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CHAPTER I
INTRODUCTION

A considerable amount of research has been done on adolescents' career
choices in the last three decades. With the ever increasing complexity of
modesn society it becomes more and more important for the adolescent to give
serious thought to what he wants to hecome (partly through work) in his adult
years.

According to Duner (1978) educational and vocational choice must be
regarded as a process over a long period of time, very often the whole active
life. The process can be looked at in several ways. In research the i1ndividual
himself can be the focus of interest but social, economic and educational
factors can also be studied.

This process may be different in different societies, ranging from
decisions of the individual to decisions of the family or even other groups ot
institutions. The role of the state through the school system may he an
important factor and where manpower shortages exist in certain occupations
authorities may try to encourage students to go into these fields.

The developmental stage of a society influences how adolescents are viewed
and what 1s expected of them. A society which is putting all its efforts into
rapid economical expansion because of scarcity of material goods, may tend to
let adolescents or even children enter the labor force at a rather early age.
On the other hand a society that is technologically advanced and in a stable
condition and has managed to utilize knowledge and resources to gain high
productivity per capita may look at its youth as an economic property investment
for the future and try to postpone the youngsters entry into the world of work.

In the first years of life the individual learns wmany things which benefit

him later. Formal training of his abilities begins in the first grades of
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school and the aim is to make him able, at the end of compulsory schooling, to
function in such a way that he can reasonably choose an occupation to enter ot
an education which prepares him for an occupation. However, the opportunities
are not equal for all, when it comes to choosing an occupation, since many have
not heen able to develop their abilities fully because of physical and/or mental
deficiencies. The possibilities of these individuals are therefore limited.

The present researcher's work with high school students in Iceland led to
an interest in what happened to them after graduation from the Basic School (1lst
to 9th grade in elementary school). Limited access to information about further
education of these particular students, as well as Icelandic students in
general, made it interesting, and even urgent to study career choices of
Icelandic adolescents from all parts of the country.

Only one study on Icelandic adolescents' career choices has heen carried
out (Geirdal, 198l). This research, however, was limited 1n scope since 1t only
studied youth in coastal towns in the southwest part of the country.

The purpose of the present research, which is descriptive in nature, is to
study career choices of 15-16 years old Icelandic students in the 9th grade of
the Basic School and to explore variables associated with these career choices.
The 9th grade is the last grade in the Basic School and is optional, but
necessary for students to complete if they want to be eligible for further
studies in any of the secondary schools.

Iceland is a small country, about the size of the State of Virginia in
USA. The population of the country 1s characterized by a rather unusual
anthropological and cultural homogeneity., The Icelandic language 1s spoken by

everybody and local dialects are practically nonexistent.
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In Iceland, as in most other western countries, this century has been
characterized hy a fast growing urbanization. In 1901 the urban population
(defined as towns and villages with 300 inhabitants or more) amounted only to
19.8% of the total population, whereas in 1983 the urhan percentage had risen to
88%.

The growth of PReykjavik has been a great factor in this development. 1In
1901 only 7.2% of the total population lived in Reykjavik but in 1983 the
corresponding figure was 37%. The total population of the country in 1983 was
238 thousand inhabitants, B7 thousand of whom lived in Reykjavik. Approximately
half (or 54%) of the nation dad, indeed, live in the capital area, that 1is, 1in
Reykjavik and surrounding towns in 1983.

The occupational structure in Iceland is in many ways different from the
other Nordic countries and from the United States, as well. The Icelanders rely
heavily on fishery and fish processing, and approximately 70% of the value of
export commodities i1n 1983 came from these industries (Tryggvason,l19384).

However, in the last 15 years services, comerce and manufacturing have
become more important as a source of employment and incowe f£or the nation, and
many job opportunities have opened up in these fields. As can be seen from
Table 1 the highest number of individuals are employed (1983) in: 1) services
(25.7%), 2) commerce (19.6%), and 3) manufacturing (14%) (other than fish
processing industries). The most important manufacturing industries are located
on the southwest coast and 1n one town (Akureyri) on the north coast, but in the
coastal towns around the island fishery and Eish processing are by far the most
important industries.

Of special importance for this study is the fact that a great part of all

advanced educational activity is concentrated in Reykjavik as also is the great



Table 1

Percentage distribution of the Icelandic population in 1969 and 1983 according

to industries. Computations based on insured work weeks

1969 1983
% %

Agriculture 13.3 7.8
Fisheries 6.0 5.1
Fish processing 8.1 7.9
Manufacturing 16.3 14.9
Const=ruction 11.4 9.6
Electricity, water supply, etc. a.7 g.9
Commexce 13.3 19.6
Transport and communications 8.7 6.4
Services 21.3 5.7
In sexvice of the Defense Force @.9 7.9

Note: From Statistical aAbstract of Iceland, p. 33, by Klemens

Tryggvason (Ed), 1984, Reykjavik: Statistical Bureau of

Iceland.
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majority of individuals holding academic degrees. 1In conseqquence the population
in Reyksjavik has a higher educational level than has the nation as a whole.
Overall, it can be stated that "occupational 1life" on the southwest coast
is comparable to the "occupational 1ife" which American and European tresearchers
have studied. There all kinds of occupations can be found while 1n other parts
of the coutry fewer types of occupations exist, especially in the villages,

rural areas and some of the towns,



CHAPTER II
ICELANDIC EDUCATION

In Iceland urban, and hence bourgeois, culture did not develop until the
nineteenth century and up to that time "households commonly included one or more
members unrelated to the family nucleus" (Guttormsson, 1983, p. 221).

In Modern times, in Iceland, "youth" as a group included individuals from
ages 8 to 35 as can be seen for example, from church examination registers. 1In
this age category were both children and older individuals who were home
servants. In this youth category no important rites of passage existed although
possibly the Christian confirmation has symbolized a potential entry into the
adult world., However, the confirmation did not occur at a particular age,
although the majority went through it between the age of 14 to 28, and it did
not mark any real change in status for those who went through 1it.

