

job, including the home, the mam charac te r i s t i c s of th i s "new society" was an 

emergence of a job market which was not a s d i rec t ly geared to the ex i s t ence of 

the households as the old one. 

Resistance to education of youngsters was cons iderab le , e spec i a l l y in the 

rural a r e a s . Many thought that t h e organized ins t ruc t ion in t h e home was 

suf f ic ien t and schools would acce le ra te t h e flight of people from the r u r a l 

areas t o the towns. The main emphasis had been on making people l i t e r a t e and 

anything beyond that was considered unnecessary. 
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Table 2 

Division of labor 

1703 1860 1901 

Farming o n l y 

Farming and fishing i n spring 

Farming and fishing a l l year 

Fishing and fish processing 

Manufacturing and cons t ruc t ion 

Commerce and t ranspor t 

Services 

Other 

69 

15 

16 

100.0 

79.9 

9.4 

1.5 

1.6 

4.1 

3.5 

68.1 

11.7 

6.5 

5.4 

3.1 

5.2 

Note: From Islenska thjodfelagid, fyrni h l u t i (p. 31 and 36) by 'Olafur Ragnar 

Grimsson and Thorbjorn Broddason, 1982. Reykjavik: "Orn and "Orlygur. 
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The social changes in I ce l and , t ha t i s , from a farming to an indus t r ia l 

society occurred over the l i f e t i m e of two genera t ions , while i t took two 

cen tur ies in the neighboring coun t r i e s . This rapid development made i t 

d i f f i c u l t to e s t a b l i s h a new educational s i t u a t i o n where the aim was to prepare 

indiv iduals for new occupations not ex i s t i ng in the farming soc i e ty . In 1905 

only one half of t h e young generat ion was in schools o r taught by spec ia l ly 

trained teachers . The other h a l f was taught a t home by members of t h e i r 

household. 

In the f i r s t two decades of the twent ie th century the educational scene 

looked l i k e t h i s : ag r i cu l t u r a l schools, schools of navigat ion, lower secondary 

schools, and a gymnasium. These schools were mainly p a s t or present oriented 

that i s , besides t h e governmental sec tor , they were for the already existing 

main i n d u s t r i e s : farming and f i shery . Vocational and commercial schools were 

among t h e schools which had to be founded for the new emerging i n d u s t r i e s . 

In the 1920's and 30's i t was a common view tha t establishment of new 

specia l ized schools in the towns was necessary and t h i s was acknowledged by 

p o l i t i c i a n s and new schools were founded. Thus, the educational d e b a t e from 

1908-1945 centered about schooling in ru ra l a r eas , where considerable res i s t ance 

could s t i l l be found. However, the educational tide could not be stopped t h e r e 

ei ther and boarding schools were se t up. They were s i m i l a r to the lower 

secondary schools, which were es tab l i shed in the towns. 

From 1930 to 1946 youngsters were educated in four main types of schools: 

1) gymnasiums, which prepared s tudents for the un ive r s i ty , 2) boarding schools 

and lower secondary schools, 3) special ized schools ( e . g . teacher t r a i n i n g 

school, school of commerce, school of naviga t ion , school of agr icu l tu re ) and 4) 

vocational schools (Johannesson, 1983). 

This was not a highly coordinated system and opportuni t ies for youngsters 

(other than those who went to t h e gymnasiums and the specia l ized schools) were 
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not always obv ious . I t was not un t i l 1946, with the Education Act , tha t the 

boarding schools and the lower secondary schools were integrated i n t o a more 

comprehensive schoo l system. The 1946 Education Act was a confirmation of the 

s o c i a l development in the preceding decades, e spec ia l ly the "new s i t u a t i o n " 

which was p a r t l y a consequence of acquired wealth during World War I I . The 

government then decided upon a massive bu i ld -up of new indus t r i e s , and to 

achieve that g o a l i t was decided to e s t a b l i s h new schoo l s , p a r t i c u l a r l y of a 

vocat ional and technica l n a t u r e . 

Until the l a t e f o r t i e s young people had a l imited choice in educat ion. 

Economic and r e s i d e n t i a l f a c t o r s had g rea t influence on adolescents ' career 

c h o i c e s . C e r t i f i e d access to cer ta in occupations was mostly in t h e academic 

f i e l d , and that only appealed to a minori ty of youngsters and t h e i r families, 

mainly in the l a r g e s t towns. Most youngsters in the v i l l a g e s and t h e rural 

a r e a s went to work after t hey had f inished t h e i r compulsory educa t ion . 

During, and after World War II people began to r e a l i z e that education 

could make l i f e b e t t e r for them. With the 1946 Education Act the s t a t e took a 

g r e a t e r share i n the cost of schooling, and people were a lso tetter off 

f i nanc ia l ly to s e n d their chi ldren to school than be fo re . Table 3 shows the 

number of s tuden t s in secondary schools from 1930 to 1972. 

The Law on Education from 1946 divided the school system i n t o : 1) a six 

year primary s c h o o l , usua l ly entered a t age seven, 2) lower and h i g h e r secondary 

s c h o o l s , and 3) higher educa t ion . Figure 1 shows the Icelandic school system in 

1946. 

The lower secondary school covered the age range 13-17. S tuden t s entering 

the lower secondary school e i t h e r chose the general lower secondary divis ion or 

the vocational lower secondary d iv i s ion . After two y e a r s students completed the 

lower-secondary-leaving examination and t h a t s ignif ied t h e end of compulsory 
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educat ion . After t h r e e years of s t u d y in the g e n e r a l lower d i v i s i o n , s t uden t s 

completed the national-leaving examinat ion, which, i n most c a s e s led to 

gymnasium. After four years s t u d e n t s took the lower-secondary-school-completion 

examination which led t o vocational schools or o the r special s c h o o l s . This 

examination intended t o prepare s t u d e n t s for l i fe i n general, a n d did not 

provide any par t icular priveleges f o r those who p a s s e d i t . T h i s was considered 

to be a good education for those who entered the c i v i l servant work force, for 

example, a s policemen o r office w o r k e r s . The establishment of t h e vocational 

divis ion reflected t h e opinion t h a t academic educat ion did not appea l to 

everyone. I t also was an answer t o increasing school attendance of youngsters 

from a l l soc ia l c l a s s e s . The v o c a t i o n a l division shou ld become one of the most 

important requirements for a t tendance at many of t h e special s c h o o l s . However, 

in the coming years t h i s division g a v e no special r i g h t s other t h a n shortening 

study t ime in the voca t iona l s c h o o l s . I ts s tatus a l s o became l o w e r than t h e 

general d i v i s i o n ' s , b o t h in the e y e s of the public a n d the t e a c h e r s . It a l s o 

was more expensive to run the voca t i ona l divisions t h a n the g e n e r a l ones, and 

that cont r ibuted to t h e fact that i t did not function as intended by the 

Founders. 

Education i n the Fif t ies a n d Sixties 

The 1946 Education Act laid t h e foundation of t h e educat ional system fo r 

the next two and a h a l f decades. Minor revisions of the law w e r e made and 

several schools were es tab l i shed . General academic and vocational education 

became t h e two main s t r e a m s , with t h e academic more prestigious a n d getting more 

support from the s t a t e . This s t reaming can be t r a c e d back to 1 9 2 5 , when an 

Icelandic scholar proposed a d i v i s i o n between a " learned" academic education and 

public educat ion. He "established a basic policy which has been followed t o a 

great e x t e n t with r e g a r d to secondary education in t h e country" (Johannesson, 

1983, p . 4 4 ) . 



Table 3 

Number of students in lower secondary schools 1930-1972 

Year 

1930 

1940 

1950 

1960 

1965 

1967 

1969 

1972 

No. of 

13-16 

yrs. old 

8370 

9532 

9404 

13139 

15450 

16150 

17047 

18000 

No. of 

students 

in sec. sch. 

2700 

4096 

5509 

9019 

11849 

12782 

14380 

15589 

Percentage 

of 13-16 yrs 

adolescents 

32.3 

43.0 

58.6 

68.6 

76.8 

79.1 

84.4 

86.6 

Note: From Islenska thjodfelagid, fyrri h l u t i , (p. 91) by 'Olafur Ragna 

Grimsson and Thorbjorn Broddason, 1982. Reykjavik: "Orn and "Orlygur. 
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Figure 1. The I c e l a n d i c School System in 1946. 
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The aim of t h e 1946 Educat ion Act was obviously t o make educa t iona l 

opportuni t ies e q u a l for all s o c i a l groups. To reach t h i s goal the s t a t e ' s 

expenditures to educat ion i n c r e a s e d gradually, from 2.4% of GNP in 1946 to 3.5% 

in 1966, (and 5.0% in 1971). The g rea t e s t increase occurred after 1 9 6 6 . 

Most of t h e schools which w e r e established in the f i f t i e s and s i x t i e s v/ere 

loca ted in Reykjavik and the l a r g e s t towns. Educat ional oppor tun i t i e s for 

youngsters in the coas ta l towns a n d the rural a r e a s around the c o u n t r y were thus 

much more limited than for those who lived in the Reykjavik area. T h e people in 

the coas ta l towns were probably more oriented toward "prac t ica l" t h a n academic 

educa t ion . The s c h o o l s , most e a s i l y accessible t o them, were a l l l o c a t e d 

r e l a t i v e l y far away from their homes and attendance was not a f e a s i b l e choice, 

n e i t h e r economically nor psychologica l ly ( i . e . , separa t ion from f a m i l y ) . 

Most of the vocational s c h o o l s were smal l , p a r t - t i m e schools f o r training 

appren t ices . They provided both p r a c t i c a l teaching and supplementary schooling 

in theoret ical s u b j e c t s . The s c h o o l s in the smal le r towns only p rov ided part ial 

educat ion for c r a f t smen , and t h e s t u d e n t s had to leave for the l a rge r towns, or 

Reykjavik, to f i n i s h their t r a i n i n g . 

In 1955 the vocational s c h o o l s were organized in to a system, a n d in 1966 

reorganized through the issuance o f new l e g i s l a t i o n . The number of vocat ional 

schoo l s was reduced from 16 to 1 0 . According t o Josepsson (1970), t h e admin­

i s t r a t i o n of t h i s A c t was i n e f f e c t i v e and widely c r i t i c i z e d in the following 

y e a r s . 

The two main streams in I c e l a n d i c secondary educat ion in the l a t e s ixt ies 

were grammar s c h o o l s (e.g., gymnasiums) and voca t iona l t rade schools. Entrance 

t o t h e gymnasiums w a s s t i l l c o n t r o l l e d by the na t iona l - l eav ing examination taken 

a t t h e end of the t h i r d year in t h e general lower secondary school. Those who 

passed th is examination could go t o any of the four gymnasiums, and a l s o to 

s p e c i a l schools i n related academic f i e lds , such as commercial schoo ls and the 
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teachers training c o l l e g e . The commercial schools held an entrance examination 

the r e s u l t s of which determined the s tudents selected for admittance. The 

commercial schools had fees but were supported by the s t a t e in the form of 

teachers sa l a r i e s . About 35% of f i f teen-year old adolescents normally t r i ed t h e 

nat ional- leaving examination of whom approximately 70% passed , that i s , about 

25% of a l l students in t h e third grade of the general d i v i s i o n of the lower 

secondary school. 

According to I saksson (1975) the special vocational schools included the 

following: 1) domestic science schools (one year school), 2) schools of farming 

and agronomy (two years) and ag r i cu l tu ra l col lege (three years ) , 3) marine 

engineer ing school (1-4 yea r s ) , 4) school of ca te r ing , 5) navigational schools 

(1-4 years ) , and 5) s c h o o l s for hosp i t a l s taf f (3 years) . There were several 

other s p e c i a l vocational schools, most of them small . Some were private and 

others run by state agenc i e s to t r a in t h e i r s t a f f . 

Technical college was attended by those who had completed the vocational 

t rade school and the mat r icu la t ion exam, or o thers who had suf f i c ien t p r a c t i c a l 

t r a i n i n g . This college was founded in 1964 and provided advanced technological 

educat ion . 

In addition to t h e above l i s ted schools , there were f i n e a r t s schools, 

music schools , adult educat ion courses, evening courses, corresponding schools 

and folk high schools. 

Education in the Seventies 

The seventies, in many respects, marked a new era in Ice landic education. 

In 1973 legis la t ion for a comprehensive secondary school was enacted. I t s aim 

was to combine within t h e same school t h e two mam l ines , t he university 

prepara tory education, formerly sole ly in gymnasia, and occupational t r a in ing , 

provided mainly in voca t iona l schools. The ro le of the comprehensive school i s : 
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to supply t h e i r students w i t h specified r i g h t s for fur ther 
education in secondary s c h o o l s or in u n i v e r s i t i e s , as well 
as educa t ion and t ra in ing i n various s p e c i a l i s t subjects . 
(Report on the Icelandic School System, Minis try of Cul ture 
and Educat ion, 1981, p . 2 ) . 

Each school i s divided into s e v e r a l d iv i s ions , each of which i n c l u d e s 

s e v e r a l related l i n e s already e x i s t i n g a t the secondary school l e v e l . The 

c o u r s e s of study t a k e anywhere from one to four y e a r s , and are based on the unit-

c r e d i t system. They were founded, among other r e a s o n s , to enhance t h e s t a t u s of 

voca t iona l education and to make secondary education more available t o students 

in r u r a l areas. They introduced t h e uni t -c redi t sys tem as a widespread 

p r a c t i c e . The u n i t - c r e d i t system probab ly f u l f i l l s b e t t e r the wishes of 

s t u d e n t s in s e l e c t i n g subjects to s t u d y and makes i t easier for them t o study at 

t h e i r own pace. However, there has been a tendency t o refer to the 

comprehensive schools as inferior t o both the gymnasia in the academic f i e l d , 

and the vocational schools in the " p r a c t i c a l " f i e l d . Increasing a t t e n d a n c e in 

t h e comprehensive schools in recent y e a r s shows, however, that people , both in 

towns and rural a r e a s , are considering them as a v i a b l e choice in e d u c a t i o n . 

Many also see t h i s school as an impor tan t social i n s t i t u t i o n , that i s , a sor t of 

a mel t ing pot where s tudents , going i n different d i r e c t i o n s after g r adua t ion , 

g e t t o know each o t h e r regardless of whether the i r s t u d y is academic o r 

v o c a t i o n a l . 

The u n i t - c r e d i t system makes i t easier for s t u d e n t s to move from one 

s c h o o l to another s i n c e the new school can evaluate what the student h a s 

completed in the old school. There fo re , in most c a s e s , a student d o e s n ' t need 

t o r e p e a t courses a l r e a d y finished and hence there i s no delay in the o v e r a l l 

t i m e of study, a d e l a y that often happens in the o r d i n a r y class system. 

Adult education courses began a t one of the gymnasia in Reykjavik in the 

e a r l y seventies. These courses led t o a matr icula t ion examination and became 

p o p u l a r from t h e i r introduction (Asgeirsson, 1983). 
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Although fish process ing had been one of the main indus t r ies in Iceland 

for d e c a d e s no specia l school existed for t r a in ing people working in t h i s field 

until o n e was es tabl i shed in 1971, offering 1-4 year academic and p r a c t i c a l 

courses i n fish p rocess ing . "After three y e a r s of study t h e students should be 

g u a l i f l e d in general management, quality c o n t r o l and the operation of f i s h 

p r o c e s s i n g machinery, b u t a t the end of t h e fourth year t h e y should be ready to 

under take certain r e sea r ch and organiza t ional tasks" (Minis t ry of Cul tu re and 

Educa t ion , 1981, p. 1 4 ) . 

Rev i s ion of the Ice landic school sys tem began in t h e second half of the 

sixth d e c a d e . This r e s u l t e d in a new l e g i s l a t i o n which was enacted in 1974. 

With t h e new law the school system was d i v i d e d into th ree l eve l s : 1) a 

compulsory education l e v e l , 2) secondary educat ion leve l , and 3) higher 

educat ion level. At t h e compulsory level ( t h e Basic school) complete rev is ion 

of c u r r i c u l a and reorganiza t ion of the schoo l system was begun and i s s t i l l in 

p r o g r e s s . A new department in the Ministry of Culture and Education became 

r e s p o n s i b l e for research and innovation a t t h i s level of education. 

T h e secondary educat ion level contains a l l secondary schools, including 

gymnasia, vocational t r a d e schools, the comprehensive s c h o o l s as well a s 

s p e c i a l i z e d schools. These schools do not comprise a s y s t e m , but a b i l l for 

comprehensive secondary education was introduced in 1976. The bill has not as 

yet been passed as a law by the parliament. 

I n 1972 teacher t r a i n i n g was brought u p to the h igher education l e v e l 

which i n c l u d e s the Univers i ty of Iceland, t h e principal c o u r s e s of s tudy a t the 

Technical College, and t h e advanced divis ion of the Agr icu l tu ra l School. 

Education Today 

T h e present school system is based on t h e law of 1974, with i t s t h r e e 

d i v i s i o n a l charac te r i s t i cs mentioned above. 
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"A basic principle in Icelandic education i s , that everyone should have 

equal opportunity to acquire the education best sui ted to the aptitude and 

abil i ty of the individual. Schools are coeducational with no discrimination 

whatsoever" (Ministry of Culture and Education, 1981, p. 1). 

Schooling is free for everyone in all schools financed from public funds, 

except the schools of commerce. Students at the compulsory level are provided 

with textbooks free of charge. The s ta te and local authorit ies, or the s ta te 

alone, run most of the schools. There are several private schools at the 

secondary leve l , of which many receive substantial aid from the s t a t e . They are 

open to inspection and must comply with ministry regulations. 

As mentioned before, a new b i l l for a coordinated system of secondary 

education was introduced in 1976. Although i t has not teen passed as law i t has 

acted as a guideline for the operation of the secondary schools since i t s 

introduction. "According to the b i l l , secondary schooling is to be coordinated 

within a unified system and organized into several divisions which in turn are 

divided into various l ines. Each division aims a t providing general education 

as well as preparation for further study or vocational training" (Ministry of 

Culture and Education, 1981, p. 3) . 

To be qualified to enter a secondary school, students must pass the 

National Comprehensive Primary School (NCPS) examination which is normreferenced 

and administered in the ninth grade of the Basic School. In recent years 

examinations in four subjects, most often Icelandic, mathematics, Danish and 

English have been administered for the NCPS examination. Besides passing the 

NCPS examination students must f u l f i l l minimum requirements of grades and other 

prerequisites, for example, age l im i t s , prior work experiences or other 

preparatory education. 
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The specific e n t r y requirements t o secondary schoo l s are: g rades A, B, or 

C in NCPS exam's s u b j e c t s and the g r a d e 4, (changed t o 5 in 1985) on a sca le of 

0-10, o r higher in the school examination subjects. The following dev i a t i ons 

may be allowed: 

1) The g rade D in two NCPS subjects, 
but no s c h o o l grade be low 4. 

2) D in one NCPS subject a n d one 
school g r a d e below 4. 

3) No NCPS g r a d e below C a n d two 
school g r a d e s below 4. 
(Report on the Ice landic School 
System, Minis t ry of C u l t u r e and 
Education, 1981, p. 1 1 ) . 

Students who do n o t fufill t h e s e requirements may, however, e n t e r a 

secondary school and undertake a p r e p a r a t o r y course g iv ing no c r e d i t . Students 

t r a n s f e r to a higher c l a s s if they o b t a i n a minimum g r a d e in each s u b j e c t as 

well a s a minimum ave rage grade. F i g u r e 2 shows t h e Icelandic school system at 

the p r e s e n t time, with t h e exception t h a t the educa t ion of nurses has been moved 

up t o t h e university l e v e l . 

The aim of the l e g i s l a t i o n on a comprehensive secondary educat ion 

int roduced as a b i l l i n t h e Parliament in 1976, was t o provide a "wider" choice 

of educa t iona l o p p o r t u n i t i e s . The s t u d e n t s will be a b l e to " t ransfer more 

e a s i l y across curr icula and between t h e most important l ines of s t u d i e s , and to 

i n c r e a s e the oppo r tun i t i e s for con t inued studies or spec ia l i za t ion a t t h i s 

l e v e l " (Ministry of C u l t u r e and Educa t ion , 1981, p . 2 1 ) . 

Although not ye t passed in the parliament the b i l l ' s main ideas have been 

in p r a c t i c e for several yea r s . In p r i m a r y schools throughout the c o u n t r y 

con t inua t ion classes h a v e been e s t a b l i s h e d for s t u d e n t s eventually e n t e r i n g 

secondary schools. These classes (1 o r 2 years) a r e p a r a l l e l to the f i r s t two 

years of the secondary school . Cont inuat ion c lasses enable the s t u d e n t s to 

con t inue secondary e d u c a t i o n in, or n e a r , their hometowns before l eav ing for 
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another school farther away from home. There a r e , however, r e s t r i c t i o n s on 

establishment of continuation c lasses , such as a minimum number (15) of 

s tudents , d iv i s ions of expenses between s t a t e and count ies , and quality of staff 

which must be comparable to ordinary secondary schools. 

The gymnasium is a four year school leading to the matr iculat ion 

examination (studentsprof) . The students follow the same curriculum du r ing the 

f i r s t year , bu t in the second year they s e l e c t one of the streams of fered . 

Among them a r e modern and ancient languages, physics, na tu ra l science, economics 

and social s t u d i e s . Students choose from among a wide range of e lec t ive 

subjects in the two f inal years in the gymnasium. 

One of the gymnasiums in Iceland i s based on the c r e d i t system. The 

system is s i m i l a r to the c r e d i t hour plan prac t iced by most North American 

co l l eg i a t e l e v e l i n s t i t u t i o n s . The subjects are divided in to uni ts and t h e 

student c o l l e c t s unit c r e d i t s toward a mat r icu la t ion c e r t i f i c a t e , (Sjogren, 

1972). 

The comprehensive secondary school, which is organized as a single school 

for the whole secondary education leve l , i s divided in to severa l d i v i s i o n s . 

Several schools can, though, cooperate in such a way tha t each has one o r more 

of the d i v i s i o n s . The main d iv is ions a r e : 1) General educat ion, comparable 

t o the t r a d i t i o n a l gymnasia; 2) Agricul ture; 3) Health and hygiene; 4) Domestic 

sc ience; 5) Ar t s and c r a f t s ; 6) Technical and vocational s t u d i e s ; 7) Education 

and social sc iences ; 8) Commercial and s e c r e t a r i a l s t u d i e s . The courses take 

anywhere from one to four years and are based on the u n i t - c r e d i t system. A 

course completed in the general division c a r r i e s ful l c r e d i t in a vocat ional 

l i n e , if i t cons t i t u t e s p a r t of the curriculum of tha t l i n e . Students have to 

be enrolled in a certain d iv i s i on and ca r ry a minimum load of courses in t ha t 

f i e l d . Students can, however, change d i v i s i o n s and get c r e d i t for courses taken 
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in the former division. Students can determine the i r own rate or progress but 

must, though, complete t h e i r line within certain time limits ( i . e . , 11 semesters 

a t most). 

The secondary school leaving ce r t i f i ca t e (the matriculation examination) 

g ives students the right to attend the colleges and the university. Admission 

may also be granted to those who have equivalent examination from abroad to the 

matriculation exam, and a l s o to students, who are considered by the department 

in guestion a s having suff icient preparation for further studies a t the 

university l e v e l . The requirements for admission to technical engineering a t 

t h e Technical College of Iceland is the completion of a preparatory course 

equivalent to the matriculation exam in certain subjects , or a matriculation 

examination i n the science o r physics l i n e . In addi t ion , a certain amount of 

vocational t r a in ing is required. 

The matriculation examination, or i t s equivalence, is required for entry 

i n t o the Teacher Training College, which trains teachers for the Basic School. 

Teachers at t h e secondary school level must hold a university degree in their 

subject and complete a course of educational studies and training a t the 

University of Iceland, or have equivalent qual if icat ions. 

Those who attend the B .S . course a t the Agricultural College must have two 

yea r s of agricultural t r a in ing and a matriculation exam, or its equivalence. 

In Figure 3 the eight main divisions of the University of Iceland are 

presented. 
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University of Iceland 

Department of Social Sciences 

Library Science, Education, Anthropology, Psychology, 
Sociology, Pol i t ica l Science, Social Work. 

Department of Theology 

Department of Philosophy 

Icelandic and foreign languages, Philosophy, History. 

Department of Law 

Department of Medicine 

Medicine, Pharmacy, Nursing Science, Physiotherpay. 

Department of Dentistry 

Department of Economics and Business Administration 

Department of Engineering and Science 

Civ i l Engineering, Electrical Engineering, Mechanical 
Engineering, Nautical Engineering, Physical Engineering, 
Chemical Engineering, Mathematics, Computer Science, 
Physics, Geophysics, Chemistry, Geology, Geography, 
Biology, Nutrition. 

Figure 3 . University of Iceland 1983. 
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CHAPTER I I I 

ICELANDIC CAREER EDUCATION AND VOCATIONAL COUNSELING 

The phrase "guidance for j o b se lect ion" appeared f o r the f i r s t t ime in an 

Ice land ic Education Act in 1949 and career education was introduced for the 

f i r s t time in schools in Reykjavik in 1950. The ci ty counc i l hired a 

psychologist t o travel to primary and secondary schools i n the c i ty and give 

introductory lectures about the job market. He also wrote a book on var ious 

schools and occupations and organized meetings between s t u d e n t groups and people 

in manufacturing. This work, which was more a career educat ion than vocational 

counseling, and mostly r e s t r i c t e d to the Reykjavik area, was offered u n t i l 1965. 

In 1960 the parliament passed a r e so lu t ion concerning career education 

programs in schools, which should be combined with courses in geography and 

sociology and held for students in the second year of lower secondary school. 

The program was organized in cooperation with interested firms and associa t ions 

in manufacturing. 

Three y e a r s l a t e r the f i r s t course for teachers in ca ree r education was 

held and again la te r , i n the y e a r s 1965, 1966, 1968 and 1980. 

In 1964 the Reykjavik school d i s t r i c t h i red a teacher to prepare and 

organize career education programs in the schools . He was a co-author of a 

textbook on vocational choice for use in lower secondary schoo l s . In 1965 he 

became a curriculum development supervisor in career education and u n t i l 1974 he 

was t h e main organizer on behalf of the Minis t ry of Culture and Education in 

this f i e l d . Among his dut ies were lecturing in the Teacher Training College and 

organizing courses for teachers . 

From 1964 to 1974 career education was p a r t of the curriculum in a s many 

as 30 schools, which was at i t ' s peak in 1970, but gradual ly diminished un t i l 

1974 when most of the schools had dropped these programs. 
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After changes in t h e school system in 1974 career education l o s t its 

s t a t u s in t h e schools although some schools had one week, most o f ten in 

February, when students visited work sites o f various occupations. 

In r e c e n t years t h e cooperation between business and schools h a s come i n t o 

c o n s i d e r a t i o n . Several primary schools in t h e eastern p a r t of the country and 

on the southwest coast have included career education in t h e curriculum in t h e 

9 t h grade as well as providing vocational copunseling to s tudents . 

For s e v e r a l years (until s p r i n g 1984) t h e Reykjavik school d i s t r i c t 

employed only one vocat ional counselor for a l l the s tudents in the 9 t h grade. 

The school psychological services i n the c i t y also offered vocational counseling 

i n several schools a f t e r 1980. 

According to the Education A c t of 1974 t h e school psychologica l services 

s h a l l provide vocational counseling to s tuden t s in the B a s i c school. They have 

never been a b l e to f u l f i l l this r o l e , mainly because they never had staff to 

t a k e care of these d u t i e s . 

In 1980 the min i s t e r of education appointed a committee to make 

suggestions f o r career education i n the coming years. A y e a r later t he 

committee recommended t h a t : 1) a p o s t of c a r e e r education supervisor be 

es tabl i shed a t the Min i s t ry of C u l t u r e and Education, 2) cur r icu la b e developed 

and published for use i n career education programs in s choo l s , 3) courses be 

h e l d for t eache r s in c a r e e r education (one was held in 1984) , 4) for ty- f ive 

hours be spen t on career education i n 8th and 9th grades i n the Bas i c School 

each school y e a r , and 5) within t h e next f i v e years school counselors be 

employed a t a l l the p r imary schools in the coun t ry and requirements s e t for 

t h e i r educat ion . The University o f Iceland h a s already begun of fe r ing courses 

t o reach t h i s goal. 
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A curriculum development supervisor in career education working for the 

Ministry of Culture and Education in the school year 1983-1984 sent 

questionnaires to a l l primary schools in the fall of 1983. He revealed tha t 

schools offer various kinds of assistance to students searching for schools or 

work. However, only a few of the schools have what can be labeled as a career 

education program and vocational guidance. 
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CHAPTER IV 

REVIEW OF LITERATURE 

I t i s not surpr i s ing that i n soc ie t i e s where some "free choice" of 

occupation e x i s t s there i s an i n t e r e s t i n studying which factors influence this 

choice. In t h i s section some of these fac tors w i l l be d iscussed . 

Occupational Values of Adolescents 

Almost a l l s tudents accept cer ta in occupational values as very important, 

others a s moderately important and some a r e general ly re jec ted . 

A study of occupational va lues of high school s tudents by Thompson (1971) 

revealed tha t the s tudents valued as important such c h a r a c t e r i s t i c s of a job 

a s : " i n t e r e s t i n g job, t h e opportunity f o r self express ion , a secure posi t ion 

and the opportunity to h e l p o t h e r s . Of moderate importance were such 

c h a r a c t e r i s t i c s a s : opportunity t o gain se l f -es teem, to obtain prominence and 

recogni t ion , t o be r e l a t i v e l y independent and to receive high pay. Judged 

important by l e s s than one third of the s tudents were such c h a r a c t e r i s t i c s as: 

l eadersh ip in a job , and a job where one could be the boss" (Thompson, 1971 , p. 

373). 

There was no difference found between freshmen and sophomores (the same 

groups t e s t e d again in t h e i r sophomore year ) in occupat ional va lues . From these 

r e su l t s Thompson challenged Super ' s (1960) belief that "ninth-graders a r e in the 

vocat ional exploration s t a g e , " t h a t is , t hey are exploring themselves to 

determine what features of a vocation w i l l help them gain personal sa t i s fac t ion , 

and they a re exploring t h e world of work t o find how these fea tures appear in 

r e a l i t y . From h i s study Thompson concluded that "how ninth-and t e n t h graders 

view t h e i r vocational choice may be well e s t ab l i shed when they e n t e r high school 

and may no t change read i ly" (Thompson, 1971, p. 375 ) . 
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Parental Encouragement 

I t h a s been revealed in a c o n s i d e r a b l e number of s tud ie s that parenta l 

encouragement is a n important f a c t o r in deciding whether o r not adolescents 

continue t h e i r education a f t e r h i g h school. 

In h i s study of 24 working c l a s s boys in p u b l i c high schools i n eight 

towns of t h e Boston metropolitan a r e a Kahl (1953) suggested the importance o f 

parenta l encouragement. He also found t h a t intel l igence and social class were 

major influencing factors in co l lege aspirat ions of boys of working c lass 

o r i g i n . Kahl , in t h i s s tudy of educa t iona l and occupational aspirat ions of 

working c l a s s boys also noted that the p a r e n t ' s a t t i t u d e regarding occupat ional 

success f o r personal happiness was a very important factor. 

Neal Gross (1953), inspired fc>y Kahl's research, noted that parenta l 

pressure may be important t o the c h i l d . However, i n Gross' opinion "that t o 

t y p e chi ldren simply on the basis o f the c h a r a c t e r i s t i c s of their socioeconomic 

environment or ' s o c i a l c l a s s ' may pirovide a n extremely inaccurate p i c tu re of the 

c r u c i a l influences affecting them." (Gross, 1953, p . 298) 

In a study b y Rehberg and Westby (1967) i t was found tha t the educat ion 

and the occupation of the father, in f luenced educational expectancy through 

pa r enta 1 encouragement. 