Icelandic society was stationary until the eighteenth century and in many
respects well into the twentieth century. Kinship relations determined peoples
social and economical position to a much greater extent than later came to be,
when perfomance in the educational system hecame a more decisive factor,

Education Before 1907

The history of the Icelandic school system can be traced back to the year
1856, Then a cathedral school was established in Skalholt, in the southern part
of Iceland.

Public education from then on was closely related to the church for many
centuries because priests were "teachers" of Icelandic children.

Before the middle of the seventeenth century the Danish king, Christian
the 4th, commanded all bishops, pastors and other people of the church to force
instruction and examination in the teaching of Martin Luther. Clergymen were
instructed to enforce these directives by visiting homes and insuring the

implementation of this order,



In 1736, one century after the king sent his di rectives to Iceland,
confirmation and training in religion were made manda tory throughout the Danish
kingdom, but without any requirements to be able to read., The Danish bishop,
Ludwig Harboe, was sent to Iceland and during the years 1741 -1745 he traveled
around the country and tested 12-17 year old youngsters in their knowledge of
Christian teachings and their ability to read (Tomsson, 1980). His inspections

revea led widespread deficiencies in ordinary people's
ability to read and 1in their knowledge of the Chr istian
religion. In the orders that followed their report the
persons in charge of children's upbrimging wete made
responsible for teaching them to read from the age of
five, and the country clergymen were to suprervise the
fulfillment of this task by the children's families.,
(Nordal and Kristinsson, 1975, p. 463),

Illiterate parents were required to get some l1 terate person to take their
place in teaching the children to read. The directives from 1634 had not been
seriously carried out. However , in 1925 the Icelandic librarian Hal lgrimur
Hallgrimsson, by studying registers 1n parishes in the northern and southern
dioceses, could verify almost universal literacy at the end of the 18th century.

[t was not until the year 1745 that the €irst Icelandic primary school was
Founded. It was located in the Vestmanna Islands, souath of Tceland, and it only
lasted a few years because of lack of funds. For the next century there were
similar attempts made to establ ish schools throughout the country, This was
usually done by people who were educated themselves anid klieved that it was
everyone's right to get some formal education. These people Ffinanced the
schools with their own money, but these attempts almost alway's failed hecause of
a shortage of funds.

In Eyrarbakki, a village on the south coast of Iceland, the oldest of the
still operating primary schools in the country was established in 1852, Twelve

years later the £irst primary school was founded in Revkjavik , the capital.
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In the second half of the 19th century the country's population 1increased
at a somewhat faster pace than before and this, among other things, led to great
changes in the social structure., The peasant society was not as dominating as
befoxre and there were more and more people moving from the countryside into
villages and towns, and the demands the society set forth changed as well,
These changes influenced life in the homes. The need for education became sel £—
evident for all. This was more a consequence of need than of nobleness, hecause
ninimmum knowledge was demanded of the people during the rise of
industrialization.

The situation was, however, somewhat different 1n the rural areas. There
wvere long distances between farms, and the people remained isolated, This made
establishment of schools in these areas difficult, and education in the homes,
with supervision from the clergy, continued into this century, (Tomasson, 198¢) .

Education 19937-1950

In the old society schooling was not needed to train children for the
homogeneous Job market because their occupation was assigned or determined hy
the Family. The household was both a home and a workplace, and the children got
proper training and values there by working with the adults. All changes were
slow and it was relatively easy to adapt to them.

The Law on Education in 1907 made education compulsory: ewvery child aged
1¢~14 was to have some fundamental education, (In 1926 the schooling age was
lowered to 8 years 1n towns and in 1936 to 7 years), The school year was six
months in the towns but at least two months in rural areas. These laws can be
consiclered a declaration of the Icelandic parliament (Althing), that because of
changed social structure an of £icial organization of education was necessaty,

In the emerging urban society, with a wre complex division of labor, the

production had moved to special worksites, each a larger production unit than
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the farm. To be qualified in this new job market a different upbringing of
children was necessary. Occupations became more complicated and at the same
time they were segregated from other occupations. Special training became
necessary for many jobs which meant that adolescents were older when they joined
the labor force than they were before. One has Lo be cautious here, however,
because the majority of the work force was still engaged in jobs that needed no
special training. Specialization was though on the rise, especially i1n the
towns (Johannesson, 1983},

Table 2 shows the proportional division of labor in Iceland in 1703, 1860
and 1901. As can he seen from 1t, most of the labor force, at the turn of this
century, was still in jobs that did not require any special kind of education.
However, the first steps toward industrialization had been taken and the year
1907 is by many considered to mark the beginning of an industrialization 1in
Iceland. Interestingly, it was the same year the Althing passed the first Law
on Education in Iceland (Grimsson and Rroddason, 1982),

As jobs were created outside the households they became insufficient as
training places. The industrialization called for new sites to prepare people
for tasks not known before. This need for training of a new kind made 1t urgent
to establish schools for this purpose. Although many were still trained on the
job, including the home, the main characteristics of this "new society" was an
emergence of a job market which was not as directly geared to the existence of
the households as the old one.

Resistance to education of youngsters was considerable, especially 1n the
rural areas. Many thought that the organized instruction in the home was
sufficient and schools would accelerate the flight of people from the rural
areas to the towns. The main emphasis had heen on making people literate and

anything beyond that was considered unnecessatry.
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Table 2

Division of 1labor

1703 1860 1901
Farming only 69 79.9 68.1
Farming and fishing in spring 15 109.0
Farming and fishing all year 16
Fishing and fish processing 9.4 11.7
Manufacturing and construction 1.5 6.5
Commerce and transport 1.6 5.4
Services 4,1 3.1
Other 3.5 5.2

Note: From Islenska thjodfelagid, fyrni hluti (p. 31 and 36) by 'Olafur Ragnar

Grimsson and Thorbjorn Broddason, 1982. Reykjavik: "Orn and "Orlygur.



11

The social changes in Iceland, that is, from a farming to an industrial
gsociety occurred over the lifetime of two generations, while it took two
centuries in the neighboring countries. This rapid development made it
difficult to establish a new educational situation where the aim was to prepare
individuals for new occupations not existing in the farming society. 1In 1945
only one half of the young generation was in schools or taught by specially
trained teachers. The other half was taught at home by members of their
household.

In the first two decades of the twentieth century the educational scene
looked like this: agricultural schools, schools of navigation, lower secondary
schools, and a gymnasium. These schools were mainly past or present oriented
that is, besides the governmental sector, they were for the already existing
main industries: farming and fishery. Vocational and commercial schools were
among the schools which had to be founded for the new emerging industries.

In the 1920's and 30's it was a common view that establishment of new
specialized schools 1n the towns was necessary and this was acknowledged by
politicians and new schools were founded. Thus, the educational debate from
1908-1945 centered about schooling in rural areas, where considerable resistance
could still be found. However, the educational tide could not be stopped there
either and boarding schools were set up. They were similar to the lower
secondary schools, which were established in the towns.

From 193¢ to 1946 youngsters were educated in four main types of schools:
1) gymnasiums, which prepared students for the university, 2) boarding schools
and lower secondary schools, 3) specialized schools (e.g. teacher training
school, school of commerce, school of navigation, school of agriculture) and 4)
vocational schools (Johannesson, 1983),

This was not a highly coordinated system and opportunities for youngsters

(other than those who went to the gymnasiums and the specialized schools) were
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not always obvious. It was not until 1946, with the Education Act, that the
boarding schools and the lower secondary schools were integrated into a more
comprehensive school system. The 1946 Education Act was a confirmation of the
social development in the preceding decades, especially the "new situation"
which was partly a consequence of acquired wealth during World Wwar II. The
government then decided upon a massive build-up of new industries, and to
achieve that goal it was decided to establish new schools, particularly of a
vocational and technical nature.

Until the late forties young people had a limited choice in education.
Economic and residential factors had great influence on adolescents' career
choices. Certified access to certain occupations was mostly in the academic
field, and that only appealed to a minority of youngsters and their families,
mainly in the largest towns. Most youngsters 1in the villages and the rural
areas went to woxk after they had finished their compulsory education.

During, and after World War II people began to realize that education
could make life better for them., With the 1946 Education Act the state took a
greater share in the cost of schooling, and people were also hetter off
financially to send their children to school than before. Table 3 shows the
number of students in secondary schools from 1930 to 1972.

The Law on Education from 1946 divided the school system into: 1) a six
year primary school, usually entered at age seven, 2) lower and higher secondary
schools, and 3) haigher education. Figure 1 shows the Icelandic school system in
1946,

The lower secondary school covered the age range 13-17. Students entering
the lower secondary school either chose the general lower secondary dlvisipn or
the vocational lower secondary division. After two years students completed the

lower-secondary—-leaving examination and that signified the end of compulsory
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education. After three years of study in the general lower division, students
completed the national-leaving examination, which, in most cases led to
gymnasium. After four years students took the lowexr-secondary—school-completion
examination which led to vocational schools or other special schools., This
examination intended to prepare students for life in general, and did not
provide any particular priveleges for those who passed it. This was considered
to be a good education for those who entered the civail servant work force, for
example, as policemen or office workers. The establ ishment of the vocational
division reflected the opinion that academic education did not appeal to
everyone. It also was an answer to increasing school attendance of youngsters
from all social classes. The vocational division should become one of the most
important requirements for attendance at many of the special schools, However,
in the coming years this division gave no special rights other than shortening
study time 1n the vocational schools. Its status also hecame lower than the
general division's, both in the eyes of the public and the teachers., It also
was more expensive to run the vocational divisions than the general ones, and
that contributed to the fact that it did not function as intended by the
founders.

Education in the Fifties and Sixties

The 1946 Education Act laid the foundation of the educational system for
the next two and a half decades. Minor revisions of the law were made and
several schools were established. General academic and vocational education
became the two main streams, with the academic more prestigious and getting more
support from the state. This streaming can be traced back to 1925, when an
Icelandic scholar proposed a division between a "learned" academic education and
public education, He "established a basic policy which has been £followed to a
great extent with regard to secondary education in the country" (Jchannesson,

1983, p. 44).



Table 3

Number of students in lower secondary schools 193@-1972

No. of No. of Percentage

13-16 students of 13-16 yrs
Year yrs., old in sec. sch. adolescents
1930 8370 2700 32,3
1940 9532 4996 43.0
1950 9404 5509 58,6
1960 13139 9019 £8.6
1965 1545@ 11849 76.8
1967 16150 12782 79.1
1969 17047 14380 84,4
1972 18000 15589 86.6

Note: From Islenska thjodfelagid, fyrri hluti, (p. 91) by 'Olafur Ragnar

Grimsson and Thorbjorn Broddason, 1982. Reykjavik: "Orn and "Orlygur.
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The aim of the 1946 Education Act was obviously to make educational
opportunities equal for all social groups. To reach this goal the state's
expenditures to education increased gradually, from 2.4% of GNP in 1946 to 3.5%
in 1966, (and 5.92% 1n 1971), The greatest increase occurred after 1966.

Most of the schools which were established in the fifties and sixties were
located in Reykjavik and the largest towns. Educational opportunities for
youngsters in the coastal towns and the rural areas around the country were thus
much more limited than for those who lived in the Reykjavik area. The people in
the coastal towns were probably more oriented toward "practical" than academic
education, The schools, mst easily accessible to them, were all located
relatively far away from their homes and attendance was not a feasible choice,
neither economically nor psychologically (1.e., separation from family).