Rehberg's and Westby's study a l s o showed that there i s less parental 

encouragement in l a r g e r families t h a n smaller ones and the educat ional 

encouragement given in l a rge r famil ies is a l s o less e f f ec t ive than i n smaller 

fami l ies . This s t u d y was carried o u t on h i g h school s tudents in six middle-size 

Pennsylvania c i t i e s . 

Bordua (1960) carried out a s t u d y of 1,529 n i n t h through twelfth graders 

in two c i t i e s of Massachusetts and found t h a t paren ta l s t r e s s on co l l ege was 

pos i t ive ly and l i n e a r l y re la ted to col lege plans when sex and school year were 

cont ro l led . 
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Simpson (1962) i n a study of 743 boys in white southern high schools 

stated that parental advice i s a much better predictor of high ambition than is 

the boy's social c lass . 

Sewell and Shah (1968) have crit icized the methodology of Bordua's and 

Simpson's studies for not, controlling a l l variables simultaneously, 

particularly intell igence which Sewell and Shah said had been consistently 

related to both socioeconomic status and college plans. 

Roughly ten thousand Wisconsin high school seniors were surveyed by Sewell 

and Shah (1968). They found tha t parental encouragement, socioeconomic status 

and intel l igence had substant ia l influence on college plans of both boys and 

gir ls . And so had also socioeconomic status and intelligence. The relationship 

of parental encouragement to college plans were thought stronger than those of 

either socioeconomic s ta tus or intelligence, and parental encouragement had more 

influence on g i r l s than boys. 

Socioeconomic s ta tus indicated, for both boys and g i r l s , stronger 

relationship with parental encouragement than did intelligence. However, each 

of these three variables, parental encouragement, socioeconomic status and 

intelligence had "substantial independent relationships of thei r own to college 

plans" (Sewell and Shah, 1968, p . 568). 

Sewell's and ShalTs (1968) study also revealed t ha t parental encouragement 

appeared to have strongest effect on boys and g i r l s of re la t ively high 

intelligence and those who came from families of relatively high socioeconomic 

status. 

In those families, where parental encouragement was low, relat ively few 

students, regardless of their intelligence or socioeconomic s t a tu s , planned on 

college, and even those students who were of high intelligence and high social 

status, and not encouraged, were not l ike ly to attend college. On the other 
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hand, where paren ta l encouragement was h i g h , a h i g h proportion of students were 

l i k e l y t o plan on c o l l e g e , even when they were of r e l a t i v e l y low socioeconomic 

s t a t u s and in t e l l igence . 

Educational/Vocational Choice—Father 's Occupation 

When chi ldren are asked "what they want to b e " when they a r e grown u p they 

often g ive an answer which ind ica tes that they want to e n t e r the same occupation 

a s thei r p a r e n t s . Many i n v e s t i g a t o r s have studied this influence of the 

occupations of t h e i r f a the r s and of the s o c i a l s t a t u s of the i r fami l ies . The 

work of these i n v e s t i g a t o r s has indicated that t h e family in which the c h i l d is 

brought u p , s t rongly influences t h e choice of occupation, and t h a t a 

cons iderable number of youngs te r s , even i n families which are s o c i a l l y mobi le , 

tend to e n t e r the same, o r r e l a t e d , field of occupation a s their fathers (Cole 

and Hall , 1970). 

Several surveys, reviewed by Yanowitch, and Dodge (1968) i nd i ca t e t h a t 

s imi lar e f f e c t s a r e noted in the Soviet Union. Only one-fouLth o f students who 

had pa ren t s with four y e a r s or l e s s of elementary schooling planned to go t o 

upper secondary schools whi le 72% of s tudents wi th parents who had higher 

education intended to do s o . Also in the City of Sverdlowsk 40% o f ch i ldren 

from manual workers ' homes planned to get un ive r s i t y education w h i l e 63% o f 

chi ldren wi th paren ts in t h e "spec ia l i s t occupa t ions , " t h a t is, p r o f e s s i o n a l s 

and managers, wanted to do so. 

In a review of eleven s tud ies on decis ion a n d career development on U.S . 

subjects Alexander (1981) found t h a t youngsters from " less wel l - to-do famil ies" 

a r e not a s l i ke ly to get h igh p re s t i ge and well p a i d jobs a s are youngs ters from 

s o c i a l l y and economically we l l - to -do famil ies . T h i s is i n most p a r t explained 

by higher educat ional at tainment of youth in famil ies of higher s o c i a l and 

economic s t a t u s and is a more dec is ive f a c t o r than both r a c e and gender. 
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I n a longitudinal s t u d y of c a r e e r development of American s tudents 

Gribbons and Lohnes (1982) reported t h a t socioeconomic s t a t u s is h i g h l y 

cor re la ted with career a s p i r a t i o n s . Adolescents of higher socioeconomic s t a t u s 

more o f t e n a sp i r ed to c o l l e g e education than youngsters of lower socioeconomic 

status and Gribbons and Lohnes summarize from t h e i r study that " i n t e l l i g e n c e , 

social class, p l a c e of res idence and mi l i t a ry service have joint e f f e c t s on 

educational a sp i r a t ions and at ta inment" (Gribbons and Lohnes, 1982, p . 40). In 

Iceland the p i c t u r e is not as clear and social mobility may be g r e a t e r than i n 

the USA and Western Europe. 

Bjornsson and Edelstein (1977) studied 1,100 chi ldren from Reykjavik, t h e 

c a p i t a l of Iceland in a longi tudinal study. They found t h a t social mobility was 

high between c h i l d r e n ' s f a t h e r s and grandfa thers genera t ions . One-fifth of 

professionals came from unski l led workers and another f i f t h from p r o f e s s i o n a l s . 

The r e s t came i n equal propor t ions from sk i l l ed workers ( c l a s s 2) c l e r i c a l 

workers and c i v i l servants , (class 3) t echn ica l , teaching and lower managerial 

(class 4) and business and entrepreneuria l ( c l a s s 5). This shows t h a t the o l d 

working class h a s contr ibuted many members to t h e academic professionals . 

However, upward social mobi l i ty is obviously n o t typical . The unski l led manual 

workers came main ly from i t s own c l a s s (80%) and over 10% came from skilled 

manual workers. Unskilled c l e r i ca l workers and c iv i l s e rvan t s came mainly from 

unski l led and s k i l l e d manual workers (75%) and the res t from "above," mostly 

from 4 t h and 5 th class (18.5%). 

Bjornsson and Edelstein (1977) studied educational attainment of the 400 

oldest of the o r i g i n a l 1,100 children and r e l a t e d i t among other var iables t o 

occupation of e i t h e r father or mother whoever was the family breadwinner at t h e 

time o f study. The researchers found tha t t h e r e was a high posi t ive r e l a t i o n ­

ship between f a t h e r ' s occupation and c h i l d ' s educational a t ta inment . 
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Approximately 57% of children of university educated fathers completed 

university education and a l l of them at leas t completed vocational school or 

comparable education. Furthermore, 80% of children of unskilled workers only 

completed vocational school or comparable education and less than 101 completed 

university education. I t has to be kept in mind that this is a study of 

children in the Reykjavik area and the pattern may be different for the rest of 

the country. Also i t is to be noted that social mobility between fathers and 

grandfathers happens a t a time of great social changes of Icelandic society from 

an agrarian characterized society to an industrially characterized society. 

However, Bjornsson and Edelstein (1977) claim that although there may be a 

considerable social mobility in Iceland there are certain "brakes" on i t and the 

most important one i s residence. 

Area of Residence 

Career development is influenced by the environment in which one is raised 

and to which one is exposed. A ch i ld is born into a particular family and 

community within which socioeconomic setting the individual develops concepts, 

values and atti tudes toward work. 

A growing number of researchers studying vocational choices of adolescents 

have taken the influences of the immediate surroundings of the individual into 

consideration. Commonly urban youth is compared to those who live in rural 

set t ings. In many cases students in both locations may be considered 

disadvantaged in terms of developmental career exposure and relevant experiences 

since acquaintance with various types of jobs and the lack of opportunity to 

experience them applies to adolescents in rura l areas as well as urban 

communities. The media plays an important pa r t because i t gives people in 

different areas information about 30b opportunities in other areas. However, 

for people to be able to take full advantage of this , such factors as housing 

and transportation must be taken in to consideration. 



35 

Although r u r a l and urban communities seem to have much in common there a r e 

also c e r t a i n d i f fe rences in t h e i r se t t ing . Super and Overstreet (c i ted in 

Pietrofesa & Sple te , 1975) i n d i c a t e that boys who l i v e in rural a r e a s may be 

vocationally more mature than urban boys. This is due to work experiences on 

farms avai lab le to t h e rural boys and they can see in a clear-cut manner c e r t a i n 

vocational patterns being followed. 

Besides d i f fe rences between rural and urban s e t t i n g s , geography and 

climate may influence career development of adolescents . The p h y s i c a l and 

cl imatic features and the p e o p l e ' s heri tage combine t o create a subculture whose 

values and customs d is t inguish i t from subcultures in geographical ly different 

r e l i g i o n s . 

National su rveys cons i s ten t ly show t h a t in most countries t h e r e are 

d i s p a r i t i e s between ru ra l and urban areas in the matter of educational 

pa r t i c ipa t ion . 

Grimm (1966) m a study o f "educational abst inence" discerned three g r o u p s 

of f a c t o r s that may contribute t o educational pa r t i c ipa t ion . Among these were 

socioecological f a c t o r s which r e l a t e to the area of res idence , such as urban 

versus r u r a l and t h e distance away of the relevant educational i n s t i t u t i o n . 

Tretheway, in a survey of researches carr ied out before 1970, found t h a t , 

among o t h e r things, a reported corre la t ion between educational opportunity a n d : 

1) family r e l a t e d var iab les such a s , socioeconomic status, income, 

pa ren ta l educat ion and pa ren ta l a t t i t u d e s toward education, 

2) neighborhood var iables , such as geographical location and t h e 

subculture of t h e neighborhood, 

3) school r e l a t e d va r i ab le s , such as school f a c i l i t i e s , t e a c h e r 

competence and programs ava i l ab le , 
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4) p e e r group v a r i a b l e s , such as a t t i t u d e s of age-mates t o school­

ing, t eache r s and a u t h o r i t y . (Tretheway c i t e d in Husen, 1975) . 

The importance of a r e a of res idence is of s ignif icance t h e world over. 

Australian s t u d i e s have shown that metropolitan and rural areas d i f fe r 

subs t an t i a l l y in educational p a r t i c i p a t i o n . In t h e province of Victor ia , around 

1960, 22% of metropolitan children remained in the secondary school in the 

matr iculat ion year as compared with 11% of the r u r a l children (Husen, 1975). 

Many researches r e v e a l that in add i t ion to many factors such as pa ren ta l 

influence, individuals a r e , in thei r vocational dec i s ions , a f fec ted by the i r 

places of r e s idence . According to Caplow (1954) sons of fishermen, farmers and 

miners who o f t e n were phys i ca l l y i s o l a t e d from l a r g e r towns, which could o f f e r a 

larger v a r i e t y of occupations, genera l ly tended to inher i t t h e i r fa ther ' s 

occupation. He stated, "Parents i n s t i l l e d their va lues into t h e i r children so 

t h a t children learned which jobs were des i r ab le to s t r i v e for, and which jobs to 

eliminate from possible cho ice" (Caplow, 1954, p. 3 1 ) . 

In a s t u d y of co l l ege students L i p s e t t (1962) found that t h e r e is a s t r o n g 

tendency for a higher propor t ion of urban youth than rural youth to attend 

col lege . The greatest con t r ibu t ing f a c t o r s are probably higher soc ia l 

expectations f o r the urban students and greater a v a i l a b i l i t y of col lege 

education in urban areas . 
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CHAPTER V 

METHODOLOGY 

The primary research t o o l used in the c o l l e c t i o n of d a t a was a 

ques t ionna i re (see Appendix A) answered by the subjects in 20 schools i n various 

p a r t s of the country . 

Few soc io log ica l and educat ional researches have been done on I ce l and i c 

s o c i e t y . Therefore the ques t ionna i re was const ructed in such a way as t o give 

an " ins igh t " into t h e ado lescen t ' s background. Some of the questions may not be 

re levan t for the s tuden t s ' c a r e e r choices as such. They should rather b e 

considered as information about soc ia l condi t ions of adolescents and t h e i r 

fami l ies in various par ts of the country a t t h e time of s tudy . 

The Samples 

The subjects used in t h e study were s e l e c t e d from the student populat ion 

in the 9th grade of 20 primary schools in va r ious par ts of t h e country i n April , 

1983. The subjects were 15 yea r s old a t tha t time and a t t he educational or 

vocat ional s tage in the i r l i v e s . They were about to f inish t h e school y e a r they 

vo lun t a r i l y chose t o add to the f i r s t eight y e a r s of the Bas ic School t h e y were 

required by law to a t tend . 

The subjects were se lec ted in such a way tha t they represent a l l t ypes of 

res idence in Ice land . The res idence variable i s divided i n t o five c a t e g o r i e s ; 

1) Reykjavik, the c a p i t a l ( f ive schools ) , 2) f i v e coastal towns with secondary 

educat ion, 3) five coastal v i l l a g e s with no secondary educa t ion , 4) two inland 

towns (with secondary educat ion) , and 5) r u r a l areas (three boarding s c h o o l s ) . 

The schools in Reykjavik were located in var ious sect ions of t h e city. They 

"TData derived from these ques t ions wi l l be t h e bas i s for a subsequent s t u d y . 
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were chosen on the b a s i s of socioecological r a t i n g s of city q u a r t e r s in 1981, 

done b y Edelstein and Reynarsson. 

The basis of se lec t ion of t h e towns were t h e following c h a r a c t e r i s t i c s : 

1) a v a i l a b i l i t y of secondary educa t ion , 2) d i s t a n c e from secondary schools i . e . , 

those towns which d id not have secondary schools, 3) type of ma in industr ies 

( e . g . , fishery and f i s h processing versus manufacturing and s e r v i c e s ) , and 4) 

l o c a t i o n . 

All of the r u r a l area schools were boarding schools. One of them 

Laugagerdisskoli) d id not have any continuation c l a s s e s and was far from 

secondary schools, another (Laugaskoli) had two y e a r s cont inuat ion c l a s se s , and 

the t h i r d (Hrafnagilsskoli) did n o t have any secondary education classes but was 

l o c a t e d close to a town (Akureyri) which had v a r i o u s types of secondary 

s c h o o l s . Some of the rura l area s tudents attended schools in t h e towns. 

However, they a re in the same ca tegory as the r u r a l area s t u d e n t s who attended 

the boarding schoo l s . Table 4 shows students in each residence category. 

In the l a rge r schools where only a part of t h e student popula t ion could be 

t e s t e d , for p r a c t i c a l reasons, p r i n c i p a l s helped i n selecting a sample which was 

representa t ive (based on fa ther ' s occupation) for t h e school i n ques t ion . 

Figure 4 shows the schools in the s tudy and the i r location on a n outl ine of 

I c e l a n d . 

Of the 612 ind iv idua ls in t h e samples 303 (49.5%) were m a l e s and 309 

(50.5%) were females. This was 15.84% of the t o t a l student popula t ion in 9th 

grade in the school yea r 1982-83. 

Where app l i ca t ion of a c l a s s i f i c a t i o n of occupations was necessary a scale 

const ructed by Bjornsson and Ede l s t e in (1977) was u sed . The c a t e g o r i e s a r e : 

1) Unskilled manual workers 

2) Skilled manual workers 
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Table 4 

Student categorization by residence 

Type of 

residence 

Percentage Percent 

No. of all of all 9th Mo. of of 9th 

9th graders graders in 9th grad- graders 

in Iceland Iceland by ers in in 

by residence residence samples samples 

Reykjavik 

Coastal towns with sec.ed. 

Coastal v i l l a g e s without sec . e d . 

Inland towns with sec . ed. 

Rural areas 

To ta l 

1498 

1052 

683 

193 

528 

37.9 

26.6 

17.3 

4.9 

13.3 

212 

154 

115 

58 

73 

34.6 

25.2 

18.8 

9.5 

11.9 

3954 100.0 612 100.0 

Al l samples as a percentage of 9th graders popula t ion : 15.48% 
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ICELAND 

<© 

a) Reykjavik 
1) Fellaschool 
2) Langholtsschool 
3) Laugalaekjarschool 
4) Hvassaleitisschool 
5) Hagaschool 

b) Coastal towns with 
secondary education 

6) Saudarkrokur 
7) Oddeyrarschool 
8) Gagnfraedaschool-Akureyri 
9) Gagnfraedaschool-Keflavik 
10)Grindavik 

Figure 4: 

c) Coastal villages without 
secondary education 

11) Grundarfjordur 
12) Raufarhofn 
13) Seydisfjordur 
14) Reydarfjordur 
15) Thorlakshofn 

d) Inland towns with sec , e d . 
16) Selfoss 
17) E g i l s s t a d i r 

e) Rural a rea 
18) Laugagerdlsschoo1 
19) Laugaschool i Dalasyslu 
20) Hrafnagilschool 

Location of Schools . 
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4) Technica l , teaching and lower managerial 

5) Business , managerial and en t repreneur ia l 

6) Academic profess ional . 

The following major dimensions were taken into account in the occupational 

c l a s s i f i c a t i o n : 

1) Character is t ics of work: closeness t o nature; phys ica l 

p r o p e r t i e s and organiza t iona l frame of work; manipulation 

of t h i n g s ; handling of symbols; dealing w i th people, 

2) R e l a t i v e income, 

3) Educational and t r a i n i n g requirements, 

4) Degree of r e spons ib i l i t y , 

5) Degree of authority over others, 

6) ' R e l a t i v e status' of an occupation. (Bjornsson and E d e l s t e i n , 1977.) 

The Questionnaire 

The pr imary instrument used in co l lec t ion of data was, as mentioned above, 

a ques t ionnai re answered by t h e students (see Appendix h). 

In November 1982 seven ty- f ive 9th graders answered the f i r s t version of 

the ques t i onna i r e . These youngs te rs lived in a town on the west coas t of 

Iceland. This sample was though t to be typ ica l for coastal towns a l l around the 

country. Af ter the testing t h i s version was r e v i s e d because there were 

obviously s e v e r a l questions t h a t had to be changed. 

A new vers ion of the ques t ionnai re was answered by a new sample of 18 

ninth graders from a neighboring coastal v i l l a g e with a mixed populat ion from 

the vi l lage i t s e l f and farms i n the vic ini ty . Th i s brought about a further 

revised new vers ion of the ques t ionna i r e , e s p e c i a l l y adjusted for the youngsters 

who lived on t h e farms. 

F ina l ly , in early March 1983, the ques t ionna i re was t e s t e d on a sample of 

20 students l i v i n g in Reykjavik, the capital and the only c i t y in the country. 
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After minor changes and another t e s t i n g on another sample in the same school in 

Reykjavik t h i s became the f ina l version which was answered by the s tudents and 

is the bas is of the present s t u d y . 

The ques t ionnai re covered such spheres a s : 1) school experience, 2) 

career education and vocational counsel ing, 3) f a m i l y ' s , schools, and f r iends 

educational and vocational a s p i r a t i o n s and expec ta t ions for the s tudents as 

reported by the s tudents , 4) t h e s tudents educat ional and vocational a sp i r a t ions 

and expecta t ions for themselves, 5) parents educat ion and occupation, 6) 

grandfathers occupation, and 7) t h e family s i t u a t i o n . 

Questions about home and school were i n i t i a l l y developed with help from 

professor Bjornsson, a t the Unive r s i ty of Iceland, for a study of gymnasium 

dropouts in Iceland by Skulason (1977), and are h e r e adjusted for adolescents in 

9th grade . 

The Ranking Lis t s 

On the ranking l i s t s the sub j ec t s were supposed to rank 12 occupations 

according to the "importance and p res t ige" which t h e subjects a t t r i b u t e d to 

them. The i n s t r u c t i o n s were adopted from ranking l i s t s developed by Terwil l iger 

(1962) and the occupations which appeared on the l i s t represented occupations 

from each of s ix c lasses on the s c a l e of occupational c lass in Iceland, 

developed by Bjornsson and Ede les te in (1977). 

Procedure 

Before the 9th graders answered the ques t ionna i res in the schools the 

following in t roductory steps were taken: 

1) The s tudy was introduced to and then approved by the Ministry of 

Education which a l s o supported t h e study f i n a n c i a l l y . 

2) The s tudy was introduced to the educational adminis t ra tors in the 

school d i s t r i c t s and their endorsement received be fo re the study was presented 
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t o the p r inc ipa l s in the schools. 

3) The s tudy was introduced to t h e school p r i n c i p a l s in the schools used 

in the study. The pr inc ipa l s outside the city were contacted by telephone. 

The study was car r ied out in A p r i l and May 1983. At the beginning of each 

" t e s t ing session" several minutes were spent in t a lk ing to the students about 

t h e purpose of the study. This was done to create a "pos i t ive atmosphere" 

toward the study. 

I t was learned from the p i lo t s t u d i e s that because of the unusual l eng th 

of the quest ionnaire some of the s t u d e n t s might become f rus t ra ted while 

answering i t . Hence, i t was considered important to "support" the s tudents in 

every possible way, so they would go through the ques t ionna i re rather than g i v e 

u p . Therefore, they were encouraged t o ask about anything they wanted to have 

explained to them. The reason they were asked to give t h e i r names and the r u l e s 

about names being held in confidence were discussed with them. This created no 

problems and only two students out of 614 who were asked to answer the 

quest ionnaire refused to do so because of the "name requirement." 

S t a t i s t i c s 

In the ana lys i s of the data, acqui red from the quest ionnaires , chi s q u a r e , 

Z t e s t s , P and contingency coef f ic ien ts (C) were used . The chi square was 

chosen because i t can be used with da t a in the form of frequencies, or data t h a t 

can be reduced to frequencies. The formula for the chi square i s : 

X2=V (0.. - E . ) 2 

11 lj lj (N.e & H u l l^ 1 9 8 2 ) 

Eij 

where 0 are observed frequencies and E are expected frequencies. Degrees of 

freedom, for the chi square were determined by the formula: 
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(R - 1) X (C - 1) 

where R = the number of rows and C = t h e number of columns. 

To t e s t which differences as d i sp l ayed in a contingency table, between the 

groups were s i g n i f i c a n t a Z tes t was u s e d . The formula i s : 

z= ? 1 - P2 

f l + f2 \ / f t + f 2 ^ 

n , + n- // n-, + n~ / n-, n„ / 

1 n (Glass and Stanley, 1970) 

where P, and P_ a r e proportions of p e r s o n s possessing a c e r t a i n c h a r a c t e r i s t i c 

(he re students l i v i n g in a certain c a t e g o r y of residence and giving a c e r t a i n 

" t y p e " of answer t o quest ions in the ques t ionnai re) , f, and f- are the numbers 

of students possess ing the c h a r a c t e r i s t i c s ( i . e . , answers t o questions on the 

questionnaire) being observed and n, a n d n„ are the number of students i n t h e 

samples (the r e s idence categories being observed). The l e v e l of s ign i f i cance 

fo r the tests was determined at .05. 

The contingency coefficient was u s e d as a measure of association between 

t h e variables in t h e contingency t a b l e s . I t is used for t a b l e s in which one of 

t h e dimensions i s g r e a t e r than 2. The formula for the contingency c o e f f i c i e n t 

i s : 

C = / X2 

X2 + N 

(Nie & H u l l , 1982) 
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Although the va lues of the contingency coeff icient i s always between 0 and 1, i t 

cannot generally obtain the upper l i m i t of 1. The maximum i t can reach depends 

upon the number of rows and columns. For example, in a 4x4 table the maximum 

value of C is . 8 7 . If the chi square i s s ignif icant the corresponding C is also 

s i gn i f i can t . 

Computations of chi squares and contingency coe f f i c i en t s were done in a 

VAX/VMS computer a t the Computer Serv ices Center at the University of Iceland. 

The computer program used was SPSSx. 

Research Questions 

On the b a s i s of some experience with high school students in Reykjavik and 

a v i l l age in Iceland and some knowledge of the general l i t e r a t u r e on 

adolescen t ' s ca ree r choices 23 research questions, were drawn up to be tested by 

the present s tudy. The research ques t ions a r e : 

1. Will a higher percentage of 9th graders in a r ea s where secondary 

education is ava i l ab l e (city and towns) than in areas where secondary education 

i s not available (vi l lages and ru ra l areas) l ike school? 

2. Will a higher percentage of 9th graders in the c i t y and towns than in 

v i l l a g e s and r u r a l areas who consider secondary education useful for t h e i r 

future? 

3 . Will 9th graders in the c i t y and towns spend more time on t h e i r 

homework than do 9th graders in v i l l a g e s and rural a reas? 

4. Will 9th graders in the c i t y and towns spend l e s s time in 

ex t racur r icu la r a c t i v i t i e s in school than do 9th graders in v i l lages and rural 

a reas? 

5. Will a higher percentage of 9th graders in the c i t y and towns than in 

v i l l a g e s and r u r a l areas report tha t more of their pa ren t s show i n t e r e s t in what 

t h e i r children a r e doing in school? 



46 

6. W i l l a higher percentage of 9th g r a d e r s in the c i t y and towns than in 

villages and rural areas be promised something by the i r p a r e n t s in return for 

good grades in school? 

7. Wi l l a higher percentage of 9th g r a d e r s in areas where secondary 

education i s avai lable (the c i t y and towns) than in areas where secondary 

education i s not available (v i l l ages and r u r a l areas) find c a r e e r education 

programs and vocational counse lors in school helpful in f i n d i n g school o r job? 

8. W i l l a lower percentage of 9th g r a d e r s in the c i t y than in other p a r t s 

of the count ry have an out-of-school job? 

9. W i l l a higher percentage of 9th g r a d e r s l iving in a r e a s where secondary 

education i s avai lable (ci ty and towns) than in areas where secondary educat ion 

is not a v a i l a b l e (villages and rural areas) want to at tend gymnasiums and 

comprehensive secondary schoo ls after the 9 t h grade? 

10. Wi l l a higher percentage of 9th g r a d e r s in v i l l a g e s and rural a r e a s 

than in t h e c i t y and towns want to get voca t iona l education in the future? 

11. Wi l l a higher percentage of 9th g r a d e r s in the c i t y than in o t h e r 

areas of t h e country want to a t t end commercial schools a f t e r the 9th grade? 

12. Wi l l a higher percentage of 9th g r a d e r s l iving in a reas where 

secondary education i s a v a i l a b l e (the c i ty and towns) than i n areas where 

secondary education i s not a v a i l a b l e ( v i l l a g e s and ru ra l a r e a s ) who have decided 

what kind of education they a s p i r e to get i n the future? 

13. Wi l l a higher percentage of 9th g r a d e r s in the c i t y than in o the r 

areas of t h e country aspire and expect to g e t universi ty educat ion in the 

future? 

14. w i l l there be a h i g h e r percentage of 9th graders who report t h a t t he i r 

parents want them to go to secondary school than of those who wil l report t h a t 

their p a r e n t s want them to g e t a steady job r i g h t after the 9 t h grade? 
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15. W i l l a higher percentage of 9th graders l i v i n g in areas where 

secondary education i s avai lable (the c i t y and towns) than in areas where 

secondary education i s not avai lable (v i l l ages and r u r a l areas) r e p o r t tha t 

t he i r p a r e n t s have an opinion about what type of secondary school they should 

attend? 

16. W i l l a higher percentage of 9th graders l i v i n g in areas where 

secondary education i s ava i lab le ( the c i t y and towns) than in areas where 

secondary education i s not avai lable (v i l l ages and r u r a l areas) r e p o r t that 

the i r p a r e n t s want them to get an "academic" secondary education? 

17. W i l l a higher percentage of 9th graders in v i l l a g e s and r u r a l areas 

than in the c i t y and towns report t ha t t h e i r parents want them to e n t e r sk i l l ed 

manual professions? 

18. W i l l a higher percentage of 9th graders in t h e vi l lages and ru ra l 

areas than i n the c i ty and towns have a de f in i t e idea about what occupation to 

enter in t h e future? 

19. W i l l a lower percentage of 9th graders in t h e c i t y than in o ther pa r t s 

of the count ry want t o e n t e r manual occupations ( c l a s se s 1 and 2)? 

20. W i l l a higher percentage of 9th graders in t h e c i ty than in other 

p a r t s of t h e country want to enter the academic profess ions? 

21. W i l l a higher percentage of 9th graders in t h e c i ty repor t t h a t more 

of their p a r e n t s want t h e i r children to become academic profess ionals than wi l l 

children in o the r pa r t s of the country? . 

22. W i l l a higher percentage of 9th graders in t h e c i ty than in other 

pa r t s of the country c o n s i d e r themselves more capable than their pa ren t s to 

choose an education and occupation for themselves? 

23. W i l l a higher percentage of 9th graders in t h e c i ty than in other 

pa r t s of the country want to go r i g h t on t o secondary school af ter the 9th 

grade? 
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CHAPTER VI 

RESULTS 

In t h i s study of c a r e e r choices of Icelandic adolescents 612 s tudents in 

the 9th grade of 20 elementary schools (Basic Schools) were used as sub jec t s . 

The 9th grade i s opt ional , but more than 90% of the s tuden t s in the e ighth grade 

every year go on to the 9 th grade to complete the NCPS examination which allows 

them to a t t e n d schools a t t h e secondary l e v e l . Not a l l of the s tudents who 

study in the 9th grade can , however, go r i g h t on to a secondary school because 

many f a i l on the f inal examination and a r e barred from fur ther s t u d i e s , a t l eas t 

for awhile . They can repea t th is l a s t grade and go to a secondary school if 

they get a passing grade. 

In t h e spring of 1982 approximately three-fourths (72.5%) of the students 

who took t h e NCPS examination got a passing grade. Those who failed (27.5%) on 

the examination e i t he r went to work or repeated the c l a s s the next y e a r , i . e . , 

the year when the subjects of the present study were in the 9th grade. I t was 

not known i f any of them were in the 9th grade for the second time. Probably i t 

does not a f f e c t the r e su l t s of the study s ince these s tuden t s would have teen a t 

the same s t age in their decis ion making a s their c lassmates . 

The s tudents answered the ques t ionnai res in t h e i r l a s t month in the 9th 

grade. One month la te r they were required to make up t h e i r mind about what 

school t o a t t end in the next school y e a r . At the time of t h e study t h e y had not 

received t h e r e s u l t s from t h e NCPS examination and the re fo re did not know if 

they would be e l i g i b l e to s tudy in a secondary school. 

The r e s u l t s of the p resen t study a r e presented in t h i s chapter in four 

sections, each of which d e a l s with one of the main areas of the study. These 

main areas a r e : 1) the family s i tua t ion of the sub jec t s ; 2) experiences in 

school and school related a r e a s ; 3) educat ional a s p i r a t i ons and expectat ions 
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of the 9th graders for themselves and what they thought o t h e r persons, such as 

members of the i r family, friends and school pe r sonne l considered the best 

educational choice for them, and 4) occupational a sp i ra t ions and expec ta t ions of 

the youngsters and what they thought their p a r e n t s considered the best 

occupational choice for them. 

The Family S i t u a t i o n 

The overwhelming majority of t h e 9th g r a d e r s , except t h o s e in rural a r e a s , 

lived in households w i t h parents and 1-4 c h i l d r e n . A l i t t l e over half of t h e 

subjects l i v i n g in r u r a l areas came from homes w i t h parents and 5-6 chi ldren and 

this was a s i g n i f i c a n t l y higher number than in households in t h e rest of t h e 

country (see Table B-l i n Appendix B) . 

A s ign i f i can t ly h igher number of the ado lescen t s in t h e ru ra l areas t h a n 

in other p a r t s of the country came from homes w i t h one or more grandparents. 