Most of the wocational schools were small, part-time schools for training
apprentices. They provided both practical teaching and supplementary schooling
in theoretical subjects. The schools 1n the smaller towns only provided partial
education for craf tsmen, and the students had to leave for the larger towns, or
Reykjavik, to finish their training.

In 1955 the wvocational schools were organized into a system, and 1in 1966
reorganized through the issuance of new legislation. The number of vocational
schools was reduced from 16 to 1d. According to Josepsson (1978), the admin-
istration of this Act was ineffective and widely criticized in the following
years.

The two main streams in Icelandic secondary education in the late sixties
were grammar schools (e.g., gymnasiums) and vocational trade schools. Entrance
to the gymnasiums was still controlled by the national-leaving examination taken
at the end of the third year in the general lower secondary school. Those who
passed this examination could go to any of the four gymnasiums, and also to

special schools in related academic fields, such as commercial schools and the



17

teachers training college. The commercial schools held an entrance examination
the results of which determined the students selected for admittance. The
commercial schools had fees but were supported by the state in the form of
teachers salaries. About 35% of fifteen-year old adolescents normally tried the
national—-leaving examination of whom approximately 70% passed, that is, ahout
25% of all students in the third grade of the general division of the lower
secondary school.

According to Isaksson (1975) the special vocational schools included the
following: 1) domestic science schools (one year school), 2) schools of farming
and agronomy (two years) and agricultural college (three years), 3) marine
engineering school (1-4 years), 4) school of catering, 5) navigational schools
(1-4 years), and 5) schools for hospital staff (3 years). There were several
other special vocational schools, most of them small. Some were private and
others run by state agencies to train their staff.

Technical college was attended by those who had completed the vocational
trade school and the matriculation exam, or others who had sufficient practical
training. This college was founded 1n 1964 and provided advanced technological
education.

In addition to the above listed schools, there were fine arts schools,
music schools, adult education courses, evening courses, corresponding schools
and folk high schools.

Education in the Seventies

The seventies, in many respects, wmarked a new era in Icelandic education.
In 1973 legislation for a comprehensive secondary school was enacted. Its aim
was to combine within the same school the two main lines, the university
preparatory education, formerly solely in gymnasia, and occupational training,

provided mainly in vocational schools. The role of the comprehensive school is:
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to supply their students with specified rights for further
education in secondary schools or in universities, as well
as education and training in various specialist subjects.

(Report on the Icelandic School System, Ministry of Culture
and Education, 1981, p. 2).

Each school is divided into sewveral divisions, each of which includes
several related lines already existing at the secondary school level. The
courses of study take anywhere from one to four years, and are based on the unit-
credit system. They were founded, among other reasons, to enhance the status of
vocational education and to make secondary education more available to students
in rural areas. They introduced the unit-credit system as a widespread
practice. The unit-credit syfst:em probably fulfills better the wishes of
students in selecting subjects to study and makes 1t easier for them to study at
their own pace. However, there has been a tendency to refer to the
comprehensive schools as inferior to both the gymnasia 1in the academic field,
and the vocational schools in the "practical" field. Increasing attendance in
the comprehensive schools in recent years shows, however, that people, both in
towns and rural areas, are considering them as a viable choice 1n education.
Many also see this school as an important social institution, that i1s, a sort of
a melting pot where students, going in different directions after graduation,
get to know each other regardless of whether their study is academic ot
vocational.

The unit-credit system makes it easier for students to move from one
school to another since the new school can evaluate what the student has
completed in the old school., Therefore, in most cases, a student doesn't need
to repeat courses already finished and hence there is no delay in the overall
time of study, a delay that often happens in the ordinary class system.

Adult education courses began at one of the gymnasia in Reykjavik 1in the
early seventies. These courses led to a matriculation examination and became

popular from their introduction (Asgeirsson, 1983).
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Al though fish processing had been one of the main industries in Iceland
for decades no special school existed for training pecple working in this field
until one was established in 1971, offering 1-4 year academic and practical
courses in fish processing. "After three years of study the students should be
qualified in general management, quality control and the operation of fish
processing machinery, but at the end of the Fourth year they should be ready to
undertake certain research and organizational tasks" (Ministry of Culture and
Education, 1981, p. 14).

Revaision of the Icelandic school system began in the second half of the
sixth decade. This resulted in a new legislation which was enacted in 1974.
Wwith the new lav the school system was divided into three levels: 1) a
compulsory education level, 2) secondary education level, and 3) higher
education level. At the compulsory level (the Basic school) complete revision
of curricula and reorganization of the school system was begun and is still 1in
progress. A new department in the Mimistry of Culture and Ecducation hecame
responsible for research and innovation at this level of education.

The secondary education level contains all secondary schools, including
gymnasia, vocational trade schools, the comprehensive schools as well as
specialized schools. These schools do not comprise a system, but a bill for
comprehensive secondary education was introduced in 1976. The bill has not as
yet been passed as a law by the parliament.

In 1972 teacher training was brought up to the higher education level
which includes the University of Iceland, the principal courses of study at the
Technical College, and the advanced division of the Agricultural School.

Education Today

The present school system is based on the law of 1974, with its three

divisional characteristics mentioned above.
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"a basic principle in Icelandic education is, that everyone should have
equal opportunity to acquire the education best suited to the aptitude and
ability of the individual. Schools are coeducational with no discrimination
whatsoever" (Ministry of Culture and Education, 1981, p. 1).

Schooling is free for everyone in all schools financed from public funds,
except the schools of commerce. Students at the compulsory level are provided
with textbooks free of charge. The state and local authorities, or the state
alone, run most of the schools. There are several private schools at the
secondary level, of which many receive substantial aid from the state. They are
open to inspection and must comply with ministry regulations.