However, most of the youngsters l i v e d in homes whe re no grandparents were 

present, a s can be seen from Tables B - l and B-2 which reveal family size and 

presence of grandparents in the home. 

Most of the s u b j e c t s lived w i t h both p a r e n t s but i t was more common among 

city adolescents than among those who lived in v i l l a g e s , i n l a n d towns and r u r a l 

areas to l i v e with mother only (see Table B-3). 

The s tudents in r u r a l areas d i d not see t h e i r parents a s often as t h e i r 

agemates in other p a r t s of the c o u n t r y did as shown in Tables B-4, B-5, B-6 and 

B-7. Probably this was due to the f a c t that they attended s choo l s which in nnany 

cases were far away from their homes. On the o t h e r hand the subjec ts in i n l a n d 

towns saw t h e i r fathers more often t h a n the s u b j e c t s in the c i t y , coastal t o w n s 

and ru ra l a r e a s . 
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Approximately two-thirds of the students in the c i t y and three-fourths of 

students in coastal towns reported that t h e i r fathers worked more than eight 

hours a day (see Table B-8). A l i t t l e over one-half of the students m 

villages and rural areas reported a workday of more than eight hours for their 

fathers. It is interesting to note though that a significantly higher 

proportion of students from the villages and rural areas than from the city and 

the towns did not know how long their f a the r ' s workday was. The reason may be 

that many of the fathers in the villages a r e fishermen with irregular working 

hours and the students in rural areas are in boarding schools and many of them 

do not go home to spend time with the family for long periods of time and do, 

therefore, have limited knowledge about t h e i r father's daily work during the 

winter. 

As shown in Table B-9 between two-thirds and three-fourths of the mothers, 

except in rural areas (48%) had a job outside the home. The significant 

difference found between the r u r a l areas and other residence groups may not t e l l 

a true story since the mothers in rural a reas are actually more than 

housewives. They should rather be considered co-farmers with their husbands and 

thus t he "real" percentage for mothers in rura l areas may be higher than 

reported by the students. Table B-10 shows how many hours the students ' mothers 

worked each day, on the average. 

School Experiences 

How did the adolescents l i k e school? Did they find i t boring or did they 

enjoy i t ? More than one half of a l l the students in a l l residence categories 

neither had definite positive nor negative feelings toward the school l i fe as 

shown in Table B-ll . At least one-fourth of the students in all the groups, 

except inland towns, liked to be in school. The conjecture that 9th graders in 

the c i t y and towns were more sa t i s f ied with school than 9th graders in villages 

and r u r a l areas was not borne o u t . Students in the inland towns were not as 
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happy with their school a t tendance as were students in the o ther residence 

groups and a s igni f icant d i f f e rence was found between them and the others ( s e e 

Table B - l l ) . The overall r e s u l t was t h a t a higher percentage of the 9th g raders 

l iked school than dis l iked i t , except 9th graders in inland towns. However, the 

majority of a l l t h e subjects did not have any spec ia l feel ings toward the 

school . 

Most of the s tuden t s , over 90%, found the 9th grade somewhat to very 

useful for their future occupation (see Table B-12) . Although students in t h e 

inland towns reported more d i s s a t i s f a c t i o n with s choo l , a higher percentage of 

them than of the others found the 9th grade useful for their fu tu re . This 

d i f ference was, however, n o t s ign i f i can t . 

Almost a l l (over 98%) of the s tuden t s , except those in ru r a l areas (71%) 

believed tha t secondary educat ion would be somewhat t o very useful for t he i r 

future (see Table B-13). A s ign i f i can t ly higher percentage of students in r u r a l 

areas than in other residence groups thought that secondary education would be 

of l i t t l e or no use for t h e i r future (see Table B-13) . The conjecture that a 

higher percentage of 9th graders in the c i t y and towns than in v i l lages and 

rural a reas consider secondary education useful for t h e i r fu ture occupation was, 

however, re jec ted . 

Was there a s i g n i f i c a n t difference between the residence groups in t ime 

spent on homework? Only between the inland towns and the o ther groups (see 

Table B-14) . The students in the inland towns spent less time on homework than 

the o t h e r s . More than two- thi rds of a l l t h e s tudents spent l e s s than one hou r 

on homework each day on the average. The conjecture tha t a higher percentage of 

9th g rade r s in the c i t y and towns ( i . e . , a r ea s where secondary education is 

avai lable) than those in v i l l a g e s and r u r a l areas ( i . e . areas where secondary 

education i s not avai lable) was re jec ted . 
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How much time did the youngs te r s spend i n extracurricular a c t i v i t i e s (such 

a s dance, movies a n d spor t s )? More t h a n 80% o f the s tuden t s in a l l ca tegor ies , 

except r u r a l areas (72%), s p e n t less than Four hours a week in e x t r a c u r r i c u l a r 

a c t i v i t i e s in the i r school ( s e e Table B-15). S ign i f i can t differences were found 

between r u r a l area students and the o t h e r s . F o r the r u r a l area students t h e 

boarding school was the only place f o r entertainment. Much of t h e le isure 

a c t i v i t i e s which adolescents in the c i t y , towns and v i l l a g e s a r e engaged i n such 

a s sports, dance, c h e s s , photography, etc. w e r e only offered in the school in 

r u r a l a r e a s . 

A s i g n i f i c a n t l y lower pe rcen tage of r u r a l area 9 t h graders than 9th 

graders in the c i t y , towns a n d v i l l a g e s spent more than four h o u r s a week i n 

e x t r a c u r r i c u l a r a c t i v i t i e s outs ide t h e school (see Tab les B-16 a n d B-17). The 

explana t ion for r e l a t i v e l y h i g h e x t r a c u r r i c u l a r ac t iv i ty par t ic ipat ion of rural 

a r e a s tuden t s , with respect t o the above mentioned differences i n opportunities, 

may be the fact t h a t the l a r g e s t of t h e boarding schools in the study was 

located n e a r the second l a r g e s t town i n the count ry where most o f the l e i s u r e 

a c t i v i t i e s , which youngsters a re u s u a l l y engaged in, w e r e ava i l ab le . 

The con jec tu re that a higher percentage o f 9th g r ade r s in t h e city a n d 

towns than i n v i l l a g e s and r u r a l a r e a s would judge the i r parents as in teres ted 

i n their homework w a s re jec ted since n o differences between the groups were 

found in responses t o quest ions 11 a n d 12 in t h e questionnaire ( s e e Tables B-18 

a n d B-19). Mothers were bel ieved to show more interest than f a t h e r s , however, 

a n d more o f t e n asked the s tudents if t h e y had completed the i r homework ( s e e 

Tables B-20 and B - 2 1 ) . Mothers in i n l a n d towns , and b o t h parents in rural 

a r e a s , did no t ask a s much a b o u t homework as d i d parents in o the r areas. The 

reason may b e that t h e 9th graders in rural a r e a s did n o t live w i t h their 

pa ren t s w h i l e they attended school . T h i s fact may also explain why parents in 
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r u r a l a r eas more seldom than the o ther paren ts helped the i r children with the i r 

homework (see Tables B-22 a n d B - 2 3 ) . Here, s ignif icant d i f fe rences were found 

between mothers in the c i t y and inland towns versus the v i l l ages and rural 

a r e a s , and between fathers in ru ra l areas and those in other a reas . 

Fathers in t h e ci ty , coastal towns and v i l l ages did he lp t h e i r chi ldren 

wi th their homework more often than the mothers d i d . 

The overall r e s u l t s from responses of quest ions which indicated parents 

i n t e r e s t i n school are t h a t no c l e a r p ic ture emerged with respect to differences 

between the residence groups. The special in te rac t ion of s tudents in rura l 

a r e a s and the i r parents during the school year makes i t d i f f i c u l t to s t a t e with 

a high degree of confidence that they necessarily had less i n t e r e s t in the 

education of their children than had parents in o the r areas of the country in 

the education of t h e i r chi ldren. 

Did t h e parents try t o influence t h e i r ch i l d r en ' s performance in school by 

promising something in re turn for good grades? According t o the s tudents over 

two-thirds of the parents i n all residence groups, except v i l l a g e s (59.3%) had 

not promised any reward ( see Table B-24). A s ignif icant ly higher percentage of 

paren ts in vi l lages than in the towns and r u r a l a r e a s had promised a reward. On 

t h e other hand, a s i g n i f i c a n t l y lower percentage of rural a r e a parents had 

promised something i n re turn for good grades than had the parents in the c i t y 

and v i l l a g e s . Thus, the conjecture that a higher percentage of parents in the 

c i t y and t h e towns than in v i l lages and r u r a l areas promised a reward for good 

grades was no t accepted. 

According to these adolescents parents in the towns and vi l lages most 

of ten mentioned various th ings such as c lo the s , books and motor vehicles as well 

as pe t s as a prize f o r good performance on examinations as shown in Table B-25. 

Money was, on the o t h e r hand, most often mentioned a s a reward by parents of 9th 

graders in t h e city and r u r a l areas. 
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Did a l l the schools in the study have a career education programs, and d i d 

they offer vocational counseling to t h e i r students? According t o the s tuden t s ' 

responses to questions 16 and 18 in the quest ionnaire not a l l t h e schools in t h e 

study did help their s tudents in a systematic way ( i . e . , with t h e above 

mentioned services) to find a school or a job (see Tables B-26 and B-27) . 

Almost 30% of the s tudents in the coas t a l towns said t h a t their school d idn ' t 

have a career education program while l e s s than 10% of the other s tudents 

reported that thei r schools d id not have such a program. This d i f f e r e n c e 

between the coas ta l towns and the other groups was s ign i f i can t . 

A governmental s tudy ca r r i ed out in 1983 showed t h a t a l l o f the schools i n 

the present s tudy are among those who reported t h a t they had what they labeled 

as a career education program. These programs varied in nature ranging from 

several v i s i t s of representa t ives from industry to regular courses in i n d u s t r i a l 

a f fa i r s and t h e labor market. Most of the schools took one week off from 

instruct ion in February when t h e s tudents v i s i t e d workshops. 

Approximately h a l f of the s tudents who were in schools which had a "career 

education program" did not find i t helpful in choosing a future educat ion and/or 

occupation (see Table B-28). I t was not clear from the present study which 

schools offered vocational counseling b u t i t i s known t h a t Icelandic schools do 

not have a counseling which i s comparable to vocat ional counseling in American 

schools with spec ia l ly t ra ined counselors . 

A s igni f icant ly higher percentage of 9th graders in the v i l lages than in 

the o the r residence categor ies reported that t h e i r schools had a vocational 

counselor (see Table B-27) . Only 40% of the s tudents who were i n schools which 

were considered to have some kind of vocational counseling had sought t h e 

counselor 's he lp and s i g n i f i c a n t l y lower percentage of these students l i v e d in 

the c i t y and r u r a l areas than in the towns and v i l l a g e s (see Table B-29) . 
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Table B-30 reveals why h e l p of vocat ional counselors was n o t sought . Table B-31 

shows how helpful t h e s tudents found the vocat ional counselor in t h e i r school in 

finding a school o r job t o enter a f t e r t h e 9th g r a d e . 

These r e su l t s are f o r the c i t y s tudents in accordance with r e s u l t s from 

Tables B-32 and B - 3 3 which show t h a t s ignif icant ly lower percen tage of s tudents 

i n the c i t y than i n the o t h e r residence ca tegor ies consider help o f vocational 

counselors in genera l beneficial when s tudents are looking for school or j o b . 

I t has to b e pointed out, however, that t h e majority of t h e 9th graders thought 

t h a t the counse lo r ' s advice could b e helpful for s tudents who were looking for 

school or j o b . These r e s u l t s did no t bear out the conjecture that a higher 

percentage of s tudents in the c i t y and towns than v i l l a g e s and r u r a l areas 

considered vocational counselors helpful f o r s tudents who a r e t r y i n g to f i n d the 

r i g h t job o r school . 

A l i t t l e ove r 30% of s tudents in t h e city, approximately 25% of s tudents 

in coastal towns a n d v i l l ages and a l i t t l e less t h a n 20% o f s tudents in in land 

towns and ru ra l a r e a s had an out-of-school job when the p r e sen t s t u d y was 

car r ied o u t (see Tab le B - 3 4 ) . The conjecture that a lower percentage of 9 t h 

graders in the c i t y than i n other par t s o f the country had an ou t s ide employment 

was r e j ec t ed . Indeed, d i f ferences were s i g n i f i c a n t between the c i t y versus 

inland towns and r u r a l a r e a s finding the c i t y s tudents working more while 

attending school t h a n the others. The adolescents in the coastal towns, 

v i l lages a n d rural areas most o f ten were i n unskil led manual jobs a n d a 

s i g n i f i c a n t difference (Z=5.67) was found between them and the c i t y and inland 

towns s tudents , T h e majority of t h e city and inland towns students on the other 

hand most o f ten w e r e in unskil led c l e r i c a l jobs. A s ignif icant d i f ference was 

found though only between t h e c i t y and t h e coastal towns a n d v i l l ages in t h i s 

j o b category (see Table B-35) . 
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Furthermore, approximately 40% of the s tuden t s in t h e c i ty , coas ta l towns 

and v i l l a g e s and 27% in in land towns and rural a reas had held a paid out-of-

school job since the beginning of t h e school y e a r as shovm in Table B-36. Here, 

however, s ign i f ican t differences were only found between v i l lages and inland 

towns/rural areas with h igher percentage of v i l l a g e r s than the o t h e r s having 

held a job . Table B-37 shows type of an out-of-school j o b held s ince the 

school year began in September. Table B-38 shows the number of s tudents 

expecting to work l a t e r in t h e school year . 

The rural a r e a s tudents worked longer, each week, outs ide school than the 

other groups although a s igni f icant d i f ference was only found between them and 

the towns (Z=1.98) as shown in Tables B-39 and B-40. 

Money was most often mentioned, a s a reason for working, among a l l groups 

except ru ra l area students who most o f t en worked because they l iked i t and were 

asked t o do i t as shown in Table B-41. A s ign i f i can t ly lower percentage of 

rural a r e a s tudents than the others worked because they needed money but a 

s ign i f i can t ly h igher percentage of them than s tuden t s in t h e c i ty and v i l lages 

worked for pleasure and upon request. 

Only a small part of t h e 9th g rade r s in a l l groups except r u r a l areas 

expected to have t h e job or a job s i m i l a r to t h e outside employment as their 

future occupation (see Table B-42). J u s t over one-fourth of the r u r a l s tudents 

were c e r t a i n that t he i r par t - t ime job would be t h e i r occupation in the future . 

Differences were h e r e only s ign i f i can t between r u r a l a reas and c o a s t a l towns. 

The majori ty of t h e students in the c i t y and c o a s t a l towns did not expect to 

have t h e i r out-of-school job as their future occupation. A l i t t l e l e s s than one-

half of the s tudents in v i l l a g e s and inland towns also had that opinion but 

approximately one-fourth of t h e rural students were c e r t a i n about i t (see Table 

B-42). 
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In summary, more than one-half of the s tudents nei ther had d e f i n i t e 

p o s i t i v e nor negative f ee l ings toward the school l i f e . However, a h i g h e r 

percentage of the 9th graders liked school than disliked i t . A great majority 

of the students considered schooling, both the 9 th grade and secondary 

education, useful for t he i r future. 

More than two-thirds of the s tuden t s spent l e s s than one hour on homework 

each day on the average. More than th ree - four ths of them spen t less t h a n four 

hours in ex t racurr icu lar a c t i v i t i e s i n their school except the rural a r e a 

s tudents who spent more than four hours in l e i su re ac t iv i t e s in their s choo l . 

On t h e other hand, the rura l area s tuden t s spent l e s s time in extracurr icular 

a c t i v i t i e s outs ide the school than the others. 

Mothers showed more i n t e r e s t than fathers in what t h e i r children w e r e 

doing in school. However, t h e fa thers , except those in inland towns and rural 

a r e a s , did he lp thei r ch i ld ren more o f t e n with t h e i r homework than the mothers 

d i d . 

Approximately one-third of the pa ren t s had promised t h e i r children a 

reward for good grades and t h i s was more common among the v i l l a g e r s than the 

o t h e r s but l e s s common in r u r a l areas t han among t h e others. Not al l t h e 

schools offered a career education or vocational counseling. But in t h o s e which 

did more than half of those students who were in a career education program did 

not f ind i t he lp fu l . On the other hand, the majori ty of those who got a d v i c e 

from a vocational counselor found i t bene f i c i a l . The v i l l age r s showed t h e most 

sa t i s fac t ion but the c i ty and rural s tudents the l e a s t . 

Only 20-30% of the s tudents had a n out-of-school job, most common i n the 

c i t y , and l e a s t common in in land towns and rural a r e a s . Jobs in the unski l led 

manual class were most common among s tudents in c o a s t a l towns, villages a n d 

rural areas bu t unskilled c l e r i c a l jobs among s tudents in the c i t y and i n l a n d 
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towns. Only a small g r o u p , except in rural a r e a s , expected t o have t h e i r out-of-

school job a s their f u t u r e occupation. 

The S tuden t s ' Educational Plans f o r the Next Th ree Years A f t e r the B a s i c School 

The major i ty , above 701, of a l l the 9th g rade r s wanted to go to school 

within the n e x t year from their graduat ion from t h e Basic School . 

The s tuden t s from t h e city and villages w e r e more c e r t a i n about t h e i r 

plans for t h e next year t h a n were t h o s e who l ived in the towns and r u r a l areas. 

The plans of students l i v i n g in t h e c i t y were though s igni f icant ly d i f f e r e n t 

from the p l a n s of s tudents living o u t s i d e the c i t y as can b e seen from Table B-

4 3 . These r e s u l t s supported the conjec ture t ha t a higher percentage of students 

i n the c i t y t han in other parts of t h e country h a d decided t o go on to secondary 

school a f t e r they had f i n i shed t h e i r compulsory education. On the o t h e r hand, 

t h e conjecture that a h i g h e r percentage of 9th graders in a r e a s where secondary 

education i s available ( c i t y and towns) than in a r e a s where secondary education 

i s not a v a i l a b l e (vi l lages and r u r a l areas) would report t h a t they had decided 

t o go on to secondary s c h o o l was r e j e c t e d . A s ign i f i can t ly lower percentage of 

adolescents from rural a r e a s than from the other residence ca tegor ies excep t 

coastal towns, intended t o continue t h e i r educat ion in the following y e a r , and 

almost one- four th of them planned t o work for t h e next year . However, t h e 

majority (68.2%) of them wanted to g o to secondary school w i t h i n the n e x t three 

years (see T a b l e B-44). T h i s was a l s o the case f o r adolescents from o t h e r parts 

o f the count ry who planned to go t o work after t h e 9th grade , except t h o s e from 

t h e v i l l ages . Figure 5 shows types of secondary schools. 

The most "popular" school among students in a l l groups were the gymnasiums 

and the comprehensive secondary s c h o o l s as shown i n Table B - 4 5 . However, a 

s i g n i f i c a n t l y higher percentage of t h e subjects who lived i n areas where 

secondary educat ion was a v a i l a b l e ( i . e . , in the c i t y and towns) than t h o s e who 
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Continuation c l a s s e s 
Domestic s c i ence schools , Schools of Ar t , Evening schools 
and courses , Folk high schools, 9th grade in Basic school 
(repeated) 10th grade. 

Technical schools I 
Post and telecommunication school, Nurse a s s i s t a n t school. 
Foreign languages schools , Police academy, Secretary schools. 

Vocational schools 
Vocational t ra in ing schoo l s , Agr icul tura l co l l eges , Hotel and 
catering School , Training school for teachers in domesting 
science s c h o o l s , Gardeners t raining school . 

Technical schools I I 
College of navigation, Marine engineering co l l ege , Teachers 
College of physical educat ion, School of Nursing, X-ray and 
pharmacy a s s i s t a n t s c h o o l , School for a s s i s t a n t s to the handi­
capped, Tra in ing school for nursery school teachers , P i lo t s 
training schoo l s , Teachers training col lege (before 1972). 
School of midwifery. 

Commercial schools 

Gymnasiums and comprehensive secondary schools 

Univers i ty 
University, Teachers c o l l e g e , Technical co l lege . 

Figure 5. Types of Secondary Schools. 
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w e r e from areas where secondary education was no t avai lable ( i . e . , v i l l a g e s and 

r u r a l areas) wanted to attend t h e s e schools. This was in accordance with t h e 

conjec ture about school at tendance in the yea r after the 9 t h grade. This 

d i f f e rence remained s ignif icant when the t h r e e year plans were included ( s e e 

T a b l e s B-46 and B-47) . Figure 6 shows secondary school a t tendance within three 

y e a r s from graduat ion from the Bas ic School. 

The conjec ture that a h igher percentage of adolescents in villages and 

r u r a l areas than in the c i ty and t h e towns wanted to get vocat ional educat ion 

was no t accepted. There was, however, a s i g n i f i c a n t d i f fe rence between r u r a l 

a r e a s and the c i ty / town ca tegor ies in desired vocational school attendance r ight 

a f t e r the 9th g r a d e (see Table B-45) . 

I t was more common among 9th graders in t h e city than among youngsters in 

o t h e r parts of t h e country to want to attend commercial s c h o o l s . The d i f fe rence 

was s ignif icant both for one and three-year p l a n s (see Tab les B-45 and B - 4 7 ) . 

The largest of t h e two commercial schools in t h e country was located in t h e 

c i t y . 

As can be seen from Table B-45 a higher percentage of students in t h e 

v i l l a g e s and r u r a l areas than in t h e city and towns had dec ided to go on w i t h 

t h e i r education i n the continuation classes. T h i s enabled them to stay in the i r 

home for one t o two years beyond the compulsory school. These classes were 

comparable to t h e f i r s t two years in the secondary schools. The difference 

between the groups remained when the "3-year p l a n " was considered (see T a b l e s B-

45 a n d B-47). 

The Students' Educational Aspi ra t ions for t h e Future 

When asked about educational aspira t ions almost 28% o f the students 

answered that t h e y had not decided what educat ion they wanted to complete. 

F i g u r e 7 shows t h e most i n t e r e s t i ng education. 
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H Univers i ty 

Us! Ho p a r t i c u l a r school 

Figure 6. Secondary School Attendance. 
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Of those who had made up t h e i r mind, one ou t of every five wanted to 

f in ish voca t iona l education. This was a more "popular" kind of education 

among rural res idence students than among s t u d e n t s in o the r a reas . In this 

school ca tegory were farm schools which may con t r ibu te to t h i s difference 

between the r u r a l students and t h e others. On t h e other hand a s ign i f i can t ly 

lower propor t ion of 9th graders in the city t h a n in other p a r t s of the country, 

except coas t a l towns, longed to complete th i s t ype of schooling (see Table B-

4 8 ) . 

The t e c h n i c a l schools I I appealed to ten percent of the s t u d e n t s . This 

type of school ing was most "popular" among 9th graders in the v i l l a g e s , although 

s ign i f ican t d i f ferences were not found between them and t h e other groups. In 

t h i s school ca tegory were among o t h e r s the school of navigation and the school 

of catering which both trained people for necessary pos i t ions on f ishing 

vesse ls . 

A l i t t l e over one-fourth of a l l the s t u d e n t s wanted t o get a university 

degree. Here s ign i f i can t d i f f e r ences were found between t h e residence groups in 

such a way t h a t a higher percentage of students in the c i t y than in the other 

groups said they wanted to complete such an educat ion (see Table B-39) . With 

these r e s u l t s t he conjecture on univers i ty educat ion was accepted. 

The Students' Educational Expectations for t h e Future 

As might be expected the adolescents ' expectat ions were not a s "high" as 

t h e i r a s p i r a t i o n s . Approximately one-half of them did not know what education 

they expected t o complete. S ign i f i c an t d i f ferences were found in t h i s respect 

between the c i t y on the one hand, and the c o a s t a l towns and the v i l l a g e s on the 

o the r (see Table B-50). 

The d i f f e r ence between res idence groups i n educational expectat ions 

regained s i m i l a r to what i t was for their educat ional a s p i r a t i o n s . Expected 
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univers i ty a t tendance was s i g n i f i c a n t l y higher among students in the c i t y than 

i n other a r e a s . A lower percentage of the adolescents expected to attend 

vocational s choo l s than aspired to do so . Here d i f fe rences were s i g n i f i c a n t 

between the r u r a l areas and the c i t y and the towns wi th a higher percentage of 

s tuden t s in t h e rural areas than in t h e other groups expecting to complete 

vocational educa t ion . All of the s t u d e n t s from the c i t y who aspired to a t t e n d 

vocational s choo l s expected to complete them but the same was t rue for only 

a b o u t half of t h e s tudents from the towns. 

No s i g n i f i c a n t difference was found between the groups in the i r 

expectat ions regarding attendance in t h e commercial schools . None of the 

v i l l a g e r s and on ly one-half of those who live in in land towns and had des i red to 

f i n i s h this k i n d of t ra in ing did not expect to be a b l e to do so , as can be seen 

f rom Table B-50. 

The s t u d e n t s from the city and v i l l ages were more determined than the 

s t u d e n t s in t h e other residence c a t e g o r i e s to complete the technical schools II 

t h e y wished t o a t t end . These were t h e second most popular type of schools 

( a f t e r the voca t iona l schools) among t h e v i l lagers . 

Proportionally a higher number of students expected to complete (as a 

h i g h e s t level of education) the gymnasiums and the comprehensive secondary 

s c h o o l s , than had previously ind ica ted . The reason may be that some of those 

w h o wanted to go a l l the way to the un ivers i ty were confident of finishing a t 

l e a s t the p repara tory education and had lowered t h e i r goals to tha t l eve l . 

The reasons most often given by t h e students for not acquiring the 

educa t ion to which they aspired were l ack of mental c a p a b i l i t i e s and poor 

s c h o l a s t i c performance. Only a few s tuden t s mentioned lack of money as a 

h indrance and t h e s e f inancial considera t ions were of g r e a t e r concern to s tuden t s 

i n the city and the coas ta l towns than in the v i l l a g e s , the inland towns and the 
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r u r a l areas. Di s t ance from school was mentioned by s tudents in a l l the groups 

and, indeed, was t h e second and third most important reason given by those who 

l ived in v i l l a g e s , inland towns and r u r a l areas (see Table B-51). 

Educational Aspirations of Parents for the Students 

What did t h e students think t h e i r parents wanted them to do r igh t a f t e r 

the 9th grade? A higher percentage of fathers than mothers had never ta lked to 

t h e i r children a b o u t their educational p lans as shown in Tables B-52 and B-53. 

According t o the s tudents the ma jo r i t y of t h e i r mothers in a l l groups 

wanted them to go t o secondary school immediately a f t e r the graduation from the 

9th grade. This was also t r u e for the fa thers in a l l groups except in ru r a l 

a reas where 45% of them wanted i t . Only a few s tudents reported that t h e i r 

mothers and f a t h e r s wanted them to get a steady job r i g h t a f t e r the 9th grade 

(see Tables B-52 and B-53). With these r e su l t s the conjecture that 9th graders 

repor t that t h e i r parents r a t h e r want them to go to secondary school than to ge t 

a s t eady job r i g h t after the 9th grade was accepted (Z=36.4). 

Parents in t h e rural a r ea s were more willing than parents in other p a r t s 

of t h e country t o l e t their children d e c i d e for themselves i f they wanted to go 

to school or work in the year after the 9th grade (see Tables B-52 and B-53). 

Which secondary schools did the p a r e n t s want t h e i r chi ldren to a t tend? 

According to the s tudents in a l l groups a higher percentage of the mothers than 

fa the rs had an op in ion about what type o f secondary school to a t tend . Among 

those parents who had an idea about i t t h e gymnasiums and the comprehensive 

secondary schools were the most often mentioned. Approximately 60% of the 

pa ren t s mentioned these schools according to the adolescents (see Tables B-54 

and B-55). 

The conjecture which s t a t e d that a higher percentage of parents of 9th 

graders in the c i t y and towns than in t h e villages and r u r a l areas would have, 
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according to t h e 9th graders, an opinion about what type of secondary school 

t h e i r children should attend was no t accepted. No s igni f icant d i f f e rences 

between the r e s idence groups were found in answers to the questions 32#1 and 

34#1 testing t h i s conjecture. 

As repor ted by the adolescents more than 90% of the parents in a l l the 

inland towns, who had an opinion abou t school a t t e n d a n c e , wanted t h e i r chi ldren 

t o go to the gymnasiums and the comprehensive secondary schools. The reason may 

be that in one of the towns the comprehensive s choo l included vocat ional 

divis ions and s tuden t s who would otherwise have a t t e n d e d vocational schoo ls may 

have gone to t h e comprehensive schoo l s instead. 

Fathers i n the c i ty and the v i l l a g e s were t h e only ones who had mentioned 

t o their ch i ld ren that a commercial school would b e good for them. A l s o , a 

s igni f icant ly h ighe r percentage of mothers in the c i t y than in other residence 

groups had recommended commercial schools to t h e i r ch i ld ren . The con jec tu re 

t h a t a higher percentage of parents in the city and towns than in v i l l a g e s and 

r u r a l areas wanted their children t o get academic secondary education, was not 

accepted. 

According t o the students approximately 10% of a l l parents wanted them to 

go to vocational schools as Tables B-54 and B-55 show. This type of school was 

t h e second most "popular" among p a r e n t s in rural a r e a s . A possible explanat ion 

i s that a g r i c u l t u r a l schools are in t h i s category. A s ignif icant ly h ighe r 

percentage of f a t h e r s in the rura l a r e a s than in t h e other par ts of the country 

se lec ted the voca t iona l and a g r i c u l t u r a l schools f o r t he i r children. For the 

mothers a s i g n i f i c a n t difference was found between t h e c i ty and inland towns on 

t h e one hand and ru ra l areas on the o t h e r , as Table B-54 shows. These r e s u l t s 

r e j e c t the con jec tu re that a higher percentage of p a r e n t s who lived in v i l l ages 

and rural areas than in the c i t y and towns wanted t h e i r children to a t t e n d 
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vocational schools (and get " p r a c t i c a l " educat ion) . 

A higher percentage of pa ren t s outside the c i t y than in the c i t y wanted 

their chi ldren to attend cont inuat ion classes and consequently stay c l o s e to 

their home (see Tables B-54 and R-55) . 

Other Family Members' Educational Aspira t ions for the Students 

A g r e a t majori ty of the adolescents grandparents who were a l i v e in a l l 

residence groups had never talked to thei r grandchildren about the i r fu ture 

plans. According to the adolescents the grandmothers had more often than the 

grandfathers a d e f i n i t e opinion about a school for the grandchildren to a t tend . 

The only s i g n i f i c a n t differences found between the four grandparents were that 

mother's fa ther and f a t h e r ' s mother in rural a reas l e s s often wanted t h e i r 

grandchildren to go to a ce r ta in type of secondary school than did mother ' s 

father and f a t h e r ' s mother in the c i t y (see Tables B-56, B-57, B-58,B-59, B-60 

and B-61). 

A l i t t l e more than 90% of the residence groups, except the r u r a l area 

students, ne i the r had a grandfather nor a grandmother l i v i n g in t he i r home. 

Rural area adolescen ts most often had one or both grandparents l iving in the i r 

home as shown in Table B-2. They most often repor ted , however, tha t t h e i r 

grandparents had never talked to them about the i r f u tu r e . Only three s tudents 

said they t rus t ed t h e i r grandparents bes t to give good advice about a fu ture 

education and occupation (see Tables B-62 and B-63). 

A majori ty of the 9th g rader s ' brothers and s i s t e r s had never t a l k e d to 

them about what they should do a f t e r the Basic school as shown in Tables B-64 

and B-65. Of the brothers and s i s t e r s who had ta lked to them about a c e r t a i n 

type of secondary school to a t t e n d , t he highest percentage in a l l r e s idence 

groups mentioned gymnasiums and the comprehensive secondary schools as shown in 

Tables B-66 and B-67. A higher percentage of b ro the rs in the c i ty than in other 
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par t s of the country mentioned commercial schools as good schools to a t tend . 