As mentioned before, a new bill for a coordinated system of secondary
education was introduced in 1976. Although i1t has not been passed as law it has
acted as a guideline for the operation of the secondary schools since 1ts
introduction. "According to the bill, secondary schooling is to be coordinated
within a unified system and organized into several divisions which in turn are
davided into various lines. Each division aims at providing general education
as well as preparation for further study or vocational training"™ (Ministry of
Culture and Fducation, 1981, p. 3).

To be qualified to enter a secondary school, students must pass the
National Comprehensive Primary School (NCPS) examination which 1s normreferenced
and administered in the ninth grade of the Basic School. In recent years
examinations in four subjects, most often Icelandic, mathematics, Danish and
English have been administered for the NCPS examination. Besides passing the
NCPS examination students must fulfill wminimum requirements of grades and other
prerequisites, for example, age limits, prior work experiences or other

preparatory education.
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The specific entry requirements to secondary schools are: grades A, B, or
C in NCPS exam's subjects and the grade 4, (changed to 5 in 1985) on a scale of
#-1%, or higher in the school examination subjects. The following deviations
may be allowed:

1) The grade D in two NCPS subjects,
but no school grade below 4,

2) D in one NCPS subject and one
school grade helow 4.

3) No NCPS grade below C and two
school grades helow 4.
{(Report on the Icelandic School

System, Ministry of Culture and
Education, 1981, p. 11).

Students who do not fufill these requirements may, however, enter a
secondary school and undertake a preparatory course giving no credit. Students
transfer to a higher class if they obtain a minimum grade 1n each subject as
well as a minimum average grade. Figure 2 shows the Icelandic school system at
the present time, with the exception that the education of nurses has bheen moved
up to the university level.

The aim of the legislation on a comprehensive secondary education
introduced as a bill 1n the Parliament in 1976, was to provide a "wider" choice
of educational opportunities. The students will be able toc "transfer more
easily across curricula and between the most important lines of studies, and to
increase the opportunities for continued studies or specialization at this
level™ (Ministry of Culture and Education, 1981, p. 21).

Although not yet passed in the parliament the bill's main i1deas have been
in practice for several years. In primary schools throughout the country
continuation classes have been established for students eventually entering
secondary schools, These classes (1 or 2 years) are parallel to the first two
years of the secondary school. Continuation classes enable the students to

continue secondary education in, or near, their hometowns before leaving for
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another school farther away from home. There are, however, rvestrictions on
establishment of continuation classes, such as a minimum number (15) of
students, divisions of expenses between state and counties, and quality of staff
which must be comparable to ordinary secondary schools.

The gymnasium is a four year school leading to the matriculation
examination (studentsprof). The students follow the same curriculum during the
first year, but in the second year they select one of the streams offered.
Among them are modern and ancient languages, physics, natural science, economics
and social studies. Students choose from among a wide range of elective
subjects in the two final years in the gymnasium.

One of the gymnasiums 1n Iceland is based on the credit system. The
system 1s similar to the credit hour plan practiced by most North American
collegiate level 1institutions. The subjects are divided into units and the
student collects unit credits toward a matriculation certificate, (Sjogren,
1972).

The comprehensive secondary school, which is organized as a single school
for the whole secondary education level, is divided into several divisions.
Several schools can, though, cooperate in such a way that each has one or more
of the divisions. The main divisions are: 1) General education, comparable
to the traditional gymnasia; 2) Agriculture; 3) Health and hygiene; 4) Domestic
science; 5) Arts and crafts; 6) Technical and vocational studies; 7) Education
and social sciences; 8) Commercial and secretarial studies. The courses take
anywhere from one to four years and are based on the unit-credit system. A
course completed in the general division carries full credit 1in a vocational
line, if it constitutes part of the curriculum of that line. Students have to
be enrolled in a certain division and carry a minimum load of courses in that

field, Students can, however, change divisions and get credit for courses taken
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in the former division. Students can determine their own rate or progress but
must, though, complete their 1line within certain time limits (i.e., 1l semesters
at most).

The secondary school leaving certificate (the matriculation examination)
gives students the right to attend the colleges and the university. Admission
may also be granted to those who have equivalent examination from abroad to the
matriculation exam, and also to students, who are considered by the department
1n question as having sufficient preparation for further studies at the
university level. The requirements for admission to technical engineering at
the Technical College of Iceland is the completion of a preparatory course
equivalent to the matriculation exam in certain subjects, or a matriculation
examination in the science or physics line. 1In addition, a certain amount of
vocational training is required,

The matr iculation examination, or 1ts equivalence, is required for entry
into the Teacher Training College, which trains teachers for the Basic School.
Teachers at the secondary school level must hold a university degree in their
subject and complete a course of educational studies and training at the
University of Iceland, or have equivalent qualifications.

Those who attend the B.S. course at the Agricultural College must have two
years of agricultural training and a matriculation exam, or its equivalence.

In Figure 3 the eight main divisions of the University of Iceland are

presented,



University of Iceland

Department of Social Sciences

Library Science, Education, Anthropology, Psychology,
Sociology, Political Science, Social Work.

Department of Theology

Department of Philosophy

Icelandic and foreign languages, Philosophy, History.

Department of Law

Department of Medicine

Medicine, Phammacy, Nursing Science, Physiotherpay.

Department of Dentistry

Department of Economics and Business Administration

Department of Engineering and Science

Civil Engineering, Electrical Engineering, Mechanical

Engineering, Nautical Engineering, Physical Engineering,

Chemical Engineering, Mathematics, Computer Science,
Physics, Geophysics, Chemistry, Geology, Geography,
Biology, Nutrition.