Only about 5% of the adolescents said they trusted t h e i r s ibl ings bes t to give 

good advice about a fu ture education and occupation (see Tables B-68 and B-69) . 

Approximately 40% of the uncles' and aunts' had t a l k e d to the adolescents 

about what to do a f t e r the 9th grade. One-fourth mentioned a cer ta in type of 

school to attend and the schools most o f t en mentioned by the re la t ives in a l l 

residence groups were the gymnasiums and the comprehensive secondary schools 

(see Table B-70 and B-71) . Only 3% of a l l the 9th graders in the study said 

they trusted the i r uncles and aunts b e s t to give good a d v i c e about a school or a 

job a f te r 9th grade (see Table B-72). 

Friends' and School Personnel's Educational Aspi ra t ions for Students 

A great majority of a l l the 9th g r ade r s in the s t u d y had talked to the i r 

fr iends about the i r p lans after the 9th g rade . Approximately one-fifth of the 

9th graders ' friends in rura l areas, 40% of the friends in the coastal towns and 

v i l l a g e s , and about 50% of those in the c i t y and inland towns had mentioned to 

the students a c e r t a i n type of secondary school to a t t e n d . A s igni f icant 

difference was found he re between the r u r a l areas and t h e r e s t of the country as 

shown in Table B-73. 

According to the 9th graders the most often mentioned secondary school by 

the friends in a l l res idence groups were the gymnasiums and the comprehensive 

secondary schools (see Table B-74). Only 3% of the adolescents t rusted the i r 

fr iends best to give good advice about a future education and occupation (see 

Table B-75). More than three-fourths (82.4%) of the 9th graders in the study 

said tha t their fr iends opinion about t h e job the 9th g r a d e r s wanted d i d n ' t 

matter to them (see Table B-76). 

Approximately two- th i rds of the t e a c h e r s had never t a lked to them about 

what to do after the 9th grade. A s i g n i f i c a n t l y lower percentage of the 
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t eache r s in the v i l l a g e s than in o t h e r parts of the country had never t a l k e d to 

t h e i r students abou t their immediate future after t h e 9th grade (see T a b l e B-

7 7 ) . One-fifth of the teachers were reported as hav ing recommended a c e r t a i n 

type of secondary school and in a l l t h e residence g roups the most often 

mentioned schools were the gymnasiums and the comprehensive secondary schools as 

shown in Table B-78 . The majority of a l l the s t u d e n t s , except in v i l l a g e s , had 

never been encouraged by their t e a c h e r to go to secondary school (see T a b l e B-

7 9 ) . 

The majority of a l l the s t u d e n t s considered themselves better t h a n their 

t eache r s to make a job or school c h o i c e s for them. A signif icantly h i g h e r 

percentage of s t u d e n t s in the inland towns than in t h e res t of the c o u n t r y , 

however, considered the teacher b e t t e r than themselves to make these k i n d s of 

c h o i c e s (see Table B-80). Only 4% of a l l the s t u d e n t s trusted their t e a c h e r s 

b e s t of al l people t o give good a d v i c e about the r i g h t future education and 

occupation (see Table B-81). 

A l i t t l e h i g h e r percentage (8%) trusted the voca t iona l counselor i n their 

school as the b e s t person to give good advice concerning job or school ( s e e 

Table B-82). 

A s ign i f i can t ly higher percentage of the youngs te rs in the city, in l and 

towns and rural a r e a s than in the c o a s t a l towns and v i l l a g e s reported t h a t the 

counselors had never talked to them about their immediate future after 9 t h grade 

a s shown in Table B-83 . 

In summary, t h e majority of t h e 9th graders wanted to attend a secondary 

schoo l within the nex t year. Most of those who d i d n ' t want to go to secondary 

schoo l right a f t e r t h e 9th grade intended to do so w i t h i n the next th ree years. 

Therefore , the outcome was that over 90% of a l l the s t u d e n t s in the s t u d y wanted 

t o go to secondary school within the next three y e a r s . A significantly higher 
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percentage of the s t uden t s in the city t han in the c o a s t a l towns, v i l l ages and 

rural a r e a s wanted to do t h i s . (Z=3.46 ca l cu la t ions based on Tables B-43 and B-

44 combined). 

The students in the c i t y and v i l l a g e s were more c e r t a i n about the i r p lans 

for the n e x t year than t h e o t h e r s . The gymnasiums and t h e comprehensive 

secondary schools were the most often chosen secondary schools among s t u d e n t s in 

all r e s i d e n c e groups. However, a s i g n i f i c a n t l y higher percentage of s t u d e n t s 

who l i v e d in areas where secondary education was a v a i l a b l e (city and towns) than 

in areas where secondary education was not avai lable intended to attend t h e s e 

schools r i g h t after the 9th grade. 

Vocat ional schools were more popular among s tuden t s in v i l l ages and r u r a l 

areas t h a n among those who l ived in the c i t y and towns. I t was though not known 

how many o f those who intended to attend t h e comprehensive secondary schools 

would be i n the vocational d iv is ions in t h e s e schools. 

The commercial schools were more d e s i r a b l e among s tuden t s in the c i t y than 

among t h o s e in the o ther residence groups. 

Almost one-fifth of the students in t h e villages and rura l areas intended 

to a t tend t h e continuation c lasses at some t ime within t h e next three y e a r s . 

Only t h r e e students in t h e study had decided not to go t o school in the f u t u r e . 

Almost 28% of a l l the s tuden t s had not dec ided what educat ion they aspired t o 

complete. 

Voca t iona l education appealed to p ropor t iona l ly fewer students in the c i t y 

than s t u d e n t s in the o the r pa r t s of the c o u n t r y . A h ighe r percent of the 

vi l lagers than the o the r s wanted to finish education in the Technical s c h o o l s . 

Approximately one-fourth of a l l the s tudents wanted to g e t a univers i ty 

education. A s ign i f i can t ly higher percentage of the c i t y s tudents than t h e 

others d e s i r e d to get t h i s kind of educat ion . 
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The expectations of many of the students were "lower" than thei r 

aspira t ions were , as might be expected. About one-half of a l l the s t u d e n t s did 

not know what education they expected t o complete. The c i t y students were more 

cer ta in about what education they would eventual ly get than the students in the 

coastal towns and villages were . The difference between t h e residence groups in 

educational expectations was similar t o what i t was for t h e i r educational 

asp i ra t ions . A higher percentage of c i t y s tudents than o t h e r s expected t o 

complete un ive r s i ty educat ion. A higher percentage of s tuden t s in v i l l a g e s and 

rural areas than in other p a r t s of the country expected to complete vocat ional 

education. A higher percentage of s tudents in t h e v i l l age s , than in o t h e r parts 

of the country expected to complete the technical schools I I . 

The paren ts were those family members who most often talked to the 

students about t h e i r educational p lans . The s tudents also t rus ted them b e s t of 

a l l to give good advice about a future education a s well a s future occupation. 

The mothers more often than the fathers t a lked to t h e i r children about 

what to do a f t e r the 9th g r a d e . The majority of parents in a l l residence 

groups, except fathers in r u r a l areas de f in i t e ly wanted t h e i r children t o go to 

secondary schools right a f t e r the 9th g rade . 

The s tudents reported t h a t more than one-half (60%) of the parents 

mentioned the gymnasiums and comprehensive secondary schools as des i rable 

schools to a t t e n d . I t is n o t known, however, if they wanted their ch i ld ren to 

attend "academic" or non-academic d iv i s ions in the comprensive secondary 

schools. Approximately 10% of the pa ren t s mentioned the vocational schoo ls as 

desirable to a t t e n d . Those i n rural a r e a s showed t h e most i n t e r e s t in t h i s type 

of school, poss ib ly because a g r i c u l t u r a l schools were in t h i s category. 

Occupational Aspirations and Expectations 

Did the 9th graders have any idea about what field they were most 

interested to e n t e r as the i r future occupation? Approximately half of t h e 
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students had a n idea about i t and the other ha l f did not a s shown in Table B-84 

and no s i g n i f i c a n t differences were found between the residence groups in this 

respec t . Thus , the conjecture that a higher percentage o f 9th graders in 

v i l l ages and r u r a l areas than in the c i t y and towns have an idea about a future 

occupation was rejected. Reasons for i n t e r e s t in future occupation are shown in 

Table B-86. 

Among t h e students in t h e c i ty and the towns the l a r g e s t s ing le groups 

wanted to e n t e r occupations in the academic f ie ld (class 6 ) . The l a r g e s t group 

in the v i l l ages wanted to have jobs in the technical and teaching profess ions 

( c l a s s 4) and t h e largest group among the rura l students wanted to go i n t o 

s k i l l e d manual jobs (class 2) as shown in Table B-85. F i g u r e 8 shows t h e most 

in teres t ing f u t u r e occupation. 

A s i g n i f i c a n t l y higher percentage of adolescents in rural a reas than in 

o t h e r parts of t h e country wanted to en te r an occupation i n the unsk i l l ed manual 

category ( c l a s s 1 ) . Possibly a large port ion of them wanted to go into farming, 

b u t farmers were in this c l a s s . The present research did not , however, study 

t h i s "farm t r e n d " especial ly . 

The c i t y students were not as in teres ted to enter s k i l l e d manual 

occupations a s those who l i v e d in the v i l l a g e s , inland towns and r u r a l a r e a s 

(Z=3.18) as shown in Table B-85. When c lasses 1 and 2 were combined the 

conjecture t h a t a s ign i f i can t ly lower percentage of the c i t y students than those 

in other res idence groups wanted to en ter the unskilled a n d skilled manual 

occupations was accepted. On t h e other hand the rural a r e a s had a s i gn i f i c an t l y 

h ighe r proportion of s tudents , than the other groups, who wanted to en t e r manual 

occupations ( c l a s s e s 1 and 2 ) . 

The c o a s t a l towns had t h e highest percentage of s t u d e n t s who wanted to 

e n t e r the u n s k i l l e d c le r i ca l occupations (class 3) but s i gn i f i can t d i f fe rences 
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were n o t found between any o f the g r o u p s . 

The v i l l ages had the h ighes t propor t ion of students who wanted t o enter 

the t echn ica l , teaching a n d / o r lower managerial occupations (class 4 ) . Jobs on 

the f ishing v e s s e l s were in t h i s occupational c l a s s . A s ign i f i can t d i f ference 

was found between the v i l l a g e s and t h e c i t y and r u r a l a r ea s . The r u r a l areas 

had t h e lowest percentage o f 9th g raders who had t h e i r mind on jobs in c lass 4. 

A s ign i f ican t d i f ference was though n o t found between them and the o t h e r 

res idence groups. 

More than one-half of t h e 9th g r a d e r s in t h e city wanted to become 

academic profess ionals ( c l a s s 6) in t h e future and a s i gn i f i can t d i f ference was 

found between them and s tuden t s in a l l the other residence groups except inland 

towns. A l i t t l e more than one- th i rd (35.2%) of a l l the s t u d e n t s in t h e study 

aspired to enter occupation i n this c l a s s as shown in Table B-85. 

The conjecture that a higher percentage of 9 t h graders in the c i t y than in 

other p a r t s of t h e country wanted to become academic professionals was re jec ted . 

The adolescents occupational a s p i r a t i o n s d i f fe red somewhat from t h e i r 

expectat ions. While 54% of t h e s tudents had an i d e a about an i n t e r e s t i n g future 

occupation only 30% were "ce r t a in" what occupation they would have as t h e i r 

l i f e ' s work. 

The main changes from a s p i r a t i o n s to expectations (see Tables B-85 and B-

87) in each of t h e groups w e r e as fo l lows : 1) in t h e city a lower percentage 

expected to end up in class 6 than had aspired to i t , 2) in t h e coastal towns a 

higher percentage expected t o have j o b s in class 1 , 2 and 3 t han had a s p i r e d to 

i t , 3) i n the v i l l a g e s a much higher percentage expected to e n t e r c lass 1 than 

had wanted to and a lower percentage expected to have a job belonging t o classes 

2 than had wanted t o , 4) in t h e inland towns a much higher percentage expected 

to e n t e r class 3 than had wanted to, much lower percentage expected to have a 
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job i n class 4 than hac3 aspired to and somewhat lower percentage t h a n had 

a s p i r e d to expected to have a profession in class 6 and 5) in rural areas a 

somewhat higher percentage expected to e n d up in c l a s s 1 t h a n had wanted to and 

only half of those who had a sp i r ed to e n t e r an academic profession expected t o 

do s o . 

These comparisons between a sp i r a t i ons and e x p e c t a t i o n s only show changes 

wi th in each group in c e r t a i n d i r e c t i o n s . I t cannot be s t a t e d that ind iv idua l s 

in c e r t a i n res ident ia l groups expect to e n d up in "lower" occupat ional class 

than indiv iduals in o t h e r residence g roups . To r e a c h such a conclusion a s t u d y 

of t h e difference between each i n d i v i d u a l ' s aspirat ions and expectations would 

have t o be made. Only a f te r s u c h comparison within each residence group can 

they b e compared to e a c h other t o see i f there a r e more changes w i t h i n ce r t a in 

residence groups than o t h e r s . 

If expectations o f the adolescents p e r se a r e considered (see Table B-87) 

a s i g n i f i c a n t l y higher pe rcen tage of s tuden t s in t h e rural areas than in the 

city and towns expected to have jobs in c l a s s 1 (unskil led manual workers) . A 

s ign i f i can t ly lower percentage o f 9th g r ade r s in t h e city t han in in land towns 

and r u r a l areas expecteci to work as a s k i l l e d manual worker. When c l a s ses 1 and 

2 were combined a lower percentage of adolescents i n the c i t y than i n coastal 

towns, vil lages and r u r a l areas expected t o end up in "manual professions." In 

class 4 differences were only s i g n i f i c a n t between v i l l a g e r s and r u r a l area 

s tudents with a higher pe rcen tage of v i l l a g e r s expecting t o have a fu ture job in 

this occupat ional c l a s s . The s i g n i f i c a n t d i f fe rences between the residence 

groups ' aspira t ions toward the academic profess ions (class 6) pe r s i s t ed in t h e i r 

expectations w i th a h i g h e r percentage of students i n the c i t y than i n coastal 

towns, villages and r u r a l areas expecting t o enter these p r o f e s s i o n s . 

How did t h e adolescents g e t information about an occupation t h e y were 

considering as their f u t u r e work? Two-thirds of t h e s tudents had a t some time 
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t r ied on the i r own or with help from o t h e r s , t h a t i s , through the career 

education program in t h e i r school to get such information (see Table B-88) . One-

fourth of a l l the s tudents had used the career education program as the only 

source of information. The same percentage had t r i ed t o get information about a 

job with he lp from o the r s . The smallest group (15%) had t r ied to learn about a 

possible job on t h e i r own without help from o thers as shown in Table B-88. 

The inland towns s tudents dis t inguished themselves from the others by 

using the career education program more than the other 9th graders to g e t 

information about a future job. A s ignif icant d i f fe rence was found between them 

and other residence groups in t h i s r e spec t . On t h e other hand, a higher 

percentage in o ther groups than the inland towns tr ied t o get knowledge about a 

possible future occupation without help from o t h e r s . Here, s ign i f ican t 

d i f ferences were though only found for t h e inland towns versus the coas ta l towns 

and rural areas as shown in Table B-88. Sources of information about future 

occupation are shown in Table B-89. (These are responses to row 3 in Table B-

8 8 ) . 

Did the 9th graders ' parents want them to en t e r a pa r t i cu la r occupation 

and was t h e r e a d i f ference between the residence ca tegor ies in t h i s respect? 

According t o the s tudents approximately h a l f of a l l the parents had not 

expressed an opinion about a par t icu la r j o b for t h e students to enter (see 

Tables B-90 and B-93). When rows 1 ("No") and 4 ("It i s my choice") in Tables B-

90 and B-93 were combined about three- four ths of the parents had no pa r t i cu la r 

wishes concerning a future occupation for their c h i l d . 

I t was reported by the 9th graders t h a t only 10% of a l l the parents had 

mentioned a pa r t i cu la r occupation to e n t e r . The only s ign i f i can t di f ference 

found was between mothers in v i l l ages and rural a r e a s . A higher percentage of 

mothers in rural a reas than in v i l lages wanted t h e i r chi ldren to enter a cer ta in 

occupation in the future (see Table B-93). 
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The h ighes t percentage of fathers and mothers in the c i t y and coas ta l 

towns wanted their chi ldren to e n t e r an occupation i n the academic f ie ld (class 

6) according to t h e students ( see Tables B-91 and B-94). The h ighes t percentage 

of both parents in the v i l l ages wanted their c h i l d r e n to become s k i l l e d manual 

workers. The highest percentage of mothers i n inland towns wanted t h e i r 

children to become a s k i l l e d worker but the fa thers wanted them t o become 

academic p rofess iona l s . I n r u r a l areas the h ighes t percentage among mothers 

chose technica l , teaching and lower managerial (class 4) b u t fa thers preferred 

that they entered the academic p ro fess ions . The paren ts ' reasons tha t students 

should enter ce r t a in occupations are l i s t e d i n Tables B-92 and B-95. 

I t should be noted here t h a t these r e s u l t s are based on responses from 

only 10% of a l l students i n the study. As was reported above a g r e a t majority 

of t h e parents did not have any p a r t i c u l a r p re fe rences in choice of an 

occupation f o r t h e i r chi ldren. 

These r e s u l t s did n o t confirm the conjecture t h a t according t o the 

students a higher percentage of parents of 9th graders in t h e c i t y than in other 

parts of the country would want t h e i r chi ldren to become academic p r o f e s ­

s iona l s . The conjecture t h a t as reported by t h e i r 9 t h graders a h ighe r 

percentage o f the i r parents in t h e v i l lages and rural areas than i n the c i ty and 

towns wanted them t o become s k i l l e d manual workers was not accepted e i t h e r . The 

9th graders in a l l residence categories t ru s t ed thei r parents bes t of a l l 

persons to g i v e them good advice about a n education o r an occupat ion (see Tables 

B-96 and B-97) . 

A s i g n i f i c a n t l y higher percentage of the s tudents in t h e c i t y than in 

other parts of the country considered themselves b e t t e r able than t h e i r parents 

to choose an education or an occupation for themselves as Table B-98 shows. 

As shown in Table B-99 the major i ty of t h e adolescents in a l l residence 

groups disagreed wi th the statement "Other people have b e t t e r ideas than myself 
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about t h e best job fo r me." Here, s i gn i f i can t d i f f e r ences were not found 

between the groups. 

In surmiary, approximately ha l f of t h e 9th graders had an idea about what 

occupat ion to en t e r i n the future . 

The l a rges t groups wi th in the ci ty and the towns wanted t o have jobs in 

t h e academic f i e l d ( c l a s s 6) in the future. The v i l l a g e r s most often mentioned 

j o b s in the technica l , teaching and lower managerial ( c l a s s 4) professions and 

r u r a l a r e a students most of ten mentioned ski l led manual and unskilled manual 

occupat ions (classes 1 and 2) . 

The expectations of a l l the res idence groups were d i f f e r e n t from their 

a s p i r a t i o n s in such a way t h a t many s tudents expected to enter profess ions which 

were in a lower occupational class on the occupational c l a s s s c a l e than the ones 

t h e y had aspired to e n t e r . Fewer ado lescen t s in t h e c i ty and t h e towns expected 

t o enter academic professions than h a d wanted to e n t e r . This category though 

was s t i l l h ighest among the c i t y s tudents . A higher percentage of the s tudents 

in the coastal towns expected to e n t e r c lasses 1, 2 and 3 than had aspired to 

e n t e r . The vi l lagers more of ten mentioned unski l led occupations as expected 

jok>s than aspired ones. Those in t h e inland towns more often expected t o have 

jofc>s in c lass 3 than h a d longed to b u t s t i l l a r e l a t i v e l y high propor t ion 

expected to end up in c l a s s 6 . Half of the rural area s tudents dropped the 

occupations in t h e academic f i e l d and a somewhat higher percentage of them 

expected t o end up in c l a s s 1 than had wanted to b e in t h a t c l a s s . 

The students reported t h a t on ly 10% o f all t h e parents had mentioned a 

p a r t i c u l a r occupation f o r them to e n t e r in the fu tu re . The highest percentage 

of parents in t h e city and t h e coas ta l towns mentioned t h e academic profess ions 

whi le the highest percentage i n the v i l l a g e s mentioned sk i l l ed manual occu­

pat ions (class 2 ) . The mothers in t h e inland towns were repor ted to most 
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o f t e n mention s k i l l e d manual occupations b u t the fa thers the academic 

p r o f e s s i o n s . The h ighes t percentage of r u r a l area mothers mentioned technica l , 

teaching and lower managerial professions ( c l a s s 4) but t h e fathers preferred 

t h e academic professions (class 6 ) . 

Summary 

The r e su l t s reported in this chapter a r e based on responses t o questions 

in a questionnaire from 612 students in the 9th grade of 20 Basic Schools i n 

var ious p a r t s of Ice land . 

Most of the s tudents came from homes wi th 3-6 persons, i . e . parents and 1-

4 c h i l d r e n . The s tuden t s in rural areas more often than students from other 

p a r t s of t h e country l ived in homes where grandparents were p resen t . 

A minority of the 9th graders had negative fee l ings toward t h e school. 

Only one-third of the s tudents spent more t han one hour on homework each d a y . 

On t h e o the r hand more than half of them, except those in rural a r e a s , spent 

more than four hours in ex t r acu r r i cu l a r a c t i v i t i e s , mostly outside t h e school . 

Most of the s tudents considered the 9 t h grade and secondary school 

education useful f o r t he i r future. More than 90% of them intended t o go to a 

secondary school wi th in t h r e e years from t h e i r graduation from the Basic 

School . Almost t h r e e - f o u r t h s of t h e students had a d e f i n i t e choice of an 

i n t e r e s t i n g education but only one-half had a notion of what education they 

expected t o complete. 

Although s i g n i f i c a n t di f ferences were only found between the groups i n 

s eve ra l instances a pa t t e rn in intended secondary school at tendance and expected 

fu tu r e education was revealed by t h e present study. 

The 9 t h graders who lived in a reas where secondary education was avai lable 

( c i t y and t h e towns) more often than those who lived in a r e a s where secondary 

education was not a v a i l a b l e (v i l lages and r u r a l areas) intended to attend a 
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secondary school which offered an "academic" education (commercial schools , 

gymnasiums and comprehensive secondary schools ) . T h e v i l l a g e r s and t h e rural 

area s tudents on t h e other hand more often than the others intended t o go to 

"non-academic" schools (vocational and technical schools ) . 

Those s tudents who l i v e d in "secondary education areas" (city a n d towns) 

more o f t e n than t h o s e in t h e "no secondary educat ion areas" (vi l lages and r u r a l 

areas) longed for and expected to complete a n "academic" education in the 

future. Conversely, the v i l l agers and the r u r a l a r e a students more o f t e n than 

t h e o the r s aspired to and expected t o finish "non-academic" education i n the 

future. 

The opinions of s tudents and parents i n the c i t y and t h e towns showed a 

similar t r e n d where the majority of both g roups favored "academic" secondary 

schools o v e r "non—academic secondary schools - On t h e other hand a much higher 

percentage (801) o f parents in v i l l a g e s chose "academic" secondary schools for 

t h e i r chi ldren t h a n the ch i ld ren considered feasible themselves (38%) . This w a s 

a l s o the ca se in t h e rural areas although t h e difference was n o t as g r e a t there 

a s in the v i l l ages - It should be no ted here that t h e parents in the r u r a l a r e a s 

were more often t h a n parents in the other groups deemed to want their children 

t o go to "non-academic" secondary schools . 

When occupational c l a s s e s 1-3 and occupational classes 4—6 are compared a s 

two separa te categories i t i s evident that t h e majority of s tudents in a l l 

residence ca tegor ie s , except rural a r e a s expressed d e s i r e s to enter occupations 

i n the technica l , teaching, bus iness , managerial and academic p rofess ions 

(occupational c l a s s e s 4-6) rather t h a n occupations i n classes 1-3 (unskilled a n d 

sk i l l ed manual workers and unskil led c le r ica l workers) . The 9 t h graders in the 

c i t y distinguished themselves, however, from the o t h e r s in t h a t they showed more 

in te res t i n occupations in classes 4—6 (80%) and l e s s in c l a s s e s 1-3 (20%) than 
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t h e others. Approximately 60% of those in t h e towns and v i l lages were i n t e r ­

e s t e d in occupations in c lasses 4—6 and about 40% were in te res ted in jobs in 

c l a s s e s 1-3. The rural a rea s tuden t s was t h e only group where the majority 

(61%) had i n t e n t i o n s to en te r occupations in classes 1-3 rather than those in 

c l a s s e s 4-6 (39%). 

This p a t t e r n in differences of preferences for a sp i r ed - to occupations 

between the r e s iden t i a l c a t e g o r i e s , except for the in land towns, pers i s ted when 

occupational expectat ions were considered. Only 30% of the s tudents had any 

no t ion about what occupation they expected t o enter whi le 54% had an idea about 

an in te res t ing occupation they would like to en te r . 

According to the s tudents o n l y 10% of t h e parents had expressed an opinion 

a b o u t a f u t u r e occupation for the students to go into. I t is not known if those 

w e r e parents of students who had a n opinion about a fu tu re occupation for 

themselves. I t i s , therefore , not possible t o trace d iscrepancies in responses 

between p a r t i c u l a r s tuden t s and t h e i r p a r e n t s . Only group re su l t s can be 

discussed h e r e . 

The s t u d e n t s repor ted that t h e majority of both pa ren t s in the c i ty and 

r u r a l areas wanted their children t o enter occupations i n classes 4-6 rather 

t h a n have j o b s in c lasses 1-3. T h i s was a l s o the case wi th mothers in coastal 

towns but t h e majority of the f a t h e r s there preferred t h e i r chi ldren have 

occupations i n classes 1 -3 . Approximately two-thirds of both parents in the 

v i l l a g e s wanted their chi ldren to g e t future jobs in c l a s s e s 1-3. A higher 

percentage (67%) of f a t h e r s than mothers (43%) in inland towns chose occupations 

i n classes 4—6 for their chi ldren. 

These r e s u l t s show t h a t on a group comparison b a s i s the s tudents in the 

c i t y and t h e i r parents had similar opinions wi th respect to choice of a future 

occupation f o r the s t u d e n t s . Both groups preferred occupations in occupational 

c l a s s e s 4-6 t o those in c lasses 1 - 3 . 
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CHAPTER VII 

CONCLUSIONS 

A l l of the 23 research ques t ions (conjectures) in t h i s study were 

concerned with differences among various groups of 9th g r a d e r s , p a r t i c u l a r l y 

those l i v i n g in the c i t y as con t r a s t ed with those dwelling in rural a r e a s . 

Differences among va r ious groups of Icelandic 9th graders were s t a t i s t i c a l l y 

s ign i f ican t in only seven of the 23 cases in which queries had been r a i s e d . The 

seven q u e s t i o n s in which s ign i f i can t differences were found a r e : 

1 . Will a higher percentage of 9th graders l iv ing in a r e a s where secondary 

education i s ava i lab le (city and towns) than in areas where secondary education 

is not a v a i l a b l e (v i l l ages and ru ra l areas) want to at tend gymnasiums and 

comprehensive secondary schools a f t e r the 9th grade? 

2 . Will a higher percentage of 9th graders in the c i t y than in o t h e r parts 

of the coun t ry want t o go r i gh t on t o secondary school a f t e r the 9th grade? 

3 . Will a higher percentage of 9th graders in the c i t y than in o t h e r areas 

of the coun t ry want t o attend commercial schools a f t e r the 9 th grade? 

4 . Will a higher percentage of 9th graders in the c i t y than in o t h e r parts 

of the coun t ry aspire and expect to ge t un ivers i ty education in the fu tu re? 

5 . Will a higher percentage of 9th graders in the c i t y than in o t h e r parts 

of the coun t ry consider themselves more capable than the i r parents to choose an 

education and occupation for themselves? 

6 . Will a lower percentage of 9 th graders in the c i t y than in o t h e r par ts 

of the coun t ry want t o enter manual occupations (c lasses 1 and 2)? 

7 . Will there be a higher percentage of 9th graders who report t h a t the i r 

parents want them to g o to secondary school than of those who wil l r e p o r t tha t 

their p a r e n t s want them to get a s teady job r i g h t a f te r the 9 th grade? 
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In only one of the research questions d i d the r e s u l t s show a d i f fe rence 

between student groups living i n areas where secondary education was offered and 

those who lived where secondary education was not a v a i l a b l e . All o t h e r 

conjec tures for which s ign i f i can t results w e r e gotten showed di f ferences between 

those who lived in t h e city and those who l i v e d in other p a r t s of t h e country. 

In several a r e a s s i g n i f i c a n t d i f ferences were found between t h e c i t y and 

the r e s t of the coun t ry or between the c i t y and some of t h e other r e s idence 

g roups . These differences were : 

1. The 9th g rade r s in t h e c i t y did no t find vocat ional counselors as 

he lp fu l as did 9th graders in t h e rest of t h e country. 

2 . A lower percentage of 9 t h graders i n the ci ty t h a n in coas ta l towns, 

v i l l a g e s and rural a r e a s were i n unskilled manual jobs w h i l e attending school. 

3 . A higher percentage of 9 th graders i n the c i ty (and inland towns) than 

in t h e coastal towns, villages and rural a r e a s were in unsk i l l ed c l e r i c a l jobs 

while attending s c h o o l . 

4 . A lower percentage of 9 t h graders i n the ci ty t han in v i l l a g e s , inland 

towns and rura l a r e a s aspired t o have s k i l l e d manual jobs a s their f u t u r e 

occupat ion. 

5 . A higher percentage of 9 th graders i n the c i ty t h a n in c o a s t a l towns, 

v i l l a g e s and rural a r e a s aspired t o enter an academic occupation in t h e future. 

6 . A lower percentage of 9 t h graders i n the city t han in inland towns and 

rura l a reas expected t o have s k i l l e d manual j o b s as t h e i r future occupa t ion . 

7 . A lower percentage of 9 t h graders i n the city t han in coas ta l towns, 

v i l l a g e s and rural a r e a s expected to have manual jobs ( c l a s s e s 1 and 2) as their 

fu ture occupation. 
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8. A higher percentage of 9th graders in the c i t y than in coas ta l towns, 

v i l l ages and rural a r ea s expected to enter an academic occupation in the f u t u r e . 

9. A higher percentage of 9th graders in the c i t y than in inland towns and 

ru ra l a r ea s had an out-of-school j o b . 

10. A higher percentage of 9th graders in the coastal towns and v i l l ages 

than in t h e c i ty were uncer ta in about what education they w i l l complete in the 

fu tu re . 

The present study reveals tha t a great major i ty of the s t u d e n t s , above 

70%, wants to go r igh t on to secondary school a f t e r they have f inished the 9th 

grade. The students in the c i ty were more determined to continue the i r 

education r i gh t a f t e r t h e 9th grade, but most of those who d i d n ' t go r ight on 

only postponed t h e i r education s ince they intended t o return to school within 

the next t h r e e years . 

Why did a higher percentage of s tudents o u t s i d e the c i t y postpone t h e i r 

education? A higher percentage of t h e students in the coastal towns, v i l l ages 

and ru ra l areas than in the inland towns wanted to ge t a s teady job r ight a f t e r 

the 9th g r a d e . Poss ibly i t was not a s easy for the inland town students to ge t 

a job as for the o thers who often had jobs waiting for them in the fishing 

industry and on the farms. For some of these s t u d e n t s , earning money may not 

have been the only reason for not continuing t h e i r education. Another reason 

may have been that they were in doubt t ha t they would get grades high enough to 

go t o a secondary school . 