Figure 3. University of Iceland 1983,
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CHAPTER III
ICELANDIC CAREER EDUCATION AND VOCATIONAL COUNSELING

The phrase "guidance for job selection" appeared for the first time in an
Icelandic Education Act in 1949 and career education was introduced for the
first time in schools in Reykjavik in 1950, The city council hired a
psychologist to travel to primary and secondary schools in the city and give
introductory lectures about the job market. He also wrote a book on various
schools and occupations and organized meetings between student groups and people
in manufacturing. This work, which was more a career education than vocational
counseling, and mostly restricted to the Reykjavik area, was offered until 1965,

In 1966 the parliament passed a resolution concerning career education
programs in schools, which should he combined with courses in geography and
gsociology and held for students in the second year of lower secondary school.
The program was organized in cooperation with interested firms and associations
in manufacturing.

Three years later the first course for teachers in career education was
held and again later, in the years 1965, 1966, 1968 and 1980.

In 1964 the Reykjavik school district hired a teacher to prepare and
organize career education programs in the schools. He was a co-author of a
textbook on vocational choice for use in lower secondary schools. In 1965 he
became a curriculum development supervisor in career education and until 1974 he
was the main organizer on hehalf of the Ministry of Culture and Education in
this field, Among his duties were lecturing in the Teacher Training College and
organizing courses for teachers.

From 1964 to 1974 career education was part of the curriculum in as many
as 3% schools, which was at it's peak in 1976, but gradually diminished until

1974 when most of the schools had dropped these programs.
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After changes in the school system in 1974 career education lost its
status in the schools although some schools had one week, most often in
February, when students wvisited work sites of various occupations.

In recent years the cooperation between business and schools has come 1nto
consideration. Several primary schools in the eastern part of the country and
on the southwest coast have included career education in the curriculum in the
9th grade as well as providing vocational copunseling to students.

For several years (until spring 1984) the Reykjavik school district
employed only one vocational counselor for all the students in the 9th grade.
The school psychological services in the city also offered vocational counseling
1n several schools after 1980,

According to the Education Act of 1974 the school psychological services
shall provide vocational counseling to students in the Basic school. They have
never been able to fulfill this role, mainly because they never had staff to
take care of these duties,

In 1980 the minister of education appointed a committee to make
suggestions for career education in the coming years. A year later the
committee recommended that: 1) a post of career education supervisor he
established at the Ministry of Culture and Education, 2) curricula be developed
and published for use in career education programs in schools, 3) courses he
held for teachers in career education (one was held in 1984), 4) forty-five
hours be spent on career education in 8th and 9th grades in the Basic School
each school year, and 5) within the next five years school counselors be
employed at all the primary schools in the country and requirements set for
their education. The University of Iceland has already begun offering courses

to reach this goal,
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A curriculum development supervisor in career education working for the
Ministry of Culture and Education 1n the school year 1983-1984 sent
questionnaires to all primary schools in the fall of 1983, He revealeld that
schools offer various kinds of assistance to students searching for schools or
work. However, only a few of the schools have what can be labeled as a career

education program and vocational guidance.
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CHAPTER IV
REVIEW OF LITERATURE
It is not surprising that in societies where some " free choice" of
occupation exists there is an interest in studying which factors influence this
choice. 1In this section some of these factors will be discussed.

Nccupational Values of Adolescents

Almost all students accept certain occupational values as very important,
others as moderately important and some are generally rejected.

A study of occupational values of high school students by Thompson (1971)
revealed that the students valued as mmportant such characteristics of a job
as: "interesting job, the opportunity for self expression, a secure position
and the opportunity to help others. O0Of moderate importance were such
characteristics as: opportunity to gain self-esteem, to obtain prominence and
recognition, to be relatively independent and to receive high pay. Judged
important by less than one third of the students were such characteristics as:
leadership in a job, and a job where one could be the hoss" (Thompson, 1971, p.
373).

There was no difference found between freshmen and sophomores (the same
groups tested again in their sophomore year) in occupational values. From these
results Thompson challenged Super's (1960) belief that "ninth-graders are 1n the
vocational exploration stage," that is, they are exploring themselves to
detemine what features of a vocation will help them gain personal satisfaction,
and they are exploring the world of work to find how these features appear in
reality. From his study Thompson concluded that "how ninth-and tenth graders
view their vocational choice may be well established when they enter high school

and may not change readily" (Thompson, 1971, p. 375).
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Parental Encouragement

It has been revealed in a considerable number of studies that parental
encouragement is an important factor in deciding whether or not adolescents
continue their education after high school.

In his study of 24 working class boys in public high schools in eight
towns of the Boston metropolitan axrea Kashl (1953) suggested the importance of
parental encouragement. He also found that intelligence and social class were
major influencing factors 1n college aspirations of boys of working class
origin, Kahl, in this study of educational and occupational aspirations of
working class boys also noted that the parent's attitude regarding occupational
success for personal happiness was a very important factor.

Neal Gross (1953), inspired by Kahl's research, noted that parental
pressure may be important to the child, However, in Gross' opinion "that to
type children simply on the basis of the characteristics of their socioceconomic
environment or 'social class' may provide an extremely inaccurate picture of the
crucial influences affecting them.' (Gross, 1953, p. 298)

In a study by Rehberg and Westhy (1967) 1t was found that the education
and the occupation of the father, influenced educational expectancy through
parental encouragement,

Rehberg's and Westby's study also showed that there 1s less parental
encouragement in larger families than smaller ones and the educational
encouragement givenn in larger families is also less effective than 1n smaller
families. This study was carried ot on high school students in six middle-size
Pennsylvania cities.

Bordua (196@) carried out a study of 1,529 ninth through twelfth gra:ders
in two cities of Massachusetts and found that parental stress on college was
positively and linearly related to college plans when sex and school year were

controlled.
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Simpson (1962) in a study of 743 hoys in white southern high schools

stated that parental advice 1s a much better predictor of high ambition than 1is
the boy's social class.