When the study was carried out t h e students had not taken the f inal school 

examinations and the r e s u l t s from the NCPS examination, which they took in 

February had not yet been released. A report from the Ministry of Culture and 

Education, on the f ina l r e s u l t s on t h e NCPS examination for t h e whole country 

was re leased a week a f t e r the s tudents answered t h e ques t ionna i re . This r epor t 
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revealed tha t 9th graders in the c i t y got higher f inal grades in a l l four 

sub j ec t s than the s tuden t s in other pa r t s of the country (Ministry of Culture 

and Education, 1983). S ince th i s examination was f i r s t introduced in 1977, the 

p a t t e r n had v i r t u a l l y remained the same, t h a t i s , that c i t y s tudents earned 

higher grades than the o t h e r s . In 1982 72.5% of a l l 9 th graders in t h e country 

got a passing grade, 79% of the c i t y s tudents and 65% of those ou t s ide the c i t y 

(Ministry of Culture and Education, 1983). 

Since performance, t ha t i s , pass or f a i l , on t h i s examination i s a crucia l 

fac tor in the f ina l dec i s i on making concerning whether t o go to secondary school 

or n o t i t is of importance to consider poss ib le causes for this d i f f e r ence . In 

the above mentioned r e p o r t the chairman of the committee which supervised the 

examination process poin ted out severa l fac tors which may contribute to th is 

d i f f e rence . Among them were: 1) Different values and a t t i t u d e s of t eache r s , 

s tuden t s and pa ren t s . 2) Difference in environmental reinforcement. 3) Teachers 

education (or lack of i t ) . 4) Frequent changes of t e ache r s outside t h e c i t y . 

5) Different curriculum in the schools in various pa r t s of the country , (Proppe, 

1984). 

To th i s can be added one important f ac to r , that i s , to ta l length of 

" a c t u a l " schooling. In most of the v i l l a g e s , the rura l areas and some of the 

towns the school year i s only 8 or 8 1/2 months compared t o 9 months in the 

c i t y . When a l l school y e a r s (l-9th grade) a r e added up the outcome i s that many 

of t h e 9th graders e s p e c i a l l y in the v i l l ages and rura l a reas only have 8 to 8 

1/2 y e a r s of schooling when they undergo the NCPS examination while those in the 

c i ty and larger towns have nine y e a r s . 

The q u a l i t y of the teaching i s considered by many t o be of a lower 

s tandard in v i l l ages and r u r a l areas than in the city and towns because a higher 

proport ion of t h e school s t a f f i s not fu l ly t rained as c e r t i f i e d t e a c h e r s . In a 
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newspaper interview in July, 1985, an adminis t ra tor in the Educational Ministry 

revealed that 15% o f the teachers in t h e country in the school year 1984-85 were 

no t cer t i f ied and t h a t almost a l l of them taught in areas ou t s ide the c i t y . In 

one v i l lage on the northwest coas t on ly the p r i n c i p a l was a c e r t i f i e d teacher. 

A teacher interviewed by the p re sen t researcher said t h a t many 9th graders 

a r e afraid to leave the i r family for several y e a r s . They r a t h e r choose to stay 

home for some time and go to school when they become "more mature." 

Encouragement o r reward from agen t s in the s tudent ' s environment was 

suggested in the M i n i s t r y ' s repor t as an important decisional factor in further 

schooling of the 9 t h graders. The p resen t study reveals t h a t , at l e a s t for the 

s t u d e n t s in the v i l l a g e s , t h i s reinforcement was not less than in o t h e r areas 

inc luding the c i t y . Indeed the v i l l a g e parents more often promised t h e i r 

c h i l d r e n reward for good grades than parents in any of the o the r res idence 

ca t ego r i e s did. The parents in rura l a r eas , on t h e other hand, more seldom 

promised a reward t h a n parents in the other g roups . Teachers in the v i l lages 

a l s o showed more i n t e r e s t in t h e i r s tuden t s than teachers in the o ther groups by 

t a l k i n g to a s i g n i f i c a n t l y higher percentage of s tudents in t h i s res idence group 

than teachers in o t h e r residence ca t egor i e s t a lked to their s t uden t s . 

When expla ining discrepancies in scholas t ic performance between c i t y s tu­

d e n t s and the o t h e r s an educational adminis t ra tor in one of t h e school d i s t r i c t s 

s t a t e d in a newspaper in May 1983 t h a t : "students outside t h e c i ty more often 

worked with school t h a n their agemates in the c i t y did" (Arngrimsson & 

Bergmundsson, 1983, p . 21). Pr ior to t h e present study i t has been assumed in 

Ice land that the d iscrepancy in s c h o l a s t i c performance between ci ty s tudents and 

o t h e r s was due to m o r e out-of-school employment ou t s ide the c i t y (see Table B-

3 4 ) . This view was n o t supported by t h e present s tudy. On t h e other hand, a 
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s ign i f ican t ly higher percentage of the vi l lage s tudents than students in inland 

towns and rural areas reported that they had held a job s ince the beginning of 

the school year in September, 1982 as Table B-36 shows. The difference was not 

s ign i f ican t between the vil lagers and the c i ty /coas ta l town s tudents . 

School vacation in summer in Iceland is three months and a great majority 

of adolescents work through these months. In th i s way they are introduced to 

the job market and some may later choose to enter the occupation, or an occupa­

tion similar to tha t which they get to know during t h i s t ime. However, 

influence from the job market is dependent on residence because the number of 

jobs available i s d i f f e r en t in the v i l l a g e s and ru ra l areas from what i t i s in 

the c i t y and the la rger towns. The s i z e of the job market or the number of jobs 

the youngsters a re exposed to possibly decide in p a r t equa l i ty of job oppor­

t u n i t i e s in such a way t h a t youngsters in the c i ty e a s i l y can get information 

and knowledge about most of the jobs ava i lab le in the country while the ado­

l e scen t s for example, in the v i l l ages , only have a f ract ion of the job market a t 

the i r disposal in t h e i r area . 

In Iceland the school system has not systematically t r i e d to influence the 

career choices of s tudents through ca ree r education programs and vocational 

counseling. This may change, however, in the conning years , because the Minis try 

of Cul tu re and Education and culture i s preparing such programs for the l a s t 

grades of the Basic School. The schools in different pa r t s of the country do 

not, however, have the same opportunit ies to fu l f i l l t he i r du t ies in t h i s 

r e spec t . The primary schools in the c a p i t a l area can more e a s i l y than schools 

elsewhere introduce the "educational and occupational market" by v i s i t ing 

schools and worksites and be visi ted by personnel from them. Besides, many of 

the spec ia l t ra ining schools are in the cap i ta l area and i t i s in most cases 
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expensive t o have people from them v i s i t the p r imary schools in the towns, 

villages and rural a r e a s . Also, t h e job market a v a i l a b l e to s tudents in the 

towns, v i l l a g e s and r u r a l areas i s much "narrower," t ha t i s , c o n s i s t s of fewer 

types of occupations t han the job m a r k e t in the c i t y and the l a rge s t towns. 

At some times dur ing the schoo l year f a c t o r i e s in the fishing indus t ry in 

the coastal towns and espec ia l ly in t h e villages v i r t u a l l y cal l on t h e schools 

to "release" the youngsters so they c a n come to work and save va luab le goods for 

the community. This sometimes c r e a t e s tension be tween the schools and the job 

market. The pressure on the schools t o allow the s t u d e n t s to work can in some 

areas be g r e a t and r e s i s t a n c e to s u c h requests can c r e a t e a "bad image" for the 

school. The job market in the c o a s t a l towns and v i l l a g e s ref lects the fact that 

th i s is a hun t ing soc i e ty which n e e d s more manpower a t certain times than 

others. 

This work during t h e peak of t h e fishing s e a s o n i s not considered an 

introduction to the job market. The youngsters r a t h e r look at i t a s a way to 

get "easy money" to spend on c l o t h e s , radios, e t c . Although the youngs ters 

become a p a r t of the work force they do not get a sys temat ic i n s t r u c t i o n about 

i t or the j o b market, and when they come out of compulsory school most do not 

seem to want to make a l i v ing from f i s h processing i n the future. Th i s i s also 

reflected i n the fact t h a t very few a r e interested i n educating themselves for 

technical j o b s in the f i sh ing i n d u s t r y . 

Although Icelanders admit t h a t fishing and t h e fishing industry a r e s t i l l 

the foundation of the i r society many do not seem t o look at i t as a decen t way 

of making a l i v i n g . They rather want to earn s o c i a l s t a tus in other f i e l d s . 

The present s tudy revea l s that even i n the v i l l ages only ten percent of the 

adolescents consider fishermen the m o s t important occupational group. And only 

one percent consider them the most pres t ig ious g roup (see Tables B-100 and B-

101). 
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In the v i l l a g e s and many of the coastal towns youngsters h a v e been 

considered a va luab le asset even as unskil led l a b o r e r s . This, i s however, 

beginning t o change because f i sh ing has fallen dramat ica l ly and t h e s e areas are 

now forced t o change their occupat ional s t r u c t u r e . Availabili ty o f education 

close to home as well as opening up of new job oppor tuni t ies w i l l be of great 

importance for t h e s e communities in t h e near f u t u r e . 

The i n f l u e n c e of parents on ca ree r decisions may be s t ronger a t the 

present t ime than i t possibly wi l l be in the fu tu r e when the s c h o o l has operated 

a special i n t roduc to ry program on the job market. I t will, t h e r e f o r e , be of 

interest to compare the r e s u l t s of the present s t u d y which r e v e a l s considerable 

trust in p a r e n t a l career adv ice , to a research s t u d y i n g both p a r e n t a l and school 

influence on t h e s e choices. 

Only sy s t ema t i c introduction of the already ex i s t ing job marke t and the 

job oppor tun i t i e s which are l i k e l y to open up in t h e future w i l l be beneficial 

for the s t u d e n t s . The p a r e n t s ' advice may rather r e f l e c t the c u r r e n t s i tua t ion 

while the school can be the force which i s able t o change the occupat ional 

development of a pa r t i cu la r town or a v i l l age . 

I t w i l l be necessary t h a t municipal a u t h o r i t i e s outside t h e c i t y have an 

occupational p o l i c y which makes i t e a s i e r for the schools to i n t r o d u c e to and 

discuss with t h e students poss ib l e fu ture occupat ions which w i l l open up in 

their a rea . The government of Iceland has for t h e f i r s t time in t h e country 's 

history been forced to set quotas on fishing which has for a long time been 

vital for towns and vil lages a l l around the coun t ry . Many look f o r guidance 

from the e d u c a t i o n a l system for preparing i n d i v i d u a l s for new j o b s to strengthen 

the basis of t h e occupational l i f e of these communities. The p r e s e n t study 

reveals t h a t bo th students and the i r parents are w i l l i n g to take t h e educational 

challenge with h e l p from the school system. 
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The re su l t s of the p r e s e n t study a r e based on information from the 

s tuden t s only. Evaluation of the importance of the influence of parents, and 

o t h e r s , on s tudents ' career choices would require a separate s t u d y . 

Information about n e i t h e r the s u b j e c t s school grades on t h e NCPS 

examination nor their ac tua l secondary s c h o o l attendance in the f a l l 1983 were 

a v a i l a b l e from the S t a t i s t i c a l Bureau of Iceland when the final work on the 

a n a l y s i s was done. Both would have been valuable for t h i s s tudy. 

I t is necessary to be cautious in p u t t i n g too much weight on the influence 

of ca ree r education and vocat ional counsel ing on the students ' c a r e e r choices. 

Too l i t t l e i s known about t h e s e career educat ion programs and t h e counseling i n 

the various schools in the s tudy for conclusions about i t s e f fec t on the 

ado lescen t s ' choice of educat ion and occupat ion. However, career education w i l l 

in the near future become a p a r t of the s c h o o l ' s curriculum and t ra in ing of 

vocat ional counselors has a l r eady begun a t the University of I c e l and . 

Therefore , within the next t e n years i t should be poss ib le to determine if t h i s 

has an impact on students ' c a r e e r choices. The knowledge which t h e present 

s tudy contr ibutes to th i s f i e l d could be he lpfu l for the preparat ional work on 

career education. 

I t has been a common view in Iceland t h a t people in the sma l l e r 

communities for example, t h e vi l lages have ra ther negative a t t i t u d e s toward 

schools and education. Values and a t t i t u d e s of persons in the youngsters 

immediate surroundings are probably an important factor in how t h e y perceive t h e 

school . I t i s thus valuable for understanding of adolescents ' c a r e e r 

development to study these persons ' views of education. 

Researches from various countries h a v e shown t h a t social c l a s s and sex 

inf luence adolescents ' career choices. S i n c e the main research t o o l of the 

p resen t study, that i s , the quest ionnaire , included both social c l a s s and sex 
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va r i ab l e s the research w i l l be extended to study both of t h e s e factors in t h e 

coming y e a r s . 

Within the next t e n years the subjec ts of the present research wi l l be 

sent another ques t ionnai re . The purpose of t h i s future s t u d y will be to g e t 

knowledge about what education the subjec ts have completed o r what occupation 

they have entered. The resu l t s wi l l then be compared with t h e present s tudy to 

find how stable the s u b j e c t s ' career choices have been. 
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APPENDIX A 
QUESTIONNAIRE 



Inrtatlcatlon of odnoatlon and oaraar 
oholcaa of Icelandic adolaaosnta. 

- Daar atndant. 

Thla quastionnaira haa boon designed to gat 
information froa you, and adolaaoenta tff your age, 
about your ohoioa of aohool or oooupation in tha naxt 
year, or yaara. 

Thla investigation ia a part of my study in 
Educational Psychology at tha Univaraity of Illlnola 
in U.S.*. T«« oan tru.t that n»bod». a»nant — rill _ 
know MwrthlM about what vnu wrlf in tha auaatlonnalr-a). 
Thla ia in aooordanoa with rulaa about roaearchaa 
of thla kind,'where a l l given answers ara hold in 
s tr ict confidence. / 

Tha queitlenaaira la answered by adolesoents in 
a l l parts of thecmsitry and tha infonaatlon which 
you giTa here will ha halpful in organising vocational ^ 
counaaling in tha 9th grale in, tha cosine yaara. 

It ia iaportant that you writ* your nana in tha 
questionnaire (on paga 25') baoausa I w i l l sand you 
anothar questionnaire later, whan you have bom 
working or attendifiyeohool for several yasra, to 
gat inforsation about your work or study at that 
t iae. 

Thank you for tha consideration you ara giving 
this atudy. 

) ' 1 

Kallur Skulason 
Midbrekka 1 

I siafsvlk 
i ph. 93-»91 
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He t h i s part of the questionnaire 
are questions about the school , education 
in general, your parents ( o r stepparents) 
interest i n what you are doing in school, 
and career education and vocational couns­
eling in your aohool. 

Sdae of the questions you answer by 
narking your ehoioe, like you do in Multiple 
.ohoioe questions, o thers do you answer' 
by writing a rapfy, 

Read the queation and .the instructions 
carefully and reaeaber to answer a l l of the 
questiona (exnspt of ooursa those you ares , ( 
supposed, t o skip). 

<> 

1. To what extent do you like attending aohool? •, 

1. D I like i t very such , '• 

2. • I like i t sonewhat 

3.' Q I neither l ike i t nor dislike i t 1 

' V,- • I a not l ike i t very auoh 

5. • I do not l ike i t at all 

2. To what wtent do you think tlatt what you ara learning now 
(in 9 th grade) w i l l be useful in your future oooupation? 

1. • i t will be very useful 

2 . Q i t will be rather useful 

3. Q i t will be sonewhat useful 

». Q i t will be of l i t t l e use 

5. ' • i t will be of ne use. 
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3. To what extent do you think secondary education will be 
useful for you in the future? 

1. Q i t w i l l be very useful 

2. Q i t wi l l bo rather useful 

3. Q i t w i l l be sonewhat useful 

4. Q i t w i l l be of l i t t l e use 

5. D ^ w i l l be of no use 

k. Which 2 subjects do you find aoalj interestina? 

l 2 : ' ' 
O he purlieu far subject 

5.' Which 2 aubjaots do you find isfllt.interesting?^ 

t. 2 . 
Qne peurtieuUr si/te/«ct 

6. How auoh t ine do you spend each day on your heaework, om 
tha average? ' 

__ • • 

1. Lj l eas than | hour 

2. Q approsisately } to t h»ur 

3. Q approsisately 1 to 2<jhoura 

*• D epproxiaately 2 to 3 hours 

5. O aore than 3 hours. I f sore, how snteh? hours*, 
7. How often does yeurr father ask_lf.you have ooaplated your 

hoaewrk? 

1. Q vary often 

2; Q often 

3. • 'sssattiaea: 

« > . ' • saldoa 

5. Q never ' 

1 

, M I 
t 

\ 
i1 
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8. Row often does your aother gfk. i f you have ooaplated your 
hoaework? 

tu CZJvery often 
at, I (often 
3.Qaoaetlaee 

». (31 sfl*" 
3i f j never 

o, hew often deea year aoJkhorjMlp you with your hoaework? 
I. f*"""l wary often 
r. £ ] often 
3. • aoaatiaaa 
». f jao ldoa ^ 
3.1 ) novsr \ 

10. Raw oftemdooi vewrrxa,tkar hale yea with your hoaework? 
1.1 | very often 

3iG3 «•**••» 
».l | »el«ca1 

5 . m never 
T /!, 

In! It,1 Row awobilntaraat does your Jjejher. show in wkejce-yew. are 
doing In aohool? 

l.f | Tory swoh 

••EH—•• 
3.p7aeae 

5*Cl •""̂  
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1 2 . How auoh Interest does your s j s lb lL'^o* in. what y o u are 

doing i n aohool? 

l . | ) v a r y aueh 

2. £ ] euch 

3,n»°— 
k, Q it*ti« 
5. Q none 

1 3 . Hare y o u r parents ever promised to g i v e you soae-chlng in 
return for good grades? 

i .D n o I 
2. £ ] yaa . If yes , what? \, 

1U-'. How such tiae do you uiually spend In sxtraourricaaiar. 
activities <n vour aohool. on the avarage? 

l . [ 3 0 - Z hours a week 

2. £ ] 2 — 3 hours a week 

3. p ] 3 — 4 hours a week 

frX]** ^-5 hours a week 

5.r~lB*ore. If aore , how auoh tiae? hours at weik 

) 
1 5 . How aucti tiae do you usually apmd i n extraeurrloular 

aotlvltJkes QUtni'Tf *»•• saaool . on t h a avarage? 

l _ P o—2 hours a weak 

2. | | 2—3 hours a week 

3,r~| 3—*» hours a week 

fr.j | 4*-5 hours a week 

5 , [ j l a o r e . If mora, how auoh tiae? hours m wetk. 
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lfr. Does your eohaol have a oereer education program? 

2. | | no ( i f no go to question 18) 
3. | i I don't know ( I f don't know go to question 18) 

17. Have you found the career education progras helpful in 
ohooalng a future education and/or oooupation? 

1. | I yes, vary helpful 

2 | [ yea, aoaewhat halpful 
3. | | no, not at all helpful . 

I 
Iff. Ia there a veoaiienaX counselor in your aohool? 

2. | I no, ( i f no go t o question 21) 

3. | | l donOt know ( i f youoW't Bnow go to question 21) 

19. If there i s a vocational oounselor In your aohool have you 
aaked hia t o help you find tha right aohool or Job for you2 

i. • * . . 
2. | jno. ,If no, why? 

! 

(if no go to question 21) 

20. I f you hava asked the vooational oounselor in your aohool 
for help, t o what extent have you found hia helpful in 
finding the right aohool or tha right jab for you? 

i. [ j | very helpful 

2. t£_J aoaewhat helpful 

3. £ ] o f r a t n * r 11**1* i»lP 
<K Q af no help 
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21. How useful do you think that help of vocational counselors 
i s for students when they ara trying to find tha right 
school to attend after the 9th grade? 

1. | | very useful 

2. f—1 aoaewhat useful 

3. Q of rather l i t t l e use 

U. r~~\ of no uae 

22; How useful do you think that help of vocational counselors 
i s for students whan? they slra trying to find the right JpJi_ 
to go to after the 9th grade? 

1. I |ysry useful v 

2. n Bosawnat useful * * 

3. J—| of rather l i t t l e use 

k. | | of no use 

23. Has your teacher encouraged you to go to aacondary aohool 
after the 9th grade? 

1. f"""|yea, frequently 

2. [""lyes, several tines 

3. ( T ] n 0 , ? never 

Zk. «y teaoher would probably seeks a bsttar aohool or job 
choice for we than I could. 

1. I | strongly agree 

2. | |agree 

3. | [ uncertain 

k. .1 Jdisagree 

5. I"""] strongly disagree 
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25. Baaidaa school, do you work for pay now? (do no_.count 
work-during vaca-fcion) < 

1 . I I no (if no sxo to question 30) 
Z. r-J yes . If yeas, what kind of work? 

26-. If you work now, besides aohool, how aany houra do you 
work each week, on the avarage? 

*L. 0 3 0-1 hour a. week 

z} Q 4~2 nour* m m'k 

3.' • 2-3 hours a week , / 

*>. [~~j y-H hours-a nek ^ , 

5 . Q 4-5 hours a weik, ' 

e>j Q3 5-6 houra a week 

7. 0 3 aore. If saore, bow auoh? _____ houra a week 

( i 

27. If you work now. btsldea school, do you then worki 

1. Q on waetonalaenly . 

2.' f_3 on weekanda &_. schooldays 

3. 0 3 on sohooldaya only 
26*. If you work now besides aohool,- why do you work* 

Ework teoauaoi ____________________________ 
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29. Oo you think your future occupation wi l l be the kind of 
work, or a s i a i l a r work, you have done,' besides school, th i s 
school year? 

*•' I I ye»- I* yes , why? ________________«_____««»_. 

2-' I 1 no. I f no, why? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ » _ _ _ _ _ _ _ _ 

30. Have you at any tiae had a paid job (flj_ Jobs during 
vacations) s ince school began last Septeaber? 

1. j I yes. I f yas, what kind of job? ^ 

2. I | no 

31. Oo you expeot to work part tiae l a t e r this school year? 
(do not count work Coring vacations) 

1. | j yes. I f yes, what kind of work?, • 

——MM—J—•—•——«—«•••—MW——a_Hpea* ~ t . « _ w « M _ e a _ — ^ a a M _ « « _ w _ M _ _ e w M a a H a a B a a 

2. Q n o 
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New we turn t o your future education 
. amd/ir fatafcwo araapatlnaa^ 

l.naet veit'aether talked to you about whether you should goo 
t o eeoondary aohool or g e t a ataady job right after you 
have finished the 9th grade? 
1. |~"*|yaa, sund aha thinks that I ahould go to a secondary 

aohool. What aohool? ______________________ 
(answer question 3 next ) 

2 . I"""] yea, and aha thinks that I ahould get a steady Job. 
What kind of Job? ' 

3 . j | yea, sund. she thinks that I ahould go to aacondary 
aohool but i t ahould be ay choice what aohool to l 

attend (answer quoaiion 3 next) 

*>. P l y a s , and aha thinks .that I should gat a ateady joh 
but I t should be aay Choice what job to gat . 

•—i I 
5 . [ j y e a , but she thinks i t ahould be ay choice whether 

I go t o seaondary aohool or g e t a steady j o b (answer 
queation J next) 

6 . P i n o - auto has never talked to a e about i t (answer 
question 3 next) 

2. Mhy do you think your aother aanta you to get a steady Job 
(not a ausaer Job) right after the 9th grade? 

Baoause : 
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3. Has ypur father talked to you about whether you ahould go 
to aacondary school o r get a steady Job right after you 
have finished the 9 th grade? 

1. | I yea, and he thinkcihat I should go to a secondary 
school. What aohool? _ _ _ _ _ _ _ _ _ _ _ _ _ « _ _ • _ - _ - -

(answer question 5 next) 

\ I yes, and. he think* that" I ahould-get a steady Job. 
What kind of Job? 

3, j { yea, and he thinks that I should go to secondary 
school but I t should be a y choice what school to 
attend (answer question 5 next) 

it. | | yes,* and ha thinks that I should get a steady job 
but i t ahould be ay choice what job to get 

\ i 

5. I I yea; but he thinka i t should be ay choice whether , 
I go to secondary school or get a ateady job (answer 
question 5 nex t ) 

6. 1 t no, he has naver talked t o ae about i t (answer 
question J next ) 

4. Why do you think your father •wants you to got a ateady job 
(not a suoaer job) right after the 9th grade? 

Because 
; 

5. Has your father's father talked to you about whether you 
should go to aacondary aohool or get a ateady Job right 
a f t e r you have finiahed the 9th grade? 

1. I lyes, and he thinks that I should go to aacondary 
school. What school? 

j | yea, and he thinks that I ahould get a ateady job. 
What kind o f Job? _________________________ 

3. I I yes, but ha thinks i t should be ey ahoica whether I 
go to aacondary school or get a ateady job 

*t. j | no, he haa never talked to ae about i t 
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6, Haa your attthar.'a father talked to you about whether you 
ahould go to. aaoondary aohool or gat a atasdy job right 
after you hava finiahed tha 9th grade? 
1. I. | yes, and. he thinks that I should go to secondary 

school. What school? ____________________ 

2. V~\ yss, ana he thinks that I ahould got a ateady Job.' 
What kind of job? 

3. I I yes, but ha thinks i t ahould be ay oholca whether I 
go to aaoondary aohool or get a atasdy Job. 

a. | | no, ha haa navar talked to as about i t 

7. Has your father* a sother talked I to you about whether you 
should go to secondary aohool or get a stsady Job right 
after you have finished the 9th grade? 

1. r~""| yoS|! atod- aha thinks that 1 should go to secondary 
aohool. What school?. ____________________ 

2. | I'yea and aha thinks that I should got a atasdy Job. 
what kind of Job? ; 

3. f I yes,' but aha thinks it.should be ay ohoice whether 
I go to aaoondary school or got a steady Job. 

h. { | no,' ahs haa never talked to ae about i t 

; i) 
8. Has your aother'a aother talked to you about whether you 

ahould go to aaoondary school or get a ateady job right 
after you have finiahed the 9th grade? 

1. [""""I yes, snd aha thinks that I should go to secondary 
aohool.4 What aohool? ______________________ 

2.1 j yes, snd aha thinks that I ahould get a ateady job. 
What kind of iota? 

3. \~~\ yea,' but aha thinks i t ahould be ay oholos whether 
I go to secondary school or get a stsady job 

k. | j no,1 shs haa never talked to ae about i t 
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9. Do you have a brother (a)? 10. I have _____ older brother(s) 

1' L_J y a" l i . I haws ____youngar brothee (s) 
2. 0 ] no. (if no go to question 1*) 

12. Haa your ____________ talked to you about whether you ahould 
go to secondary school or got a ateady Job right after youi 
hava finiahed the 9th grade? 

1. [""J yea, and ha thlnka that I ahould go to secondary 
school. What aohool? -

2. 0_ *•*• and n* * h i n k » t h a t x should get a ateady job. 
what kind of Job? > 

3. r H yes,1 but he thinks it should be ay ohoioe whether I 
go to secondary aohool or ge t a steady job 

tf. I | no, he has never talked to ae about it 

13. Has any of your brothere bean in the aohool (or the saae 
kind.of school) or the Job which you intend to go to right 
after the 9th grade? 

1. n]** 8 ! 

2 C3no 

1"4. Do you have sistor(a)? 15. I have polder aiater(s) 

'—• " 16. I have younger sister(s) 
2. | | no (if no, go to 

question 19) 

17. Has your _______ talked to you about whether you ahould 
go to aacondary school or get a ateady job right after 
you have finished tha 9th grade? 

1.' 'j—I yes, and she thinks that I ahould go to secondary 
school. What aohool? ______________________ 

2. I t yea, and she thinks that I ahould get a steady job. 
1— What kind ot Job? 
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3. r*"l *••• but aha thinks i t should be ay oholoe whether 
I go to aacondary achool or gat a steady Job 

*. |*~j no, aha haa never talkod to ae about it 

18. Haa any of your slaters been In the school (or the cane 
kind of aohool) or tha Job whioh.you Intend to go to right 
after tha 9th grade? 

1. 03 *•• 
g. | | no 

19. Haa your unole or aunt talked to you about whether you should 
go to secondary school or get; a ateady Job right after 
you have finished the 9th grade? 

1. r ~ yes, and he/she thinks that I ahould go to secondary \ 
school. What school? 

2. . p n yes, and he/aha thlnkc that I should got a ateady 
Job. What kind of lob? 

3. f~| yea, but he/aha thinks i t ahould be ay oholoe whether 
I go to ssoondary aohool or gat a ateady Job 

k, [*""] no, he/ehe haa never talked to ae about i t 

20. Has, your unole or aunt been in the school (or the same kind 
of aohool), or job which you intsad to go to right after 
the 9th grade? 

2. v j fno ; 

3 03 x don,t -,ow 
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21. Has. your friend(a) talksd to you about whether you should 
go to.secondary aohool or gat a steady Job r ight after 
you have finiahed the 9th grade? 

1. 0 ] y°8> a n d n*/*n* thinks that I should go t o seoondary 
aohool. What aohool? 

2 . [~~J yes, and he/she thinks that I should get a steady job. 
What kind of Job? ______________>_____________________. 

3 . f~| yes, but he/she thinks i t should bs ay oholoe whether 
I go t o seoondary aohool or get a steady job 

4 . | I no, he/ahe haa never talked to ae about i t 

i 
ae 22. Has your c l o s e s t friend (or soae of your olosest friends) -

bsen in the school (or the saae kind of aohool) or the Job 
whioh you Intend to go to right a f ter 9th grade? 

1 . I 1 yea 

2 . | no 

3. 0 D 1 d o n*t know 

23. Has your teacher talked to yetf about whether you ahould 
go to seoondary aohool or get a stsady Job right after 
you have f inished the 9th grade? 

1. I I yes, and he/she thinks that I should go to aaoondary 
aohool. What .aohool? 

2 . r~] yaa, and he/she thinks that I should get a steady job 
What Job? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

3. r~\ yes, but he/sha thinks i t should be ny ohoios whether 
I go t o seoondary aohool or get a steady job 

*». I I no, he/she has never talked to ae about i t 
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2<t. Haa the JOTttt.°IM— oounaelor talked to you about <whether 
you ahould go to aaoondary aohool or get a'ateady Job 
right after you have finished the 9th grade? 

1. 0 3 *••» B n a »• /•«• thinks that X ahould go to secondary 
school. What school? •' 

' 2. r~j yea,' and he/aha thinks that I ahould get a ateady job. 
What Job? : 

3. I I yea, but he/she thinka it ahould be ay oholoe whether 
I go to aacondary school or ge t a ateady Job 

<t. 0 ~ | no,1, he/shs has never talked to see about i t 

25. Whoa of tha below aentionad persona would you beat trust 
to give you good advioe about the r ight future education 
or oooupation for you? (aark "1" the person you would \ 

- trust best and aark "2" the person you would trust next best) 
t 

av father \ ay aunt or unole 

' av aother _____ ay friend 

_____ ay brother J av teacher 

_____ ay slater _____ • vocational counselor 

ear grandfather _____ a parson who is in 

.y grandmother *-» • o n M l o r J°b w h l o h 

<j I want to go to 
26. How often do you think your parents ta lk to eaoh other 

about your future education and/or oooupation? 

1. | Ivory often 

2. | | often 

3. J j sonatinas 

*>. fT~j seldos 
I never *••" 
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27. What are you going to do within the next year? 

1. I"""] «° *• school. What aohool? 
(if you aark here go to question 29 next) 

2. [~~\ getra steady Job, What Job? • 

28. I f you are going to get a ateady Job (not auaaer Job) right 
after 9th grade do you expect to go to aohool within ths 
next three years? 

1. j j I don't know (If don't know go to question 35) 

2. ["""I n o (1* n o *o to question 35) 
3. | | yes. If yea,' what aohool? i 

'' (you do not have to write 
\_ \ 

the nana of the aohool, juat what kind of school i t is) 

29. I f you have deoided what aaoondary aohool to attend why 
do you want to attend this school? 

Because '• 

30. Do yoa think your grades are/will be good enough to enter 
the seoondary aohool yoa intend to attend? 

1. • * " 
2. j |no 

3. | 11 don't know 

31.' Do you Intend to go to college or university in the future? 

1. C_]y.. 
2. P i n o 
3. 0 D * don'*know 
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,32. What kind of eduoation ara you interested in getting? 

(give aa oxaot description as. you pan) 
'.¥ . , 1 

• 1 1 > • ' • n d 11 ii.il n>f' r " 

33. Sdaetiaea psople do not ooaplete the education they are 
Intereated in getting. What eduoation do you realty think 
you wi l l ooaplete? 

(give aa exaot description as-you can) 

3*. I f tha eduoation that you ara soat Intereated In getting 
. i s not the saae aa the one you really expect to get what 
do you think tha reason for'it ' . is? 

3 p [ 11 think that X aa not oapable enough to ooaplete 
the education that I aa aost interested in. getting 

2 . j I ay gradea are not good enough to go to the aohool 
which I aa aoat Intereated in attending although I 
as oapable enough to graduate iron that aohool 

3 . I ' 11 can not go to .the aohool which I aa aoat intereated 
in attending because ay parents cannot afford to sand 
aa there 

4 . I ) ay parents hava not encouraged aa to go to the school 
which I aa aoat intereated in attending 

5. \ I I prefer to go to the saae sohool aa my frlend(s) 
will attend although i t i l s n o t tha one that I an 
aost intereated in attending 

g. j j the sohool I want to go to i s so far away that 1 
^"-^ will not be abla to see ay family as often as I would 

like 

"3. I I ay teachers havs not encouraged ae to go to the school 1 — J which I aa aost interested in attending 

http://ii.il
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35. What occupation are you aost interacted In entering aa 
your future oooupation? 

1, | | I have not yet deoided what, occupation to enter 

2, | | I am aoat intereated in entering 
(give aa exact 

description of the oooupation aa you oan) 

Why are you intareatalinaitaring that oooupation? 

36.' Soaetiaea people do not enter tha saae nomination thav 
are aoat interested in entering! What oooupation do you 
really expeot to- have as your life.'a work? __________ 

(give as exact 

description ot the oooupation as you osnX 
| | I don't know (if yoU don't know go1 tar question 38) 

t 

37. If you have decided what oooupation t o hava aa your future 
job when did you f irs t 1 think about entering that particular 
oooupation? 

When I was years old 

38, Have you ever triad to get an infomatlon about a Job, 
you are considering aa your future oooupation, from a parson 
which i s already in that Job? 

1. j j yes, through ay school's oareer eduoation prograa only 

2. I | yes, on ay own without help froaa anyone 

3. I I yes," but with hslp ffoa others. Whoa? ___________ 

k,' | I no, never 
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\ 
39. Dooa your ______£ want you to enter a particular occupation 

la tht flrt-T*? "• 
1. t I no, (if no, go to queetion 41) i 
2. { | yes.' If yas, what oooupation? " 
3. j 11 don't know (go to question 41) 

40. Why do you think your father wanta.-you to enter that -
oooupation? _ .. 

Bboauae ______________________________________________^ 

41. Does your aojhor want you tojenter a particular oooupation 
in the future? 

1. r ~ | no (if no,' go to quoatlon 43) > \ 

2. r~~\ yes. If yea,' what oooupation? ____________________ 

3. ( | I don't know (go to question *>3) 

42. Why do you think your aothor wanta you to enter that 
oooupation? 

Been tuaa 

43, I ahould be able to choose an oooupation without relying 
on ay parents advice 

1. p**3 strongly agree 
2 . | | agree 

3. j I uncertain 

4. |7 j disagree 
5. | \ strongly disagree 
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44. Ny friends opinion about the job I want doean't aattar to aa. 

1. t I stroiujly-agcee 

2. | | agree 

3. [~~| uncertain 

4. | \ disagree - , . . ,.. , , . . . x . . ; j 

5. I j strongly disagree, . 

45. Other people have batter ideas than ayself about the bast 
job for ae. 

1. | | strongly agree / 

2. | | agree i 

3. J | uncertain v > \ > 

4. | j disagree 

5. I f strongly diaagree 

46. Woasn do aost work batter than nan. >. " . i .. 

1. I I strongly agree 
2. I—f agree 

3.[ | uncertain 

4. 0 3 "lamjitaw 
5. | | strongly disagree 

47. Nan do aost work batter than wosan. 
_ _ _ _ i ' 

1 . 1 | strongly agree 

2. | | agrss 

3 . | | uncertain 

4.1' | disagree 

5. | | strongly disagree 
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48. What i s the oooupation of the fathers of your two best 
friends? .,... »• .. ,i t- ^.,u..-,. 
j i 
* • >• v . • I • | •• • • 

2. • _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

49. What do you think your beat friend will do in tha next 
two yeara? 

1. | | go to sohool. What aahonl?ww <> 

2. OZJ «•* • "teady Job. What Job? 

3. OH l d o n-' t know "h-* »»•/•*• w i l l do 
4. j | other. What? ___________________ 

50. If you have decided what̂ w.11 be your future'oooupation 
how auoh araney do you 'think you wi l l aake a aonth in that 
job? \ ^ , 
______ kronur a aonth 

| | I don't know 

In thla part you w i l l answer questions 
about your parent's eduoation and! occupation. 

Read al l the auaatlonm oarefullv and 

r f fiber tg MiTfr •_! Qt tht.-

' ')' 1.' What i s your father's oooupation? _____________________ 

( i f needed,' give a short 

description of his job) 
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2. How aany hours does your father usually work each dav. on 
J the average? 

\ 5. What is your aother'a oooupation 
1.1 | housewife (if you sark hare go to queation 9) 

2. | | housewife and works outaida tha hoaa. What work? __ 

(if nooassary give a short description of her job) 

5 

1. \ I 0-4 houra 

2. | I 4-6 houra 

3. ( I 6-8 houra 

4. | 1 8-10 hours 

5 0_J 10-12 houra : 

6. | j aore than 12 houra. I f aors, how aany houra? 

_____ houra a day 

7.1 1 I don't know hpw aany houra he works eaoh day 
\» 

How do you think your''father likes his job? > 

1. 0_3 "• l l k * a 4 * very auoh 
2. 0 3 "• like" i t rather well 

3. 0 3 h* mother likea i t nor dislikes i t 

4. OD "• f i n d " l t n t n a r d u l 1 

5. 03 na f l n d a i t very dull 

6. 03 l d o n , t k n o w l f h* l i k * a 4 t o r dislikes it 

Have you bean to your father's workplaoe? 

1.1 | yea 

2. | I no. If no, why? ___________________________ 
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6. How aany houra does your aother work eaoh day, on the 
average,' in her work outside the hone? 

1. OD °"* n o u r 8 i i ..., 
2. |* I 4-6 hours « -

3. r~i 6-8. hours 
4. OH B-10 hours 
5. I r 10-12 houra "i 
6. OH M r * than 12 houra. If aore, how aany hours? 

_____ hours a day 

7. [ 3 I don't know how aany houra aha works eaoh'day 

7. How de you think your sother likes.her job outside the hoaa? 

1. I | she l ikea i t very auoh 

2. 0 3 •*• 4 4 k » « -4* ntnor well \ \ 

3- __3 ah* " • 4 * h , r -4lDJ" l t n o r dislikes it 
4 . 0 3 "he f inds it rather dull 

5. OH ••>• finde i t Tory dull 
6. 0 3 * d<>n't know if she likes i t or dislikes i t 

8. Have you been to your aother'a workplace outside the hoae? 

1. p yes 
£. r~J no. IX no,' why? 

9. What is/was your __,.„•_>'• fttlitf oocupation? 

( i f necessary, give a short description of his job) 
(. i 

10. What is/was your sother'a father oooupation? 



- 24 -

120 

11. Does your father have any formal education beyond coapulaory 

-* -'education? "" 

1. 0] l don't kno" 2- • no 
3. 0 3 y*8* ** y*8* ""** "4n* of^edueation? Oivs as exaot 

description aa you oan. __________________________ 

12. Does your aother hava any formal education beyond ooapulaory 
eduoation? 

1. 0_| 1 ion'* know 

2 • • no ' 
3; | | yes.1 I f yes, what kind of education? Oivs aa exact 

description asaysa oan. ________________________ ( 

In this part ara general questions 
about yourself: and your family. 

Rwl m tht .HiBtlnnj flirt full Y in. 

1. Ara you a aalej | a feaala f I 

2. Do you livei: 

1. 0 ] i" Reykjavik 

2. | | in a' town. What town? 

3. Q in a village. What village? 

4. r~J on a farm. What fare? 

With whoa do you live? 

1. | | both parenta 

2. 0 ] sother only 

3. 03 fllth8r o n l y 
4. 0*1 grandfather and/or grandmother 

5: | | others. If othara whom? 
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How aany people currently live In your household, .foc^udlng 

adulta 

adoleaaentB (1J«_7? years: old) ^ 
____ ohildron > 

Dooa-your grandfather and/or grandaothar l ive in your hone? 

1. 0*3 grandfather only 

2. ( | grandaothar only 

3. 0 3 to0** 
4. 0 3 neither of thaa 

How often do you usually aae your ______ ,on the average? 

l . f ~ ] •*"' tines each day 
2. | ( once or twioe eaoh day 

3 . 0 3 laMJ than: once eaoh day. If less than onoe a day, how 
often and why? 

How, often do you usually aae your ______,on the avarage? 

1; ' 0 3 sany tlaes.eaoh day 

2. | | ones or twioe eaoh day 

3. | | less than, once saoh day. If leaa than onoe a day. 
how often and why? 

' f*o you spend sore tiae, with your parents or with 
your friends eaoh day, on the average? 

1. | | ay parents 

2. p"*"! sy friends 

3 . 0 3 •qual tla* *ith both 

What Is your name? 
Ny nana iai ________________________________________ 

(writs your full nana) 
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\ Here i s a list off 12 oooupations. People tend to think 
of the* differently according *fp how laportant they are in 
the society. , t ,_,* 

a? For each occupation pleaeaoindloate, by narking X en the 
aoale under eaoh oooupation, i f you consider i t t o be ivery 
Isportant, aoaewhat iatportant, not very iapertant or not at 
all laportant. 

very 
laportant' 

soaswhat"-

laportant 
not vary 
laportant 

not a t all 
laportant. 

very 
laportant 

soaewhat 
laportant 

neilalacfi 

not vary 
laportant 

not a t all \ 
laportant 

very 
laportant 

soaewha-t 
iaporttuat 

not vary 
laportant 

not a t all 
laportant 

very T 
laportant 

sosewhatfT" 
laportant 

not v a r y -

laportant 
not a t all 
laportant 

rery 
laportant 

soaewhat 
isportant 

IwudMtr 

J 
not Tory-

laportant 
not a t all 
laportant 

> ) 

s 



27'--

123 

nonaowix* 
ti i t 

very soaswhat 
laportant laportant 

en . ii not very' 
laportant 

'•< ' i . 

not-t a l l 
iaporfnat 

1 _ _ L 
vary aoaewhat 
laportant laportant 

not very 
laportant 

^erajyaani 

not at a l l 
laportant 

very, soaswhat 
laportant lapertaat 

not very 
laportant 

BnaonoolL 

not at a l l 
laportant 

very aoaewhat not very not at a l l 
laportant laportant laportant important 

U ' -» 
Jjaportant Important 

not vary 
important 

not at al l 
important 

i abnkosDark 

very aoawwhat not very not at all 
laportant laportant laportant laportant 

very t soaewhat not very not at all 
laportant important iapertant laportant 

b. Which of tha oaaupatlona l isted above do you consider to be 
aost laportant? 
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j Here I s a l i s t o f the same 12 occupations that appeared, 
in the f i r s t - l i s t . -Soaa of these occupations have aors 
"prestige*' or "status" than others . That i a , you aay tend to 
"look up t o " and admire persona eaploysd i n oertaln of thess 
occupations sore than peraons^ employed in other occupations. 

For eaoh oooupation please indicate, b y narking X on the 
scale under eaoh oooupation, i f you oonaldar i t to haves gnaws 
deal of s tatus , some etatua, l i t t l e or no atatua. 

great deal 
of status s ta tus 

l i t t l e 
s ta tus 

no 
status 

PJafs_ad_o» 

l i t t l e 
s tatus 

great deal 
of statue 

soaa 
s ta tus status 

8_rpen*exr 

great deal 
of status 

soaa 
s t a t u s 

l i t t l e 
statue 

no 
status 

great deal 
of status 

Itsfcei 

SOBS 
s ta tus 

l i t t l e 
s tatus 

no 
status 

teaahair 

J 
great deal 
of status 

soaa 
s t a t u s 

l i t t l e 
s tatus 

no 
status 



- 29 - 125 

. i i -
HbaiaswiOf 

__L 
l l i i l - e^ 
s t a t u s 

groat deal 
o f status 

Boera 
status 

r H' w* 

Uijble 
s t a t u s 

no 
status 

great dea l 
o f statue status 

no 
status 

L__ L 
gnat d e a l Ti-eir 

a t a t i u 

J 
of atatua 

soae 
atatua 

no 
status 

r_nee-u& 

_ _ ! _ 
l i t t l e 
ota-fcua 

gnat d e a l 
of atatua •tatus 

ho 
status 

B___caaaB 

l i t t l e 
s t a t u s 

gnat deusl 
of atatua atatua 

no 
atatua 

oOerk 

l i t t l e 
s t a t u s 

gnatjdeal some 
of atatua atatus 

no 
status 

__ua__unl 

_J 
li-trtte 
stavtua 

grea^ daual aoaa 
of s tatus • atatus 

no 
atatus 

D . Vhioh o f the above aentioned cooupo-tions do you consider to 
hare t h e aost status? __________________________ • 

zau' rot n_ coor-MHor* 
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TABLES 



Table B-l 

Family size. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Parents and 1-2 
children 66 31.3 26 17.1 24 20.9 10 17.2 5 6.8 

Parents and 3-4 
children 120 56.9 97 63.8 58 50.4 41 70.7 28 38.4 

Parents and more 
than 5 children 4 1.9 10 6.6 9 7.8 1 1.7 13 17.8 

More than 2 adults 
and 1-2 children 3 1.4 

More than 2 adults 
and 3-6 children 1 .5 

Parents and 
5-6 children 17 8.1 19 12.5 24 20.9 6 10.3 27 37.0 

Total ZU. 152 U 5 58 73 

Chi—square df Significance Contingency coefficient 
93.43 20 .00 .36 



Table B-2 

Does your grandfather and/or grandmother live in your home? 

City 

N I 

1 .5 

13 6.4 

Coastal 
towns 
N % 

3 

5 

2.1 

3.4 

Villages 

N % 

4 

4 

3.5 

3.5 

Inland 
towns 

N 1 

1 1. ,8 

Rural 

areas 

N % 

4 5.8 

8 11.6 

Grandfather only 

Grandmother only 

Both 6 2.9 4 2.8 3 2.7 3 5.3 2 2.9 

Neither of them 184 90.2 133 91.7 102 90.3 53 93.0 55 79.7 

Total 204 145 ID 57 69 

Chi-square df Significance Contingency coefficient 
20.11 12 .06 .18 

Difference significant between*: 
(rows 1—3) Rural areas—rest of the country: Z=2.87 

*value of z significant at P<,05 level is 1.96 in all tables showing a Z value. 



Table B-3 

With whom do you live? 

Both parents 

Mother only 

Father only 

Grandfather and/or 
grandmother 

Others 

Total 

Chi-square df Signif: 

City 

N % 

159 

36 

4 

4 

7 

210 

75.7 

17.1 

1.9 

1.9 

3.3 

Coastal 
towns 
N % 

128 

17 

2 

1 

5 

153 

icance Contingency 

83.7 

11.1 

1.3 

.7 

3.3 

Villages 

N % 

99 

11 

2 

3 

115 

coefficient 

86.1 

9.6 

1.7 

2.6 

Inland 
towns 
N % 

51 

3 

3 

1 

58 

87.9 

5.2 

5.2 

1.7 

Rural 
areas 
N % 

61 83.6 

7 9.6 

5 6.8 

73 



Table B-4 

How often do you usually see your father, on the average? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Many times each day 101 49.8 82 56.2 56 51.4 39 68.4 30 42.9 

Once or twice each 
day 55 27.1 34 23.3 22 20.2 14 24.6 3 4.3 

Less than once 
each day 47 23.2 30 20.5 31 28.4 4 7.0 37 52.9 

Total 203 146 109 57 70 

Chi-square df Significance Contingency coefficient 
47.98 8 .00 .27 

Differences significant between: 
(rows 1 and 2) Rural areas—rest of the country: Z=5.60 
(rows 1 and 2) Inland towns—city/coastal towns/villages: Z=2.85 



Table B-5 

See father less than once a day. 

City Coastal Villages Inland Rural 

towns towns areas 
N % N % N % N % N % 

He lives far away 31 73.8 11 36.7 8 28.6 2 50.0 6 16.7 

He is a fisherman 3 7.1 4 13.3 14 50.0 2 5.6 

He leaves early 

and comes home late 1 2.4 

He has irregular 

working hours 
He is dead 2 4.8 1 3.3 1 3.6 1 25.0 

He works far away 
from home 

He works on shifts 

I attend school far 
away from home 6 20.0 1 25.0 27 75.0 

He is in a hospital 1 3.6 1 2.8 

Other 2 67.7 2 7.1 

T o t a l ~~42 30 28 4 36 

Chi-square df Significance Contingency coefficient 
125.94 36 .00 .68 

1 

2 

1 

3 

2.4 

4 . 8 

2 . 4 

7 . 1 

1 

3 

3 

3 . 3 

10.0 

10.0 

1 

1 

1 

3 .6 

3 . 6 

3 .6 



Table B-6 

How often do you usually see your mother, on the average? 

Many tiroes each day 

Once or twice 
each day 

Less than once 
each day 

Total 

Chi-square df 

City 

N % 

168 

27 

13 

202 

80.8 

13.0 

6.3 

Coastal 
towns 
N % 

126 

16 

9 

151 

Significance Contingency 

83.4 

10.6 

6.0 

Villages 

N % 

105 

7 

3 

115 

coefficient 

91.3 

6.1 

2.6 

Inland 
towns 
N % 

51 

3 

3 

57 

89.5 

5.3 

5.3 

Rural 
areas 
N % 

37 50.7 

4 5.5 

32 43.8 

73 

Difference significant between: 
(rows 1 and 2) Rural areas—rest of the country: Z=10.33 



Table B-7 

See mother less than once a day. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

She lives far away 7 58.3 3 33.3 3 75.0 1 33.3 3 9.4 

She is a fisherman 1 25.0 

She leaves early 
and comes home late 

She has irregular 
working hours 

She is dead 

She works on shifts 

1 

1 

2 

1 

8.3 

8.3 

16.7 

8.3 

1 33.3 

I attend school far 
away from home 6 66.7 1 33.3 29 90.6 

Total ~12 9 4 3 32 

Chi-square df Significance Contingency coefficient 
62.40 24 .00 .71 



Table B-8 

How many hours does your father usually work each day, on the 

City --1 ».--.,___ 

average: 

0-4 hours 

4-6 hours 

6-8 hours 

8-10 hours 

10-12 hours 

More than 12 hours 

I don't know how many 
hours he works each 
day 

Total 

N 

2 1.0 

1 .5 

36 18.2 

51 40.9 

39 19.7 

7 3.5 

32 16.2 

198 

Coastal 
towns 
N % 

1 

1 

.7 

.7 

10 6.9 

63 43.8 

32 22.2 

8 5.6 

29 20.1 

Villages Inland 
towns 

N % N % 

38 36.9 6 10.9 

144 103 55 

Chi-square df Significance Contingency coefficient 
60.37 24 .00 .31 

Rural 
areas 
N % 

3 

6 

28 

24 

4 

2 . 9 

5.8 

27.2 

23.3 

3 .9 

1 

6 

28 

13 

1 

1.8 

10.9 

50.9 

23.6 

1.8 

2 

5 

13 

19 

5 

3 . 0 

7.5 

19.4 

28.4 

7 . 5 

23 34.3 

67 



Table B-9 

What is your mother's occupation? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N 1 N % 

Housewife 45 21.6 32 21.1 35 30.7 16 28.6 38 52.1 

Housewife and works 
outside the home 163 78.4 120 78.9 79 69.3 40 71.4 35 47.9 

Total 208 152 Hi 56 73 

Chi-square df Significance Contingency coefficient 
29.43 4 .00 .21 

Difference significant between: 
Rural areas—rest of the country: Z=5.01 



Table B-10 

How many hours does your mother work each day, on the average, in her work 

outside the home? 

0-4 hours 

4-6 hours 

6-8 hours 

8-10 hours 

10-12 hours 

More than 12 hours 

City 

M % 

24 

31 

44 

41 

6 

1 

15.2 

19.6 

27.8 

25.9 

3.8 

.6 

Coastal 
towns 
N % 

26 

32 

23 

23 

4 

4 

21.7 

26.7 

19.2 

19.2 

3.3 

3.3 

Villages 

N % 

17 

21 

15 

13 

2 

21.5 

26.6 

19.0 

16.5 

2.5 

Inland 
towns 
N % 

11 

9 

10 

8 

27.5 

22.5 

25.0 

20.0 

Rural 
areas 
N % 

5 

8 

4 

6 

1 

2 

15.2 

24.2 

12.1 

18.2 

3.0 

6.1 

I don't know how 
many hours she works 
each day 11 7.0 6.7 11 13.9 5.0 7 21.2 

Total 158 120 79 40 33 

Chi-square df Significance Contingency coefficient 
33.50 24 .09 .26 



To what extent 

I like it very 
much 

I like it 
somewhat 

I neither 
like it nor 
dislike it 

do 

I do not like it 
very much 

I do not like 
it at all 

Total 

Chi-square df 

you like attending 

City 

N % 

18 8.5 

64 30.3 

107 50.7 

18 8.5 

4 1.9 

211 

Table B-ll 

school? 

Coastal 
towns 
N % 

5 3.2 

47 30.5 

82 53.2 

17 11.0 

3 1.9 

154 

Villages 

N % 

28 24.3 

73 63.5 

14 12.2 

115 

Significance Contingency coefficient 

Inland 
towns 
N % 

5 8.8 

37 64.9 

14 24.6 

1 1.8 

57 

Rural 
areas 
N % 

3 4.1 

16 21.9 

39 53.4 

15 20.5 

73 

Difference significant between: 
(rows 1 and 2) Inland towns—rest of the country: Z=3.15 
(rows 4 and 5) Inland towns—rest of the country: Z=2.78 



Table B-12 

To what extent do you think that what you are learning now (in 9th grade) will be useful 
in your future occupation? 

It will be very 
useful 

It will be rather 
useful 

It will be some­
what useful 

It will be of 
little use 

It will be of 
no use 

Total 

Chi-square df S] 

City 

N % 

28 

80 

81 

18 

3 

210 

.gmficance 

13.3 

38.1 

38.6 

8.6 

1.4 

Coastal 
towns 
N % 

23 

64 

52 

11 

1 

151 

Contingency 

15.2 

42.4 

34.4 

7.3 

.7 

Villages 

N % 

20 

49 

37 

7 

1 

114 

coefficient 

17.5 

43.0 

32.5 

6.1 

.9 

Inland 
towns 
N % 

10 

36 

10 

2 

58 

17.2 

62.1 

17.2 

3.4 

Rural 
areas 
N % 

11 15.1 

30 41.1 

26 35.6 

6 8.2 

73 



Table B-13 

To what extent do you think secondary education will be useful for you in the future? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

It will be very 
useful 126 60.6 96 64.9 74 66.1 34 58.6 22 30.1 

It will be rather 
useful 67 32.2 36 24.3 29 25.9 22 37.9 30 41.1 

It will be 
somewhat useful 14 6.7 14 9.5 7 6.3 2 3.4 16 21.9 

It will be of 
little use 1 .5 2 1.4 2 1.8 3 4.1 

It Will be Of 
no use 2 2.7 

Total 208 148 U2 58 73 

Chi-square df Significance Contingency coefficient 
57.43 16 .00 .29 



Table B-14 

How much time do you spend each day on your homework on the average? 

Less than 1/2 hour 

Approximately 1/2 
to 1 hour 

Approximately 1 to 
2 hours 

Approximately 2 to 3 
hours 

More than 3 hours 

Total 

City 

N % 

74 

84 

44 

7 

1 

210 

35.2 

40.0 

21.0 

3.3 

.5 

Coastal 
towns 
N % 

41 

69 

35 

7 

1 

153 

26.8 

45.1 

22.9 

4.6 

.7 

Villages 

N % 

26 

53 

31 

3 

113 

Chi-square df Significance Contingency coefficient 

23.0 

46.9 

27.4 

2.7 

Inland 
towns 
N % 

32 

19 

6 

1 

58 

55.2 

32.8 

10.3 

1.7 

Rural 
areas 
N % 

21 29.2 

27 37.5 

14 19.4 

10 13.9 

72 

Differences significant between: 
(rows 1 and 2) Inland towns—rest of the country: Z=2.06 



Table B-15 

How much time do you usually spend in extracurricular activities 
in your school, on the average? 

0-2 hours a week 

2-3 hours a week 

3-4 hours a week 

4-5 hours a week 

More 

Ciry 

N % 

139 69.2 

24 11.9 

23 11.4 

10 5.0 

5 2.5 

Coastal 
towns 
N % 

78 

36 

17 

11 

8 

52.0 

24.0 

11.3 

7.3 

5.3 

Vil 

N 

68 

24 

8 

4 

3 

lages 

o 

63.6 

22.4 

7.5 

3.7 

2.8 

Inland 
towns 
N % 

33 

11 

2 

7 

2 

60.0 

20.0 

3.6 

12.7 

3.6 

Rural 
areas 
N % 

23 

20 

5 

12 

7 

34.3 

29.9 

7.5 

17.9 

10.4 

Total 201 150 107 55 67 

Chi-square df Significance Contingency coefficient 
51.18 16 .00 .28 

Difference significant between: 

(rows 1-3) Rural areas—rest of the country: Z=4.42 



Table B-16 

How much time do you usually spend in extracurricular activities outside the school on 
the average? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

0-2 hours a week 10 5.0 8 5.4 5 4.6 2 3.6 15 22.7 

2-3 hours a week 18 8.9 11 7.4 12 11.1 10 17.9 11 16.7 

3-4 hours a week 28 13.9 15 10.1 13 12.0 5 8.9 8 12.1 

4-5 hours a week 43 21.3 37 25.0 30 27.8 7 12.5 15 22.7 

More 103 51.0 77 52.0 48 44.4 32 57.1 17 25.8 

Total 202 148 108 56 66 

Chi-square df Significance Contingency coefficient 
48.99 16 .00 .27 

Difference significant between: 
(rows 4 and 5) Rural areas—rest of the country: Z=4.17 



Table B-17 

More than 5 hours in extracurricular activities outside the school? 

5-10 hours a week 

11-14 hours a week 

15—20 hours a week 

25-30 hours a week 

35-45 hours a week 

I don't know 

Total 

City 

M % 

30 

20 

21 

4 

10 

14 

99 

Chi-square df Significance 

30.3 

20.2 

21.2 

4.0 

10.1 

14.1 

Coastal 
towns 
N % 

29 

14 

18 

3 

1 

8 

73 

Contingency 

39.7 

19.2 

24.7 

4.1 

1.4 

11.0 

coefficient 

Villages 

N % 

14 

11 

1 

12 

l 

9 

48 

29.2 

22.9 

2.1 

25.0 

2.1 

18.8 

Inland 
towns 
N % 

11 

3 

9 

4 

2 

3 

32 

34.4 

9.4 

28.1 

12.5 

6.3 

9.4 

Rural 
areas 
N % 

6 

3 

2 

2 

1 

2 

16 

37.5 

18.8 

12.5 

12.5 

6.3 

12.5 



Table B-18 

How much interest does your father show in what you are doing in school? 

Very much 

Much 

Some 

Little 

None 

Total 

Chi-square df Signif: 

City 

N % 

25 

54 

53 

44 

16 

192 

13.0 

28.1 

27.6 

22.9 

8.3 

Coastal 
towns 
N % 

10 

42 

49 

33 

13 

147 

icance Contingency 

6.8 

28.6 

33.3 

22.4 

8.8 

Villages 

N % 

11 

34 

32 

24 

8 

109 

coefficient 

10.1 

31.2 

29.4 

22.0 

7.3 

Inland 
towns 
N % 

3 

12 

17 

20 

5 

57 

5.3 

21.1 

29.8 

35.1 

8.8 

Rural 
areas 
N % 

3 

15 

27 

19 

7 

71 

4.2 

21.1 

38.0 

26.8 

9.9 



Table B-19 

How much interest does your mother show in what you are doing in school? 

Very much 

Much 

Some 

Little 

None 

Total 

Chi—square df Sigm 

City 

N % 

34 

79 

64 

24 

7 

208 

16.3 

38.0 

30.8 

11.5 

3.4 

Coastal 
towns 
N % 

17 

54 

52 

25 

4 

152 

ficance Contingency 

11.2 

35.5 

34.2 

16.4 

2.6 

Vil 

N 

21 

44 

29 

18 

2 

114 

coefficient 

lages 

% 

18.4 

38.6 

25.4 

15.8 

1.8 

Inland 
towns 
N % 

6 

19 

19 

11 

2 

57 

10.5 

33.3 

33.3 

19.3 

3.5 

Rural 
areas 
N % 

4 

23 

28 

14 

4 

73 

5.5 

31.5 

38.4 

19.2 

5.5 



Table B-20 

How often does your father ask if you have completed your homework? 

Very often 

Often 

Sometimes 

Seldom 

Never 

Total 

Chi-square df Signi 

City 

N % 

11 

21 

49 

54 

61 

196 

5.6 

10.7 

25.0 

27.6 

31.1 

Coastal 
towns 
N % 

7 

12 

32 

43 

51 

145 

ficance Contingency 

4.8 

8.3 

22.1 

29.7 

35.2 

Villages 

N % 

8 

14 

22 

34 

32 

110 

coefficient 

7.3 

12.7 

20.0 

30.9 

29.1 

Inland 
towns 
N % 

2 

3 

8 

15 

29 

57 

3.5 

5.3 

14.0 

26.3 

50.9 

Rural 
areas 
N % 

2 

10 

18 

41 

71 

2.8 

14.1 

25.4 

57.7 

31.90 16 .01 .22 

Difference significant between: 
(rows 1 and 2) Rural areas—rest of the country: Z=2.86 



Table B-21 

How often does your mother ask if you have completed your homework? 