Sewell and Shah (1968) have criticized the methodology of Bordua's and
Simpson's studies for not, controlling all variables simultaneously,
particularly intelligence which Sewell and Shah said had been consistently
related to both socioeconomic status and college plans.

Roughly ten thousand Wisconsin high school seniors were surveyed by Sewell
and Shah (1968), They found that parental encouragement, socioeconomic status
and intelligence had substantial influence on college plans of both hoys and
girls. And so had also socioceconomic status and intelligence. The relationship
of parental encouragement to college plans were thought stronger than those of
either sociceconomic status or intelligence, and parental encouragement had more
influence on girls than boys.

Socioeconomic status indicated, for both boys and girls, stronger
relationship with parental encouragement than did intelligence. However, each
of these three variables, parental encouragement, socioeconomic status and
intelligence had "substantial independent relationships of their own to college
plans" (Sewell and Shah, 1968, p. 568).

Sewell's and Shah™s (1968) study also revealed that parental encouragement
appeared to have strongest effect on boys and girls of relatively high
intelligence and those who came from families of relatively high sociceconomic
status.

In those families, where parental encouragement was low, relatively few
students, regardless of their intelligence or socioeconomic status, planned on
college, and even those students who were of high intelligence and high social

status, and not encouraged, were not likely to attend college. On the other
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hand, where parental encouragement was high, a high proportion of students were
likely to plan on college, even when they were of relatively low sociceconomic
status and intelligence.

Educational/Vocational Choice——Father's Occupation

When children are asked "what they want to be" when they are grown up they
often give an answer which indicates that they want to enter the same occupation
as their parents. Many 1nvestigators have studied this influence of the
occupations of their fathers and of the social status of their families. ‘The
work of these investigators has indicated that the [amily 1n which the child is
brought up, strongly influences the choice of occupation, and that a
considerable number of youngsters, even in fanilies which are socially mobile,
tend to enter the same, or related, field of occupation as their fathers (Cole
and Hall, 1970).

Several surveys, reviewed by Yanowitch, and Dodge (1968) indicate that
similar effects are noted in the Soviet Union. Only one-fourth of students who
had parents with four years or less of elementary schooling planned to go to
upper secondary schools while 72% of students with parents who had higher
education intended to do so. Also in the City of Sverdlowsk 4% of children
from manual workers' homes planned to get university education while 63% of
children with parents in the "specialist occuations," that is, professionals
and managers, wanted to do so.

In a review of eleven studies on decision and career development on [J.S.
subjects Alexander (198l) found that youngsters from "less well-to—do famil ies"
are not as likely to get high prestige and well paid jobs as are youngsters from
socially and economically well-to-do families, This is in most part explained
by higher educational attainment of youth in families of higher social and

economic status and is a more decisive factor than both race and gender.
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In a longitudinal study of career development of American students
Gribbons and Lohnes (1982) reported that socioeconomic status is highly
correlated with career aspirations. Adolescents of higher sociceconomic status
more often aspired to college education than youngsters of lower socioeconomic
status and Gribbons and Lohnes sumarize from their study that "intelligence,
social class, place of residence and military service have joint ef fects on
educat-ional aspirations and attainment" (Gribbons and Lohnes, 1982, p. 48). 1In
Iceland the picture is not as clear and social mobility may he greater than in
the USA and Western Europe.

Bijornsson and Edelstein (1977) studied 1,100 children from Revkjavik, the
capital of Iceland in a longitudinal study. They found that social mobility was
high between children's fathers and grandfathers generations. One—f1ifth of
professionals came from unskilled workers and another fifth from professionals.
The rest came in equal proportions from skilled workers (class 2} clerical
workers and civil servants, (class 3) technical, teaching and lower managerial
(class 4) and business and entrepreneurial (class 5). This shows that the old
working class has contributed many members to the academic professionals.
However , upward social mobility is obwviously not typical. The unskilled manual
workers came mainly from its own class (80%) and over 10% came from skilled
manual workers. Unskilled clerical workers and civil servants came mainly from
unskilled and skilled manual workers (75%) and the rest from "above," wmostly
fron 4th and 5th class (18.5%).

BJjornsson and Edelstein (1977) studied educational attainment of the 400@
oldest of the original 1,180 children and related it among other variables to
occupat-ion of either father or mother whoever was the family breadwinner at the
time of study. The researchers found that there was a high positive relation—

ship between father's occupation and child's educational attainment.
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Approximately 57% of children of university educated fathers completed
university education and all of them at least completed vocational school or
comparable education. Furthermore, 80% of children of unskilled workers only
completed vocational school or comparable education and less than 10% completed
university education. It has to be kept in mind that this is a study of
children in the Reykjavik area and the pattern may he different for the rest of
the country. Also 1t is to be noted that social mobility between fathers and
grandfathers happens at a time of great social changes of Icelandic society from
an agrarian characterized society to an industrially characterized society.
However, Bjornsson and Rdelstein (1977) claim that although there may be a
considerable social mobility in Iceland there are certain "brakes" on 1t and the
most important one is residence.

Area of Residence

Career development is influenced by the environment in which one is raised
and to which one is exposed. A child is born into a particular family and
community within which socioceconomic setting the individual develops concepts,
values and attitudes toward work.

A growing number of researchers studying vocational choices of adolescents
have taken the influences of the immediate surroundings of the individual into
consideration. Commonly urban youth is compared to those who live in rural
settings. In many cases students in both locations may be considered
disadvantaged in terms of developmental career exposure and relevant experiences
since acquaintance with various types of jobs and the lack of opportunity to
experience them applies to adolescents in rural areas as well as urhan
communities. The media plays an important part because it gives people in
different areas information about job opportunities in other areas. However,
for people to he able to take full advantage of this, such factors as housing

and transportation must be taken into consideration.
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Although rural and urban communities seem to have much in common there are
also certain differences in their setting. Super and Overstreet (cited in
Pietrofesa & Splete, 1975) indicate that boys who live in rural areas may he
vocationally more mature than urban boys. This is due to work experiences on
farms available to the rural boys and they can see in a clear-cut manner certain
vocational patterns being followed,

Besides differences between rural and urban settings, geography and
climate may influence career development of adolescents. The physical and
climatic features and the people's heritage combine to create a subculture whose
values and customs distinguish 1t from subcultures in geographically different
religions.