Very often 

Often 

Sometimes 

Seldom 

Never 

Total 

City 

M % 

34 

48 

52 

47 

25 

206 
.carta 

16.5 

23.3 

25.2 

22.8 

12.1 

Coastal 
towns 
N % 

18 

27 

50 

31 

25 

151 
a Contingency 

11.9 

17.9 

33.1 

20.5 

16.6 

Villages 

N % 

15 

33 

31 

28 

8 

115 
coefficient 

13.0 

28.7 

27.0 

24.3 

7.0 

Inland 

towns 
M % 

2 

10 

17 

16 

12 

57 

3.5 

17.5 

29.8 

28.1 

21.1 

Rural 
areas 
N % 

3 

10 

8 

28 

22 

71 

4.2 

14.1 

11.3 

39.4 

31.0 

Difference significant between: 
( rows 1 and 2 ) I n l a n d t o w n s / r u r a l a r e a s — c r i t y / v i l l a g e s r Z=3 .73 



Table B-22 

How often does your mother help you with your homework? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Very often 2 1.0 1 .7 1 1.8 

Often 10 4.9 5 3.3 6 5.2 4 7.0 1 1.4 

Sometimes 43 20.9 22 14.6 13 11.3 14 24.6 10 14.3 

Seldom 78 37.9 50 33.1 41 35.7 14 24.6 19 27.1 

Never 73 35.4 73 48.3 55 47.8 24 42.1 40 57.1 

Total 206 15l IB 57 70 

Chi-square df Significance Contingency coefficient 
22.99 16 .11 .19 

Difference significant between: 

(rows 1-3) City/inland towns—villages/rural areas: Z=2.94 



Table B-23 

How often does your father help you with your homework? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N I N l N l 

Very often 2 1.0 1 .7 1 .9 

Often 19 9.7 10 6.9 8 7.3 2 3.5 

Sometimes 41 21.0 33 22.8 19 17.4 15 26.3 7 10.1 

Seldom 57 29.2 44 30.3 36 33.0 19 33.3 25 36.2 

Never 76 39.0 57 39.3 45 41.3 21 36.8 37 53.6 

Total 195 145 109 57 69 

Chi—square df Significance Contingency coefficient 
19.14 16 .26 .17 

Differences significant between: 
(rows 1-3) Rural areas—rest of the country: Z=3.43 



Table B-24 

Have your parents ever promised to give you something in return for good 
grades? 

city Coastal Villages Inland Rural 

towns towns areas 
N % H % N % M i N % 

No 140 68.3 117 78.0 67 59.3 45 77.6 63 87.5 

Yes 65 3 1 . 7 33 22 .0 46 40 .7 13 22.4 9 12 .5 

Ototal 205 150 I B 58 72 

Chi-square d f S ign i f i cance Contingency c o e f f i c i e n t 
2 2 . 7 0 4 . 0 0 . 1 9 

Differences also significant between; 

(row 2) Villages—towns/rural areas; 7M.32 
(row 2) Rural areas—city/village; Z=3. 72 



Reward for good grades. 

Table B-25 

City Coastal Villages Inland Rural 

Money 

Travelling 

Clothes, books, 
motor vehicles, pets 

Learning assistance 

Entertainment 

Other 

Total 

Chi—square df Sigm 

N 

17 

6 

12 

1 

6 

20 

62 

% 

27.4 

9.7 

19.4 

1.6 

9.7 

32.3 

towns 
N % 

6 

4 

14 

6 

30 

.ficance Contingency 

20.0 

13.3 

46.7 

20.0 

N 

5 

4 

18 

1 

14 

42 

coefficient 

% 

11.9 

9.5 

42.9 

2.4 

33.3 

towns 
N % 

2 

4 

5 

1 

12 

16.7 

33.3 

41.7 

8.3 

areas 
N % 

3 

1 

1 

1 

1 

7 

42.9 

14.3 

14.3 

14.3 

14.3 

Difference significant between: 
(row 3) Towns/villages—city/rural areas: Z=3.30 



Table B-26 

Does your school have a career education program? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Yes 186 89.4 105 68.2 105 91.3 53 91.4 69 94.5 

No 18 8.7 45 29.2 10 8.7 5 8.6 3 4.1 

I don't know 4 1.9 4 2.6 1 1.4 

Total 208 154 115 58 73 

Chi-square df Significance Contingency coefficient 
51.40 8 .00 .27 

Difference significant between: 
(row 2) Coastal towns—rest of the country: Z=6.22 



Table B-27 

Is there a vocational counselor in your school? 

City 

M % 

Yes 

No 

I don't know 

Total 

29 14.4 

114 56.4 

59 29.2 

202 

Coastal 
towns 
N % 

34 22.4 

97 63.8 

21 13.8 

Villages 

N % 

51 45.9 

48 43.2 

12 10.8 

Inland 
towns 
N % 

1 

38 

18 

1.8 

66.7 

31.6 

Rural 
areas 
N % 

3 4.1 

609 82.2 

10 13.7 

152 111 57 

Chi-square df Significance Contingency coefficient 
93.85 8 .00 .36 

Difference significant between: 
(row 1) Villages—rest of the country: Z=7.65 

73 



Table B-28 

Have you found the career education program helpful in choosing a future 
education and/or occupation? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Yes, very helpful 9 4.9 9 9.2 10 9.4 6 11.1 4 6.0 

Yes, somewhat 

helpful 60 32.8 39 39.8 47 44.3 19 35.2 33 49.3 

No, not at all 

helpful 114 62.3 50 51.0 49 46.2 29 53.7 30 44.8 

Total 183 98 106 54 67 

Chi-square df Significance Contingency coefficient 
13.05 8 .11 .15 



Jf there i« = Table B-29 

City 

Differences significant betweenr 

(row 1) City/rural areas—towns/villages: Z=4.12 



Table B-30 

Why was help of vocational/counselor not sought? 

City Coastal Villages Rural 

I decide without 
help from anyone 

I don't know 

I didn't need help 
then 

I get help from others 

I didn't have courage 
to see him 

I will see him later 

N % 

5 23.8 

7 33.3 

5 23.8 

1 4.8 

2 9.5 

towns 
N % 

6 33.3 

5 27.8 

3 16.7 

3 16.7 

N 

9 

3 

3 

1 

2 

4 

O 

39.1 

13. 

13.0 

4.3 

8.7 

17.4 

areas 
N % 

1 50.0 

1 50.0 

He wanted to see 
everybody 1 4.3 

He cannot help me 1 5.6 

None of your business 1 4.8 

Total 21 18 23 

Chi-square df Significance Contingency coefficient 
16.26 24 .87 .45 



Table B-31 

If you have asked the vocational counselor in your school for help, to 
what extent have you found him helpful in finding the right school or 
the right job for you? 

City Coastal Villages Inland 
towns towns 

N % N % N % N % 

Very helpful 1 25.0 3 17.6 5 20.8 

Somewhat helpful 11 64.7 12 50.0 

Of rather little 
help 3 75.0 2 11.8 5 20.8 1 100.0 

Of no help 1 5.9 2 8.3 

Total ~ 4 17 24 I 

Chi—square df Significance Contingency coefficient 
11.93 9 .21 .45 



Table B-32 

How useful do you think that help of vocational counselors is for students when 
they are trying to find the right school to attend after the 9th grade? 

Very useful 

Somewhat useful 

Of rather little 

Of no use 

Total 

Chi-square df 

use 

City 

N % 

25 

112 

52 

89 

197 

12.7 

56.9 

26.4 

4.1 

Coastal 
towns 
N % 

38 

90 

17 

3 

148 

Significance Contingency 

25.7 

60.8 

11.5 

2.0 

Villages 

N 1 

25 

72 

12 

109 

coefficient 

22.9 

66.1 

11.0 

Inland 
towns 
N % 

20 

28 

9 

57 

35.1 

49.1 

15.8 

Rural 
areas 
N % 

15 

48 

8 

1 

72 

20.8 

66.7 

11.1 

1.4 

Differences significant between: 
(rows 1 and 2) City—rest of the country: Z=5.11 



Table B-33 

How useful do you think that help of vocational counselors is for students wh^n 
they are trying to find the right gob to go to after the 9th grade? 

Very useful 

Somewhat useful 

Of rather little use 

Of no use 

Total 

Chi-square df Signif: 

City 

N % 

12 

87 

76 

18 

193 

6.2 

45.1 

39.4 

9.3 

Coastal 
towns 
N % 

21 

81 

38 

3 

143 

Lcance Contingency 

14.7 

56.6 

26.6 

2.1 

Villages 

N % 

18 

57 

29 

3 

107 

coefficient 

16.8 

53.3 

27.1 

2.8 

Inland 
towns 
N % 

9 

32 

15 

56 

16.1 

57.1 

26.8 

Rural 
areas 
N % 

8 11.3 

47 66.2 

15 21.1 

1 1.4 

71 

Difference significant between: 
(rows 1 and 2) City—rest of the country: Z=5.01 



Table B-34 

Do you have an out-of-school job now?(do not count work 
during vacation). 

City Coastal Villages Inland Rural 
towns towns areas 

N % N 1 N % N % N % 

No 145 68.4 116 75.8 86 74.8 48 82.8 59 80.8 

Yes 67 31.6 37 24.2 29 25.2 10 17.2 14 19.2 

Total 212" 153 115 58 73 

Chi—square df Significance Contingency coefficient 
7.86 4 .09 .11 

Difference significant between: 
(row 2) City—Inland towns/rural areas: Z=2.70 



Table B-35 

Type of out-of-school job. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Unskilled workers 

Skilled workers 

Clerical workers 

Teachers, etc. 

Total 64 37 29 10 13 
Chi-square df Significance Contingency coefficient 

63.57 12 .00 .54 

Differences significant between: 
(row 1) City/inland—coastal/villages/rural: Z=5.67 
(row 3) City—coastal towns/villages: Z=5.09 

13 

2 

47 

2 

20.3 

3 . 1 

73.4 

3 . 1 

20 

1 

14 

2 

54.1 

2 . 7 

37.8 

5.4 

19 

5 

5 

65.5 

17.2 

17.2 

2 

6 

2 

20.0 

60.0 

20.0 

13 100.0 



Table B-36 

Have you at any time had a paid job (not jobs during vacations) since school 
began last September? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Yes 81 40.5 55 37.7 49 45.8 15 27.8 19 27.1 

No 119 59.5 91 62.3 58 54.2 39 72.2 51 72.9 

Total 200 146 107 54 70 

Chi—square df Significance Contingency coefficient 
9.19 4 .06 .12 

Differences significant between: 
(row 1) Villages—inland towns/rural areas: Z=2.90 



Table B-37 

Type of an out-of-school job held earlier in the school year. 

City 

N % 

19 24.1 

3 3.8 

Coastal 
towns 
N % 

36 66.7 

1 1.9 

Villages 

N % 

30 63.8 

7 14.9 

Inland 
towns 
M % 

7 46.7 

Rural 
areas 
N % 

18 94.7 
Unskilled manual 
workers. 

Skilled manual 
workers. 

Unskilled clerical 
workers and civil 
servants trained on 
the job. 56 70.9 16 29.6 10 21.3 8 53.3 1 5.3 

Technical, teaching 
and lower managerial 1 1.3 1 1.9 

Total ~̂ 79 54 47 15 19" 

Chi-square df Significance Contingency coefficient 
64.22 12 .00 .48 



Table B-38 

Do you expect to work part—time later this school year? (Do not count work 
during vacations.) 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Yes 47 24.1 41 27.9 25 22.3 9 17.0 18 25.7 

No 148 75.9 106 72.1 87 77.7 44 83.0 52 74.3 

Total 195 147 152 53 70 

Chi-square df Significance Contingency coefficient 
2.89 4 .57 .07 



Table B-39 

If you work now, outside school, how many hours do you work each week, 
on the average? 

0-1 hour a week 

1-2 hours a week 

2-3 hours a week 

3-4 hours a week 

4-5 hours a week 

5-6 hours a week 

More 

Total 

Chi-square df S 

City 

N % 

2 

5 

6 

8 

3 

8 

32 

64 

Significance 

3.1 

7.8 

9.4 

12.5 

4.7 

12.5 

50.0 

Coastal 
towns 
N % 

4 

1 

1 

2 

5 

8 

14 

35 

Contingency 

11.4 

2.9 

2.9 

5.7 

14.3 

22.9 

40.0 

coefficient 

Villages 

N % 

2 

1 

2 

1 

3 

2 

16 

27 

7.4 

3.7 

7.4 

3.7 

11.1 

7.4 

59.3 

Inland 
towns 
N % 

1 

2 

2 

1 

4 

10 

10.0 

20.0 

20.0 

10.0 

40.0 

Rural 
areas 
N % 

1 

1 

1 

1 

10 

14 

7.1 

7.1 

7.1 

7.1 

71.4 

Difference significant between: 
(row 7) Rural areas—coastal towns/inland towns: Z=1.98 



Table B-40 

More than six hours of work outside school. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

6-10 hours a week 11 35.5 1 7.1 7 46.7 2 50.0 3 30.0 

11-15 hours a week 8 25.8 5 35.7 2 13.3 1 25.0 4 40.0 

16-20 hours a week 6 19.4 5 35.7 4 26.7 1 25.0 1 10.0 

21-25 hours a week 2 6.5 2 14.3 1 6.7 

26-30 hours a week 2 6.5 1 7.1 1 10.0 

30-35 hours a week 2 6.5 1 6.7 1 10.0 

Total "31 14 15 4 10 

Chi-square df Significance Contingency coefficient 
13.41 20 .85 .39 



Table B-41 

If you work now outside school, why do you work? 

I need money 

The family needs 
money 

Good to get to 
know job 

I have to work to 
support myself 

Part-time job 
pleasant 

Was asked to take 
job 

City 

N % 

52 

3 

1 

2 

3 

1 

82.5 

4.8 

1.6 

3.2 

4.8 

1.6 

Coastal 
towns 
N % 

25 69.4 

2 5.6 

3 8.3 

5 13.9 

Villages 

N % 

25 86.2 

1 3.4 

2 6.9 

Inland 
towns 
N % 

7 70.0 

1 10.0 

1 10.0 

1 10.0 

Rural 
areas 
N % 

2 14.3 

1 7.1 

1 7.1 

4 28.6 

4 28.6 

I like hard 
physical working 

Other 

Total 

2.8 3.4 

1.6 

1 7.1 

1 7.1 

63 36 29 10 14 

Chi-square df Significance Contingency coefficient 
45.49 28 .01 .47 

Differences significant between: 
(row 1) Rural areas—rest of the country: Z=5.19 
(row 5) Rural areas—city/villages: Z=3.20 
(row 6) Rural areas—city/villages: Z=3.55 



Table B-42 

Do you think your future occupation will be the kind of work, or a similar work, as your 
out-of-school job this school year? 

Yes 

No 

I don't know 

Cit 

N 

8 

49 

10 

Y 

% 

11.9 

73.1 

14.9 

Coastal 
towns 
N % 

2 

23 

10 

5.7 

65.7 

28.6 

Villages 

N % 

4 14.8 

13 48.1 

10 37.0 

Inland 
towns 
N % 

1 

4 

5 

10.0 

40.0 

50.0 

Rural 
areas 
N % 

4 

4 

6 

28.6 

28.6 

42.9 

Total 67 35 27 10 14 

Chi-square df Significance Contingency coefficient 
18.00 8 .02 .32 

Differences significant between: 
(row 1) Rural areas—coastal towns: Z=2.20 



Table B-43 

What are you going to do within the next year? 

Go to school 

Get a steady job 

Don^t know 

Total 

Chi-square df 

City 

N % 

201 

7 

3 

211 

Significanc 

95.3 

3.3 

1.4 

Coastal 
towns 
N % 

118 

26 

10 

154 

76.6 

16.9 

6.5 

Villages 

N % 

97 

15 

2 

114 

re Contingency coefficient 

85.1 

13.2 

1.8 

Inland 
towns 
N % 

50 

4 

4 

58 

86.2 

6.9 

6.9 

Rural 
areas 
N % 

52 71.2 

17 23.3 

4 5.5 

73 

Difference significant between: 
(row 1) City—all other residence groups: Z=5.19 
(row 1) Rural areas—city/villages/inland towns: Z=4,68 
(row 2) Rural areas—city/inland towns: z=5.31 
(row 3) City/villages—towns/rural areas: Z=3.09 



Table B-44 

If you are going to get a steady job (not a summer gob) right after 9th grade 
do you expect to go to school within the next three years? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N l N l N l 

I don't know 12 34.3 7 43.8 2 28.6 6 27.3 

NO 1 2.9 1 6.3 1 4.5 

Yes 7 100 22 62.9 8 50.0 5 71.4 15 68.2 

Total 7 35 16 7 22 

Chi-square df Significance Contingency coefficient 
6.15 8 .62 .25 



Table B-45 

Schools attended within the next year. 

City Coastal Villages Inland Rural 

Continuation 
classes 

Vocational schools 

Technical schools II 

Commercial schools 

Gymnasiums 
Comprehens1ve 
secondary schools 

No particular 

Total 

Chi—square df Signa 

N 

3 

20 

2 

33 

118 

26 

202 

% 

1.5 

9.9 

1.0 

16.3 

58.4 

12.9 

towns 
N % 

12 

7 

1 

2 

73 

22 

117 

.£icance Contingency 

10.3 

6.0 

.9 

1.7 

62.4 

18.8 

N 

20 

18 

2 

6 

33 

18 

97 

coefficient 

% 

20.6 

18.6 

2.1 

6.2 

34.0 

18.6 

towns 
N % 

5 

5 

1 

32 

7 

50 

10.0 

10.0 

2.0 

64.0 

14.0 

areas 
N % 

10 19.6 

11 21.6 

1 2.0 

18 35.3 

11 21.6 

51 

Difference significant between: 
(row 2) Rural areas—city/towns: Z=2.84 
(row 4) City—all other residence groups: Z=5.29 
(row 5) City/towns—villages/rural areas: Z=5.35 



Table B-46 

Schools attended later, but within the next three years. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Continuation 
classes 2 9.5 1 8.3 

Technical schools I 

Vocational schools 1 14.3 4 19.0 2 25.0 3 60.0 8 66.7 

Technical schools II 2 9 . 5 3 37.5 

2 

1 

4 

2 

1 

6 

5 

9 . 5 

4.8 

19.0 

9 . 5 

4.8 

28.6 

23.8 

Commercial schools 

Gymnasium-
Comprehensive 

secondary schools 2 28.6 6 28.6 1 12.5 1 20.0 

No particular 4 57.1 5 23.8 2 25.0 1 20.0 3 25.0 

Total ~ 7 2l 8 5 IT 

Chi—square df Significance Contingency coefficient 
27.21 24 .29 .58 



Table B-47 

Schools attendance—one and three year plans combined. 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Continuation 
classes 

Technical schools 1 

Vocational schools 

Technical schools II 

Commercial schools 

3 

21 

2 

33 

1.4 

10.0 

1.0 

15.8 

14 

1 

11 

3 

3 

10.1 

.7 

8.0 

2.2 

2.2 

20 

20 

5 

6 

19.1 

19.1 

4.7 

5.7 

9.1 11 17.5 

8 14.5 19 30.1 

1 1.9 1 1.6 

Gymnasiums-Compre­
hensive secondary 
schools 120 57.4 79 57.2 34 32.3 33 60.0 18 28.6 

No particular 30 14.4 27 19.6 20 19.1 8 14.5 14 22.2 

Total 209" 138 105 55 63 

Differences significant between: 
(row 6) city/towns—villages/rural areas: Z=5.82 



Table B-48 

What kind of education are you interested in getting? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Continuation 
classes 1 .5 1 .7 1 .9 

Technical schools I 5 2.4 5 3.4 2 1.8 1 1.7 3 4.2 

Vocational schools 23 11.0 24 16.2 26 23.9 13 22.4 35 49.3 

Technical schools II 17 8.1 15 10.1 17 15.6 5 8.6 6 8.5 

Commercial schools 9 4.3 7 4.7 4 3.7 4 6.9 2 2.8 

Gymnasiums-Compre­
hensive secondary 
schools 18 8.6 12 8.1 7 6.4 8 13.8 2 2.8 

University 82 39.0 36 24.3 17 15.6 12 20.7 10 14.1 

No particular 55 26.2 48 32.4 35 32.1 15 25.9 13 18.3 

Total 210 148 109 58 71 

Chi-square df Significance Contingency coefficient 
81.24 28 .00 .34 

Difference significant between: 
(row 3) Rural areas—rest of the country: Z=6.47 

.fc. 



Table B-49 

Do you intend to go to college or university in the future? 

City Coastal Villages 

towns 

N % N I M l 

Inland 

towns 
N 1 

Rural 

areas 
N % 

Yes 67 32.8 22 15.5 16 15.2 8 13.8 8 12.5 

No 48 23.5 58 40.8 40 38.1 13 22.4 38 59.4 

I don't know 89 43.6 62 43.7 49 46.7 37 63.8 18 28.1 

Total 204 142 105 53 64 

Chi-square df Significance Contingency coefficient 

52.90 8 .00 .29 
Difference significant between: 
(row 1) City—rest of the country: Z=5.11 
(row 2) Rural areas—rest of the country: Z=4.46 



Table B-50 

Sometimes people do not complete the education they are interested in getting. What 
education do you really think you will complete? 

Continuation 
classes 

Technical schools I 

Vocational schools 

Technical schools II 

Commercial schools 

Gymnasiums-Compre­
hensive secondary 
schools 

University 

No particular 

Total 

Chi-square df Signi 

City 

N % 

2 

4 

23 

10 

9 

24 

54 

84 

210 

1.0 

1.9 

11.0 

4.8 

4.3 

11.4 

25.7 

40.0 

Coastal 
towns 
N % 

2 

4 

13 

7 

6 

16 

24 

76 

148 

ficance Contingency 

1.4 

2.7 

8.8 

4.7 

4.1 

10.8 

16.2 

51.4 

Villages 

N % 

1 

19 

11 

6 

8 

64 

109 

coefficient 

.9 

17.4 

10.1 

5.5 

7.3 

58.7 

Inland 
towns 
N % 

l 

6 

2 

2 

11 

7 

28 

57 

1.8 

10.5 

3.5 

3.5 

19.3 

12.3 

49.1 

Rural 
areas 
N % 

1 

1 

20 

3 

2 

4 

7 

32 

70 

1.4 

1.4 

28.6 

4.3 

2.9 

5.7 

10.0 

45.7 

63.33 28 .00 .31 

Differences significant between: 
(row 3) Rural areas—city/towns: Z=3.87 
(row 7) City—rest of the country: Z=4.28 
(row 8) City—coastal towns/villages: Z=3.11 



Table B-51 

Reason for not completing the most aspired education. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

I am not capable 
enough 14 56.0 13 54.1 11 45.7 6 40.0 8 66.7 

My grades are not 
good enough 5 20.0 4 16.7 3 12.5 4 26.7 3 25.0 

Parents cannot 
afford my education 3 12.0 4 16.7 1 4.2 

Parents have not 
encouraged me 2 8.4 1 6.6 

I prefer to go to 
the same school 
friend does 1 4.0 

School is too far 
away from home 2 8.0 3 12.5 6 25.0 4 26.7 1 8.3 

My teachers have not 

encouraged me 1 4.2 

Total ~25 24 24 15 12 



Table B-52 

Has your mother talked to you about whether you should go to secondary school 
or get a steady gob right after you have finished the 9th grade? 

City Coastal Villages Inland Rural 
towns towns areas 

N I N l N l N l N l 

Yes, and she thinks 
that I should go to 
a secondary school. 68 32.7 39 25.3 26 22.6 19 33.3 15 20.8 

Yes, and she thinks 
that I should get 
a steady job. 1 . 5 2 1.7 2 2.8 

Yes, and she thinks 
that I should go to 
secondary school but 
it should be my 
choice what school 
to go to. Ill 53.3 76 49.6 70 60.9 28 49.1 30 41.7 

Yes, and she thinks 
that I should get a 
steady job but it 
should be my choice 
what job to get. 3 1.9 2 1.7 2 2.8 

Yes, but she thinks 
it should be my 
choice whether I go 
to secondary school 
or get a steady job. 22 10.6 28 18.2 13 11.3 9 15.8 20 27.8 

CO 



Table B-52 cont. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

She has never talked 
to me about it. 6 2.9 8 5.2 2 1.7 1 1.8 3 4.2 

Total 208 154 115 57 72 

Chi-square df Significance Contingency coefficient 
37.21 20 .02 .24 

Differences significant between: 
(rows 1 and 3) Rural areas—city/villages/inland towns: Z=4.42 
(row 5) Rural areas—city/villages: Z=3.75 



Table B-53 

Has your father talked to you about whether you should go to secondary 
school or get a steady gob right after you have finished the 9th grade? 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N 1 

Rural 
areas 
N % 

Yes, and he thinks 
that I should go to 
a secondary school. 61 30.8 31 20.9 21 19.4 14 24.6 10 14.3 

Yes, and he thinks 
that I should get 
a steady gob. 1 . 5 2 1.9 1 1.8 

Yes, and he thinks 
that I should go to 
secondary school but 
it should be my choice 
what school to attend. 91 46.0 64 43.2 59 54.6 27 47.4 21 30.0 

Yes, and he thinks 
that I should get a 
steady gob but it 
should be my choice 
what job to get. 1 .5 2 1.4 2 2.9 

Yes, but he thinks 
it should be my choice 
whether I go to 
secondary school or 
get a steady gob. 25 12.6 24 16.2 9 8.3 8 14.0 17 24.3 



Table B-53 cont. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

No, he has never 

talked to me about it. 19 9.6 27 18.2 17 15.7 7 12.3 20 28.6 

Total 198 148 108 57 70 

Chi-square df Significance Contingency coefficient 
45.77 20 .00 .27 

Differences significant between: 
(row 5) Rural areas—villages: Z=2.94 



Table B-54 

Mother's choice of school for student. 

City 

N % 

1 1.5 

5 7.5 

14 20.9 

Coastal 
towns 
N % 

4 

5 

1 

10.3 

12.8 

2.6 

Villages 

N % 

2 

3 

1 

7.7 

11.5 

3.8 

Inland 
towns 
N % 

1 5. 3 

Rural 
areas 
N % 

2 13.3 

5 33.3 

1 6.7 

Continuation classes 

Vocational schools 

Commercial schools 

Gymnas i um-Compre— 
hensive secondary 

schools 47 70.2 29 74.4 20 76.9 18 94.7 7 46.7 

Total "67 39 34 19 15 

Chi-square df significance Contingency coefficient 
30.19 12 .01 .39 

Difference significant between: 
(row 2) City/rural areas—inland towns: Z=3.02 
(row 3) City—other parts of the country: Z=3.91 



Table B-55 

Father"s choice of school for student. 

Continuation classes 

Vocational schools 

Technical schools II 

Commercial schools 

City 

N % 

4 

1 

10 

6. 

I. 

16. 

,6 

.6 

,4 

Coastal 
towns 
N % 

4 13.3 

3 10.0 

Villages 

N % 

1 

1 

1 

3 

4.8 

4.8 

4.8 

14.3 

Inland 
towns 
N % 

1 7. 1 

Rural 
areas 
N % 

1 10.0 

4 40.0 

Gymnas iums-Compre-
hensive secondary 
schools 28 45.9 21 70.0 12 57.1 12 85.7 5 50.0 

University 1 1.6 1 4.8 

No particular 17 27.9 2 6.7 2 9.5 1 7.1 

Total ~6l 30 21 14 10 

Chi—square df Significance Contingency coefficient 

47.66 24 .00 .50 
Difference significant between: 
(row 2) Rural areas—other parts of the country: Z=3.07 

00 



Table B-56 

Has your fatherxs father talked to you about whether you should go to 
secondary school or get a steady job right after you have finished the 
9th grade? 

City 

N % 

Coastal 
towns 
N % 

Villages 

N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and he thinks 
that I should go to 
secondary school 17 8.9 8 7.3 4 5.5 2 3.6 

Yes, and he thinks 
that I should get 
a steady job 1 .9 

Yes, but he thinks 
it should be my 
choice whether I go 
to secondary school or 
get a steady gob 7 3.6 6 5.5 6 8.2 5 8.9 5 7.8 

No, he has never 
talked to me about it 88 45.8 45 40.9 47 64.4 33 58.9 35 54.7 

Dead 80 41.7 50 45.5 16 21.9 16 28.6 24 37.5 

Total 192 110 73 56 64 

Chi-square df Significance Contingency coefficient 
29.42 16 .02 .23 



Table B-57 

Has your mother"s father talked to you about whether you should 
go to secondary school or get a steady gob right after you have 
finished the 9th grade? 

City Coastal Villages 
towns 

M % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and he thinks 
that I should go 
to secondary school 22 11.2 10 9.5 7 9.6 4 7.4 2 3.0 

Yes, but he thinks 
it should be my 
choice whether I go 
to secondary school 
or get a steady job 10 5.1 11 10.5 4 5.5 3 5.6 4 6.1 

No, he has never 
talked to me about it 101 51.5 

Dead 63 32.1 

Total 196 

55 52.4 

29 27.6 

105 

45 

17 

73 

Chi-square df Significance Contingency coefficient 

61.6 

23.3 

23 

24 

54 

42.6 

44.4 

38 

22 

66 

57.6 

33.3 

Difference significant between: 
(row 1) City-rural areas: Z=2.00 



Table B-58 

Has your father's mother talked to you about whether you should go to secondary school 
or get a steady gob right after you have finished the 9th grade? 

city 

N % 

Coastal 
towns 
N % 

Villages 

N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and she thinks 
that I should go 
to secondary school 34 17.0 17 15.0 8 10.4 7 12.5 4 5.9 

Yes, and she thinks 
that I should get a 
steady job 1 1.5 

Yes, but she thinks 
it should be my choice 
whether I go to 
secondary school or 
get a steady gob 23 11.5 14 12.4 8 10.4 6 10.7 8 11.8 

No, she has never 
talked to me about it 90 45.0 

Dead 53 26.5 

Total 200 

57 50.4 

25 22.1 

113 

49 

12 

77 

Chi—square df Significance Contingency coefficient 

63.6 

15.6 

30 

13 

56 

53.6 

23.2 

39 

16 

68 

57.4 

23.5 

Difference significants between: 
(row 1) City—rural areas: Z=2.43 



Table B-59 

Father's mother choice of school for student. 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Vocational schools 1 3.3 

Commercial schools 2 6 . 7 150.0 

Gymnasium-Compre­
hensive secondary 
schools 11 36.7 6 37.5 1 12.5 3 42.9 

University 1 3.3 

Mo particular 15 50.0 10 62.5 7 87.5 4 57.1 1 50.0 

Total ~~30 16 8 7 2 

Chi-square df Significance Contingency coefficient 
16.16 16 .44 .45 



Table B-60 

Has your motherxs mother talked to you about whether you should go to 
secondary school or get a steady job right after you have finished the 9th grade? 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and she thinks 
that I should go to 
secondary school 43 21.2 19 17.0 15 18.8 7 12.1 9 13.8 

Yes, and she thinks 
that I should get 
a steady job 1 .5 

Yes, but she thinks 
it should be my 
choice whether I go 
to secondary school 
or get a steady job 28 13.8 15 13.4 10 12.5 8 13.8 9 13.8 

No, she has never 
talked to me about it 91 44.8 

Dead 40 19.7 

Total 203 

61 54.5 

17 15.2 

112 

47 

8 

80 

Chi-square df Significance Contingency coefficient 

58.8 

10.0 

27 

16 

58 

46.6 

27.6 

38 

9 

65 

58.5 

13.8 

oo 
00 



Table B-61 

Mother's mother choice of school for s tudent . 

City Coastal Vi l lages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Continuation classes 1 6.3 

Vocational schools 1 2.4 1 6.3 3 23.1 1 11.1 

Technical schools II 1 2.4 

Commercial schools 3 7.1 1 7.7 1 11.1 

Gymnasium-Compre­
hensive secondary 

17 40.5 4 25.0 1 7.7 4 57.1 

7 77.8 

schools. 

No particular 

Total 

Chi-square df 

17 40.5 4 25.0 1 7.7 

20 47.6 10 62.5 8 61.5 

42 16 13 

Significance Contingency coefficient 

4 57.1 

3 42.9 

7 

.46 



Table B-62 

Trust grandfather best. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

First choice 1 50.0 

Second choice 3 100.0 4 100.0 1 50.0 1 100.0 1 100.0 

Total 3 4 2 1 1 

Chi-square df Significance Contingency coefficient 
4.95 4 .29 .55 



Table B-63 

Trust grandmother best. 

City 

N 

1 25.0 

3 75.0 

Coastal 
towns 
N % 

1 50.0 

1 50.0 

Villages 

N 

First choice 

Second choice 

Total 

Chi-square df Significance Contingency coefficient 
1.76 2 .41 .40 

3 100.0 

VD 



Table B-64 

Has your brother(s) talked to you about whether you should go to secondary 
school or get a steady gob right after you have finished the 9th grade? 

Yes, and he thinks 
that I should go to 
secondary school 

Yes, and he thinks 
that I should get 
a steady job 

City 

M % 

39 27.3 

1 .7 

Coastal 
towns 
N % 

21 18.9 

1 .9 

Villages 

N % 

14 18.2 

3 3.9 

Inland 
towns 
N % 

6 14.0 

1 2.3 

Rural 
areas 
N % 

15 25.0 

Yes, but he thinks 
it should be my choice 
whether I go to 
secondary school or 
get a steady job 16 11.2 18 16.2 

No, he has never 
talked to me about it 87 60.8 71 64.0 

12 15.6 

48 62.3 

6 14.0 

30 69.8 

Total 143 111 77 43 

Chi-square df Significance Contingency coefficient 

16.85 12 .15 .19 

15 25.0 

30 50.0 

60 



Table B-65 

Has your sister(s) talked to you about whether you should go to secondary school 
or get a steady job right after you have finished the 9th grade? 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and she thinks 
that I should go to 
secondary school 52 38.5 28 24.8 17 23.3 10 24.4 17 27.9 

Yes, but she thinks 
it should be my choice 
whether I go to 
secondary school or 
get a steady gob 24 17.8 25 22.1 16 21.9 12 29.3 10 16.4 

No, she has never 
talked to me about it 59 43.7 60 53.1 40 54.8 19 46.3 34 55.7 

Total 135 113 73 41 61 

Chi—square df Significance Contingency coefficient 
10.84 8 .21 .15 

U3 



Table B-66 

Brother's choice of school for student. 

City Coastal 
towns 
N % 

1 5.3 

Villages 

N % 

1 8.3 

1 8.3 

Inland 
towns 
N % 

Rural 
areas 
N % 

1 

1 

1 

1 

6.7 

6.7 

6.7 

6.7 

Continuation classes 

Vocational schools 3 8.3 

Technical schools II 

Commercial schools 6 16.7 

Gymnaslum-Compre-
hensive secondary 
schools 13 36.1 9 47.4 3 25.0 6 100.0 5 33.3 

University 1 8.3 

No particular 14 38.9 9 57.4 6 50.0 6 40.0 

Total ~36 19 12 6 15 

Chi—square df Significance Contingency coefficient 
32.30 24 .11 .51 



Table B-67 

Sister's choice of school for student. 

City Coastal Villages Inland Rural 

Continuation classes 

Vocational schools 

Technical schools II 

Commercial schools 

Gymnas ium-Compre-
hensive secondary 
schools 

No particular 

Total 

N 

1 

3 

1 

2 

29 

13 

49 

% 

2.0 

6.1 

2.0 

4.1 

59.2 

26.5 

towns 
N % 

3 

l 

1 

1 

10 

12 

28 

Chi-square df Significance Contingency 

10.7 

3.6 

3.6 

3.6 

35.7 

42.9 

N 

2 

1 

1 

4 

8 

16 

coefficient 

% 

12.5 

6.3 

6.3 

25.0 

50.0 

towns 
N % 

5 50.0 

5 50.0 

10 

areas 
N % 

1 6.3 

1 6.3 

1 6.3 

9 56.3 

4 25.0 

16 

14.81 20 .78 .33 



Table B-68 

Trust brother best. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

First choice 14 63.6 4 36.4 3 20.0 3 37.5 3 37.5 

Second choice 8 36.4 7 63.6 12 80.0 5 62.5 5 62.5 

Total 22 11 15 8 8 

Chi-square df Significance Contingency coefficient 
7.47 4 .11 .32 

a\ 



Table B-69 

Trust sister best. 

First choice 

Second choice 

Total 

Chi-square df Signifi 

City 

N % 

9 32.1 

19 67.9 

Coastal 
towns 
N % 

13 59.1 

9 40.9 

Villages 

N % 

4 50.0 

4 50.0 

28 22 8 

cance Contingency coefficient 

Inland 
towns 
N % 

6 60.0 

4 40.0 

10 

Rural 
areas 
N % 

3 37.5 

5 62.5 

8 

4.75 4 .31 .24 

^3 



Table B-70 

Has your uncle or aunt talked to you about whether you should go to secondary 
school or get a steady gob right after you have finished the 9th grade? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N l N % N % N % 

Yes, and he/she thinks 
that I should go to 
secondary school 57 27.4 32 21.3 29 26.1 17 30.4 11 15.5 

Yes, and he/she thinks 
that I should get a 
steady job 1 .5 1 1.8 

Yes, but he/she thinks 
it should be my choice 
whether I go to 
secondary school or get 
a steady job 32 15.4 30 20.0 24 21.6 13 23.2 14 19.7 

No, he/she has never 
talked to me about it 118 56.7 88 58.7 58 52.3 25 44.6 46 64.8 

Total 208 150 ill 56 71 

Chi-square df Significance Contingency coefficient 
14.54 12 .26 .15 



Table B-71 

Relatives' choice of school for student. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Continuation classes 2 6.9 

Vocational schools 1 1.8 1 3.4 3 10.7 1 6.7 1 9.1 

Technical schools II 1 3.4 

Commercial schools 7 12.5 1 3 . 6 1 6 . 7 

Gymnas ium-Compre-
hensive secondary 
schools 19 33.9 15 51.7 7 25.0 6 40.0 3 27.3 

No particular 29 51.8 10 34.5 17 60.7 7 46.7 7 63.6 

Total ~5l 29 28 11 II 

Chi-square df Significance Contingency coefficient 
26.82 20 .14 .40 



Table B-72 

Trust uncle/aunt best. 

First choice 

Second choice 

Total 

Chi—square df Signi 

City 

N % 

9 45.0 

11 55.0 

Coastal 
towns 
N % 

2 33.3 

4 66.7 

Villages 

N % 

4 

2 

20 6 6 

.ficance Contingency coefficient 

66.7 

33.3 

Inland 
towns 
N % 

3 200.0 

3 

Rural 
areas 
N % 

1 33.3 

2 66.7 

3 

o 
o 



Table 3-73 

Has your friend(s) talked to you about whether you should go to secondary school or 
get a steady job right after you have finished the 9th grade? 

} City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Yes, and he/she thinks 
that I should go to 
secondary school 114 55.6 58 38.2 46 40.7 29 50.0 15 20.8 

Yes, and he/she thinks 
I should get a steady 
job 1 .7 1 .9 2 3.4 2 2.8 

Yes, but he/she thinks 
it should be my choice 
whether I go to 
secondary school or 
get a steady gob 62 30.2 59 38.8 33 29.2 20 34.5 37 51.4 

No, he/she has 
never talked to me 
about it 29 14.1 34 22.4 33 29.2 7 12.1 18 25.0 

Total 205 152 113 58 72 

Chi-square df Significance Contingency coefficient 
44.97 12 .00 .26 

Differences significant between: 
(row 1) Rural areas—other parts of the country: Z=2.58 

o 



Table B-74 

Friend's choice of school for student. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Continuation classes 2 3.5 1 2.3 2 7.1 

Vocational schools 5 4.5 1 1.8 3 7.0 6 21.4 2 13.3 

Technical schools II 2 3 . 5 1 3 . 6 

Commercial schools 17 15.2 3 7.0 1 6.7 

Gymnas ium-Compre-
hensive secondary 
schools 50 44.6 31 54.4 14 32.6 10 35.7 6 50.0 

No particular 40 35.7 21 36.8 22 51.2 9 32.1 6 40.0 

Total 111 57 43 28 15 

Chi-square df Significance Contingency coefficient 
45.33 20 .00 .38 



Table B-75 

Trust friend(s) best. 

First choice 

Second choice 

City 

N % 

6 54.5 

5 45.5 

Coastal 
towns 
N % 

3 21.4 

11 78.6 

Villages 

N % 

4 66.7 

2 33.3 

Inland 
towns 
N % 

1 20.0 

4 80.0 

Rural 
areas 
N % 

3 25.0 

9 75.0 

Total 11 14 

Chi-square df Significance Contingency coefficient 
6.60 4 .15 .34 

12 

ro 
o 



Table B-76 

My friends opinion about the job I want doesn't matter to me. 

Strongly agree 

Agree 

Uncertain 

Disagree 

City 

N % 

96 

78 

26 

6 

Strongly disagree 2 

Total 

Chi-square df 

208 

46.2 

37.5 

12.5 

2.9 

1.0 

Coastal 
towns 
N % 

69 

64 

17 

3 

153 

Significance Contingency 

45.1 

41.8 

11.1 

2.0 

Villages 

N % 

40 

51 

18 

3 

2 

114 

coefficient 

35.1 

44.7 

15.8 

2.6 

1.8 

Inland 
towns 
N % 

27 

19 

10 

1 

1 

58 

46.6 

32.8 

17.2 

1.7 

1.7 

Rural 
areas 
N % 

26 36.1 

29 40.3 

12 16.7 

5 6.9 

72 



Table B-77 

Has your teacher talked to you about whether you should go to secondary school 
or get a steady job right after you have finished the 9th grade? 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and he/she 
thinks that I should 
go to secondary 
school 50 24.2 22 14.5 27 24.5 6 10.5 11 15.1 

Yes, but he/she 
thinks it should be 
my choice whether I 
go to secondary 
school or get a 
steady gob 24 11.6 24 15.8 25 22.7 12 21.1 10 13.7 

No, he/she has 
never talked to me 
about it 133 64.3 106 69.7 58 52.7 39 68.4 52 71.2 

Total 207 152 U 0 57 73 

Chi-square df Significance Contingency coefficient 
19.31 8 .01 .17 

Differences significant between: 
(row 3) Villages—rest of the country: Z=2.92 

o 
UI 



Table B-78 

Teacher's choice of school for student. 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Continuation classes 1 9.1 

Technical schools I 1 2.3 

Vocational schools 2 4.7 1 4.8 

Commercial schools 2 4.7 1 4.8 

Gymnasium-Compre­
hensive secondary 
schools 17 39.5 8 38.1 5 23.8 3 60.0 5 45.5 

No particular 21 48.8 11 52.4 16 76.2 2 40.0 5 45.5 

Total ~43 21 21 5 II 

Chi—square df Significance Contingency coefficient 
17.39 20 .62 .38 



Table B-79 

Has your teacher encouraged you to go to secondary school after the 9th grade? 

Yes, frequently 

Yes, several tiroes 

No, never 

Total 

Chi-square df Signif 

City 

N % 

21 

59 

126 

206 

10.2 

28.6 

61.2 

Coastal 
towns 
N % 

14 

45 

93 

152 

icance Contingency 

9.2 

29.6 

61.2 

Villages 

N % 

20 

43 

51 

114 

coefficient 

17.5 

37.7 

44.7 

Inland 
towns 
N % 

3 

23 

31 

57 

5.3 

40.4 

54.4 

Rural 
areas 
N % 

4 5.5 

21 28.8 

48 65.8 

73 



Table B-80 

My teacher would probably make a better school or gob choice for me than I could. 

Strongly Agree 

Agree 

Uncertain 

Disagree 

Strongly disagree 

Total 

Chi-square df Signi 

City 

N % 

1 

11 

63 

63 

72 

210 

.5 

5.2 

30.0 

30.0 

34.3 

Coastal 
towns 
N % 

4 

42 

44 

63 

153 

ficance Contingency 

2.6 

27.5 

28.8 

41.2 

coeff: 

Villages 

N % 

8 

33 

40 

33 

114 

icient 

7.0 

28.9 

35.1 

28.9 

Inland 
towns 
N % 

1 

7 

15 

16 

19 

58 

1.7 

12.1 

25.9 

27.6 

32.8 

Rural 
areas 
N % 

2 2.8 

28 39.4 

8 11.3 

33 46.5 

71 

Difference significant between: 
(rows 1 and 2) Inland towns—rest of the country: Z=2.84 

to 
o 
oo 



Table B-81 

Trust teacher best. 

First choice 

Second choice 

Total 

C i t y 

N % 

4 22.2 

14 77 .8 

C o a s t a l 
towns 
N % 

7 36.8 

12 63 .2 

Villages 

N 

Inland 
towns 
N % 

8 38.1 

13 61.9 

1 20.0 

4 80.0 

Total 18 19 21 

Chi-square df Significance Contingency coefficient 
2.46 4 .65 .18 

Rura l 
a r e a s 
N % 

3 50.0 

3 5 0 . 0 

to o 
VTJ 



Table B-82 

Trust vocational counselor best. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

First choice 5 25.0 19 63.3 10 47.6 7 77.8 8 72.7 

Second choice 15 75.0 11 36.7 11 52.4 2 22.2 3 27.3 

Total 20 30 21 9 11 

Chi—square df Significance Contingency coefficient 
11.76 4 .01 .33 

to 



Table B-83 

Has the vocational counselor talked to you about whether you should go to secondary 
school or get a job right after you have finished the 9th grade? 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

Yes, and he/she 
thinks that I should 
go to secondary 
school 1 1.9 11 25.0 25 44.6 1 10.0 

Yes, but he/she 
thinks it should 
be my choice whether 
I go to secondary 
school or get a 
steady job 4 7.4 12 27.3 16 28.6 

No, he/she has 
never talked to me 
about it 49 90.7 21 47.7 15 26.8 6 100.0 9 90.0 

Total 54 44 56 6 10 

Chi-square df Significance Contingency coefficient 
59.43 8 .00 .50 

Difference significant between: 
(row 3) City/inland towns/rural areas—coastal towns/villages: Z=7.22 



Table B-84 

What occupation are you most interested in entering as your future 
occupation? 

1 have not yet 
decided what 
occupation to enter 

1 am most interested 
in 

City 

N % 

97 46.2 

113 53.8 

Coastal 
towns 
N % 

71 46.4 

82 53.6 

Villages 

N % 

48 42.5 

65 57.5 

Inland 
towns 
N % 

30 51.7 

28 48.3 

Rural 
areas 
N % 

35 47.9 

38 52.1 

Total 210 153 113 58 73 

Chi-square df Significance Contingency coefficient 
1.43 4 .83 .04 



Table B-85 

Most interesting future occupation. 

City 

N 

workers 

Skilled manual 
workers 

Unskilled clerical 
workers and civil 
servants trained on 
the gob 

Technical, teaching 
and lower managerial 

Business, managerial 
and entrepreneurial 

Academic professional 

Total 

2 1.8 

17 15.0 

3 2.7 

26 23.0 

5 4.4 

60 53.1 

113 

Coastal 
towns 
N % 

5 6.1 

20 24.4 

9 11.0 

21 25.6 

4 4.9 

23 28.0 

82 

Villages 

N % 

Inland 
towns 
N % 

2 3.0 

22 33.3 

4 6.1 

26 39.4 

1 1.5 

11 16.7 

9 32.1 

1 3.6 

7 25.0 

11 39.3 

66 28 

Chi-square df Significance Contingency coefficient 
78.19 20 .00 .43 

Differences significant between: 
(row 1) Rural areas—rest of the country: Z=5.74 
(row 2) City—villages/mland towns/rural areas: z=3.18 
(rows 1 and 2) City—rest of the country: Z=3.85 
(rows 1 and 2) Rural areas—rest of the country: Z=3.94 
(row 4) Villages—city/rural areas: Z=2.90 
(row 6) City—coastal towns/villages/rural areas: Z=5.18 

Rural 
areas 
N % 

Unskilled manual 
10 26.3 

12 31.6 

1 2.6 

5 13.2 

10 26.3 

38 

to 
r-" 



Table B-86 

Why are you interested in entering that occupation? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N l N % N % N % 

"Pleasant job" 52 53.6 31 42.5 26 49.1 12 48.0 20 60.6 

"I have capacities for 
this kind of work" 9 9.3 14 19.2 15 28.3 5 20.0 8 24.2 

"Paid job" 13 13.4 8 11.0 3 5.7 4 16.0 1 3.0 

"Job related school 
subject is interested" 4 4.1 9 12.3 1 1.9 1 3.0 

"Little schooling 
needed for gob" 1 1.0 1 3.0 

"Parent is in the 
same occupation" 4 4.1 1 1.4 1 4.0 

Total ""83 63 45 22 31 



Table B-86 cont. 

City Coastal Villages Inland Rural 
towns towns areas 

M % N % N % N % N % 

"One has to use the 
brain in this job" 2 2.1 1 1.4 

"I want to be a 
member of a certain 
occupational class" 1 4.0 

"I want to help 
others in my job" 4 4.1 5 6.8 4 7.5 2 8.0 1 3.0 

"Long summer 
vacation" 2 2.1 

"Necessary to spread 
the Christian 
religion" 1 1.4 

"Learn to know 
myself better" 1 3.0 

"No special reason" 6 6.2 3 4.1 4 7.5 

Total ~97 73 53 25 33 

Chi-square df Significance Contingency coefficient 
64.39 48 .05 .43 

IO 
» - • 

Ln 



Table B-87 

Occupation which student expects to enter. 

Unspecified 
occupation 

Unskilled manual 
workers 

Skilled manual 
workers 

Unskilled clerical 
workers and civil 
servants trained 
on the job 

City 

N % 

2 

1 

8 

4 

3.5 

1.8 

14.0 

7.0 

Coastal 
towns 
N % 

5 10.4 

14 29.2 

4 8.3 

Villages 

N % 

7 21.2 

8 24.2 

Inland 
towns 
N % 

4 33. 

2 16. 

3 

,7 

Rural 
areas 
N % 

1 3.4 

10 34.5 

9 31.0 

Technical, teaching 
and lower managerial 12 21.1 12 25.0 12 36.4 2 16.7 4 13.8 

Business, managerial 
and entrepreneurial 3 5 . 3 3 6 . 3 1 3 . 4 

Academic Professional 27 47.4 10 20.8 6 18.2 4 33.3 4 13.8 

Total 57 48 33 12 29 



Table B-87 cont. 

Chi-square df Significance Contingency coefficient 
51.98 24 .00 .47 

Differences significant between: 
(row 2) Rural areas—city/towns: Z=4.53 
(row 3) City—inland towns/rural areas: Z=2.10 
(rows 2 and 3) City—coastal towns/villages/rural areas: Z=4.10 
(row 5) Villages—rural areas: Z=2.02 
(row 7) City—coastal towns/villages/rural areas: Z=3.97 

to 
r-> 
-J 



Table B-88 

Have you ever tried to get information about a 30b, you are considering as your 
future occupation, from a person who is already in that gob? 

City Coastal Villages Inland Rural 

towns towns areas 
N % N % N % N % N % 

Yes, through my 
school's career 
education program only 43 22.6 28 19.2 32 29.1 29 50.9 10 14.5 

Yes, on my own 

without help from 
anyone 28 14.7 25 17.1 19 17.3 7 12.3 9 13.0 

Yes, but with help 
from others. Whom? 46 24.2 43 29.5 26 23.6 8 14.0 22 31.9 

No, never 73 38.4 50 34.2 33 30.0 13 22.8 28 40.6 

Total 190 146 110 57 69 

Chi-square df Significance Contingency coefficient 
32.53 12 .00 .23 

Differences significant between: 
(row 1) Inland towns—rest of the country: Z=4.79 
(row 3) Inland towns—coastal towns/rural areas: Z= 2.45 

to 
h-' 
OO 



Table B-89 

Sources of informations about future occupation. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

Family 25 59.5 27 75.0 13 54.2 5 83.3 13 68.4 

School 4 9.5 2 8.3 1 5.3 

Work site 6 14.3 5 13.9 6 25.0 1 16.7 1 5.3 

Friends 7 16.7 2 5.6 3 12.5 3 15.8 

Others 2 5.6 1 5.3 

Total ~42 36 24 6 19 

Chi-square df Significance Contingency coefficient 
15.20 16 .50 .32 

to 
!-• 



Table B-90 

Does your father want you to enter a particular occupation in the future? 

No 

Yes 

I don't know 

It is my choice 

Total 

Chi-square df Signi 

City 

N % 

109 

24 

16 

55 

204 

53.4 

11.8 

7.8 

27.0 

Coastal 
towns 
N % 

71 

9 

20 

47 

147 

.ficance Contingency 

48.3 

6.1 

13.6 

32.0 

Vil 

N 

56 

11 

20 

22 

109 

coefficient 

lages 

Q, 

O 

51.4 

10.1 

18.3 

20.2 

Inland 
towns 
N % 

30 

6 

3 

18 

57 

52.6 

10.5 

5.3 

31.6 

Rural 
areas 
N % 

40 

4 

7 

19 

70 

57.1 

5.7 

10.0 

27.1 

Differences significant between: 
(row 3) Villages—inland: Z=2.31 
(row 3) Villages—city: Z=2.77 
(row 4) Villages—coastal: Z=2.10 

IO 
O 



Table B-91 

Father's opinion about student's future occupation. 

Unspecified 
occupation 

Unskilled manual 
workers 

Skilled manual 
workers 

Unskilled clerical 
workers and civil 
servants trained on 
the job 

Technical, teaching 
and lower managerial 

Business, managerial 
and entrepreneurial 

Academic 
professional 

2 

1 

4 

1 

16 

8.3 

4.2 

16.7 

4.2 

66.7 

2 

2 

1 

1 

3 

22.2 

22.2 

11.1 

11.1 

33.3 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

1 16.7 1 25.0 

2 18.2 1 25.0 

5 45.5 1 16.7 

1 9 . 1 

3 2 7 . 3 4 66 .7 2 5 0 . 0 

T o t a l 24 9 11 

Chi-square df Significance Contingency coefficient 
30.11 24 .18 .59 

Difference significant between: 
(row 7) City/Inland towns—villages: Z=2.25 



Table B-92 

Why do you think your father wants you to enter that occupation'; 

It is a good future 
occupation 

He thinks I am good 
at it 

Because I want it 

He is in that 
occupation 

He doesn't want me 
to get a difficult 
job which doesn't 
pay well 

One grows personally 
in it 

I don't know 

Take over the family 
business 

Total 

City 

N % 

7 29.2 

1 

4 

4.2 

16.7 

6 25.0 

3 

3 

12.5 

12.5 

2 20.0 

24 

Coastal 
towns 
N % 

1 10.0 

3 30.0 

2 20.0 

1 10.0 

1 10.0 

9.1 

10 

Villages 

N % 

Inland 
towns 
N % 

6 54.5 

1 

2 

9.1 

18.2 

9.1 

3 50.0 

1 16.7 

1 16.7 

1 16.7 

11 

Chi-square df Significance Contingency coefficient 
29.70 28 .37 .59 

Rural 
areas 
N % 

1 33.3 

1 33.3 

1 33.3 
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Table B-94 

Mother's opinion about student's future occupation. 

City 

N I 

Onspecified 
occupation 

Unskilled manual 
workers 

Skilled manual 
workers 

Unskilled clerical 
workers and civil 
servants trained on 
the job. 

Technical, teaching 
and lower managerial 

Academic professional 

Total 

2 10.0 

2 10.0 

1 5.0 

4 20.0 

11 55.0 

20 

Coastal 
towns 
N % 

5.6 

5.6 

3 16.7 

3 16.7 

3 16.7 

7 38.9 

18 

Villages Inland 
towns 
N % 

Rural 
areas 
N % 

1 14.3 1 14.3 

5 71.4 3 42.9 

1 14.3 

2 28.6 

1 14.3 

Chi-square df Significance Contingency coefficient 
24.95 20 .20 .53 

Differences significant between: 
(row 3) Villages—city/coastal towns/rural areas: Z=3.44 
(row 6) City/coastal towns—villages/mland towns: Z=2.40 

1 9.1 

1 9.1 

2 18.2 

4 36.4 

3 27.3 

11 



Table B-95 

Why do you think your mother wants you to enter that occupation? 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % N % 

It is a good future 
occupation 8 40.0 6 33.3 1 16.7 2 28.6 3 27.3 

She thinks I am good 
at it 4 20.0 2 11.1 2 28.6 4 36.4 

She wanted to enter 
that occupation but 
couldn't 1 5.6 

Because I want it 2 28.6 

I want to learn it 3 15.0 4 22.2 2 33.3 

She is in that 
occupation 1 5.0 1 16.7 2 18.2 

Total ~16 13 4 6 9 



Table B-96 

Trust father best. 

First choice 

Second choice 

Total 

City Coastal 
towns 
N % 

75 71.4 

30 28.6 

53 67.9 

25 32.1 

105 78 

Villages 

N 

Inland 
towns 
N % 

Rural 
areas 
N % 

33 70.2 

14 29.8 

18 62.1 

11 37.9 

24 64.9 

13 35.1 

47 29 37 

Chi-square df Significance Contingency coefficient 
1.27 4 .86 .06 

ro 
O^ 



Table B-97 

Trust mother best. 

City Coastal Villages Inland Rural 
towns towns areas 

N % N % N % N % M % 

First choice 62 57.4 31 43.7 31 57.4 19 50.0 23 63.9 

Second choice 46 42.6 40 56.3 23 42.6 19 50.0 13 36.1 

Total 108 71 54 38 36 

Chi-square df Significance Contingency coefficient 
5.47 4 .24 .13 



Table B-98 

I should be able to choose an occupation without relying on my parents advice. 

Strongly agree 

Agree 

Uncertain 

Disagree 

Strongly disagree 

Total 

City 

N % 

40 

69 

60 

29 

10 

208 

19.2 

33.2 

28.8 

13.9 

4.8 

Chi—square df Significance Conti 

Coastal 
towns 
N % 

27 

37 

47 

39 

3 

153 

ngency 

17.6 

24.2 

30.7 

25.5 

2.0 

Villages 

N % 

15 

31 

44 

21 

2 

113 

coefficient 

13.3 

27.4 

38.9 

18.6 

1.8 

Inland 
towns 
N % 

11 

9 

21 

16 

57 

19.3 

15.8 

36.8 

28.1 

Rural 
areas 
N % 

7 9.6 

19 26.0 

38 52.1 

9 12.3 

73 

38.44 16 .00 .24 
Difference significant between: 
(rows 1 and 2) City—rest of the country: Z=3.06 



Table B-99 

Other people have better ideas than myself about the best gob for me. 

Strongly agree 

Agree 

Uncertain 

Disagree 

Strongly disagre 

Total 

Chi-sguare df 

e 

Signif: 

City 

N % 

8 

6 

41 

72 

81 

208 

3.8 

2.9 

19.7 

34.6 

38.9 

Coastal 
towns 
N % 

6 

3 

31 

52 

59 

151 

icance Contingency 

4.0 

2.0 

20.5 

34.4 

39.1 

Villages 

N % 

8 

22 

40 

42 

112 

coefficient 

7.1 

19.6 

35.7 

37.5 

Inland 
towns 
N % 

1 

11 

21 

25 

58 

1.7 

19.0 

36.2 

43.1 

Rural 
areas 
N % 

2 

5 

16 

27 

22 

72 

2.8 

6.9 

22.2 

34.5 

30.6 



Table B-100 

The most important occupation. 

Farmer 

Physician 

Carpenter 

Fisherman 

Teacher 

Housewife 

Worker 

Clergyman 

Nursery school 
teacher 

Policeman 

Bank Clerk 

Merchant 

I don't know 

City 

N % 

22 

91 

8 

9 

11 

4 

1 

3 

1 

1 

16 

12.2 

50.3 

4.4 

5.0 

6.1 

2.2 

.6 

1.7 

.6 

.6 

8.8 

Coastal 
towns 
N % 

14 

86 

6 

6 

8 

4 

3 

4 

2 

12 

9.3 

57.3 

4.0 

4.0 

5.3 

2.7 

2.0 

2.7 

1.3 

8.0 

Villages Inland Rural 
towns areas 

N % N % N % 

3 2.8 

61 56.5 

1 .9 

10 9.3 

2 1.9 

6 5.6 

1 .9 

1 .9 

3 2.8 

9 8.3 

10 18.2 

30 54.5 

2 3.6 

4 7.3 

1 1.8 

2 3.6 

1 1.8 

3 5.5 

25 34.2 

33 45.2 

2 2.7 

3 4.1 

1 1.4 

1 1.4 

3 4.1 

4 5.5 



Table B-100 cont. 

City Coastal Villages 
towns 

N % N % N % 

Inland 
towns 
N % 

Rural 
areas 
N % 

All equally 
important 14 7.7 5 3.3 11 10.2 2 3.6 1 1.4 

Total 181 150 108 55 73 

Chi—square df Significance Contingency coefficient 
86.97 52 .00 .36 

to 
I- 1 



T a b l e B - 1 0 1 

The most prestigious occupati 

Farmer 

Physician 

Fisherman 

Teacher 

Housewife 

Worker 

Clergyman 

Policeman 

Bank Clerk 

Merchant 

I don't know 

All equal 

Total 

Chi-square df Signi 

City 

N 

2 

112 

1 

1 

25 

13 

6 

5 

12 

4 

181 

.ficance 

on. 

"o 

1.1 

61.9 

.6 

.6 

13.8 

7.2 

3.3 

2.8 

6.6 

2.2 

Coastal 
towns 
N % 

1 

65 

1 

1 

53 

11 

5 

2 

7 

1 

147 

'. Contingency 

.7 

44.2 

.7 

.7 

36.1 

7.5 

3.4 

1.4 

4.8 

.7 

Villages 

N % 

46 

1 

1 

23 

7 

7 

2 

12 

4 

103 

coefficient 

44.7 

1.0 

1.0 

22.3 

6.8 

6.8 

1.9 

11.7 

3.9 

Inland 
towns 
N % 

2 

26 

1 

12 

6 

1 

8 

56 

3.6 

46.4 

1.8 

21.4 

10.7 

1.8 

14.3 

Rural 
areas 
N % 

1 

26 

1 

1 

15 

11 

7 

3 

5 

1 

71 

1.4 

36.6 

1.4 

1.4 

21.1 

15.5 

9.9 

4.2 

7.0 

1.4 

GO 
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VITA 

Hallur Skulason was born in Reykjavik, Iceland, on August 20, 1947. He 

attended t h e Teacher's Training College in Reykjavik from 1966 to 1969 when he 

received h i s general t e a c h e r ' s c e r t i f i c a t e . After one more year of study a t the 

Teacher's Training College he passed the u n i v e r s i t y entrance examination. He 

entered t h e University of Iceland and s tud i ed psychology there for four years . 

He received his B.A. degree in psychology in October 1974. While he attended 

the un ive r s i ty he worked as a part-time t eache r in the primary schools in the 

Reykjavik school d i s t r i c t , except for one y e a r , 1972-73 when he worked as a 

psychological ass i s tan t a t a r ehab i l i t a t ion c l i n i c for juvenile de l inquents . 

After graduation from the University of I ce land he worked as a high school 

teacher and a school counselor in Reykjavik. In the summer of 1975 he was 

admitted t o the Department of Educational Psychology a t the Univers i ty of 

I l l i n o i s a t Urbana-Champaign. 

After he earned h i s M.A. degree in Educational Psychology in 1977 he went 

back to Ice land. There he worked as a school psychologist a t the School 

Psychological Services of Reykjavik. He worked there unt i l September 1979 when 

he s t a r t ed t o work as a psychological counselor for the Ministry of Jus t ice in 

Reykjavik. In these yea r s he also was a l e c t u r e r a t the Universi ty of Iceland 

and the Teacher 's Training College of I c e l a n d . He worked in the cor rec t iona l 

system in Reykjavik and p r i sons in other p a r t s of the country u n t i l August 1981, 

except in the spring semester of 1980 when he was admitted to the doctoral 

program i n educational psychology at the Univers i ty of I l l i n o i s a t Urbana-

Champaign. In the school year 1980-81 he worked as a part- t ime teacher and 

school counselor besides h i s work for the Minis t ry of Jus t i ce . From August 1981 

he continued his doctoral s t ud i e s at the Univers i ty of I l l i n o i s . In August 1982 

he returned to Iceland and besides his work on his doctoral d i s s e r t a t i o n , worked 
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as a high school teacher and a school psychologist in a village on the west 

coast for the next two years. 

I 