National surveys consistently show that in most countries there are
disparities between rural and urban areas 1n the matter of educational
participation.

Grimm (1966) in a study of "educational abstinence" discerned three groups
of factors that may contribute to educational participation. Among these were
socicecological factors which relate to the area of residence, such as urban
versus rural and the distance away of the relevant educational institution,

Tretheway, in a survey of researches carried out hefore 1970, found that,
among other things, a reported correlation between educational opportunity and:

1) family related variables such as, socioeconomic status, income,

parental education and parental attitudes toward education,

2) neighborhood variables, such as geographical location and the

subculture of the neighborhood,

3) school related variables, such as school facilities, teacher

competence and programs available,
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4) peer group variables, such as attitudes of age-mates to school-

ing, teachers and authority. (Tretheway cited in Husen, 1975).

The importance of area of residence is of significance the world over.
Australian studies have shown that metropolitan and rural areas differ
substantially in educational participation. In the province of Victoria, around
1960, 22% of metropolitan children remained in the secondary school in the
matriculation year as compared with 11% of the rural children (Husen, 1975).

Many researches reveal that in addition to many factors such as parental
influence, individuals are, in their vocational decisions, affected by their
places of residence. According to Caplow (19%4) sons of fishermen, farmers and
miners who often were physically isolated from larger towns, which could offer a
larger variety of occupations, generally tended to inherit their father's
occupation. He stated, "Parents instilled their values into their children so
that children learned which jobs were desirable to strive for, and which jobs to
eliminate from possible choice" (Caplow, 1954, p. 31).

In a study of college students Lipsett (1962) found that there is a strong
tendency for a higher proportion of urban youth than rural youth to attend
college. The greatest contributing factors are probably higher social
expectations For the urban students and greater availability of college

education in urban areas.
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CHAPTER V
METHODOLOGY

The primary research tool used in the collection of data was a
questionnaire (see Appendix A) answered by the subjects in 20 schools 1in various
parts of the country.

Few sociological and educational researches have been done on Icelandic
society. Therefore the questionnaire was constructed in such a way as to give
an "insight" into the adolescent's background. Some of the questions may not be
relevant for the students' career choices as such. They should rather be
considered as information about social conditions of adolescents and their
families in various parts of the country at the time of study.l

The Samples

The subjects used in the study were selected from the student population
in the 9th grade of 20 primary schools i1n various parts of the country in Apr:l,
1983. The subjects were 15 years old at that time and at the educational or
vocational stage in their lives. They were about to finish the school year they
voluntarily chose to add to the first eight years of the Basic School they were
required by law to attend.

The subjects were selected in such a way that they represent all types of
residence in Iceland. The residence variable is divided into five categories;
1) Reykjavik, the capital (five schools), 2) five coastal towns with secondary
education, 3) five coastal villages with no secondary education, 4) two inland
towns (with secondary education), and 5) rural areas (three boarding schools).

The schools in Reykjavik were located in various sections of the city. They

]'Data derived from these questions will be the basis for a subsequent study.
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were chosen on the basis of socioecological ratings of city quarters in 1981,
done by Edelstein and Reynarsson.

The basis of selection of the towns were the following characteristics:

1) availability of secondary education, 2) distance from secondary schools i.e.,
those towns which did not have secondary schools, 3) type of main industries
(e.g., Fishery and fish processing versus manufacturing and services), and 4)
location,

All of the rural area schools were boarding schools. One of them
Laugagerdisskoli) did not have any continuation classes and was far from
secondary schools, another (Laugaskoli) had two years continuation classes, and
the third (Hrafnagilsskoli) did not have any secondary education classes but was
located close to a town (Akureyri) which had various types of secondary
schools. Some of the rural area students attended schools in the towns.
However, they are i1n the same category as the rural area students who attended
the boarding schools. Table 4 shows students in each residence category.

In the larger schools where only a part of the student population could be
tested, for practical reasons, principals helped in selecting a sample which was
representative (based on father's occupation) for the school 1n question.
Figure 4 shows the schools in the study and their location on an outline of
Iceland.

Of the 612 individuals in the samples 303 (49.5%) were males and 309
(50.5%) were females. This was 15.84% of the total student population in 9th
grade in the school year 1982-83,

Where application of a classification of occupations was necessary a scale
constructed by Bjornsson and Edelstein (1977) was used. The categories are:

1) Unskilled manual workers

2) Skilled manual workers
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Student categorization by residence
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Percentage Percent
No., of all of all 9th No. of of 9th
9th graders graders in 9th grad- graders

Type of in Iceland Iceland by ers 1in in
residence by residence residence samples samples
Reykjavik 1498 37.9 212 34.6
Coastal towns with sec.ed. 1052 26.6 154 25,2
Coastal villages without sec. ed. 683 17.3 115 18.8
Inland towns with sec. ed. 193 4.9 58 9.5
Rural areas 528 13.3 73 11.9
Total 3954 160.0 612 106.0

All samples as a percentage of 9th graders population: 15,48%
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7)
8)
9)
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Reykjavik
Fellaschool
Langholtsschool
Laugalaekjarschool
Hvassaleitisschool
Hagaschool

Coastal towns with
secondary education
Saudarkrokur
Oddeyrarschool
Gagnfraedaschool~Akureyri
Gagnfraedaschool-Keflavik

10)Grindavik

Figure 4:

c)

11)
12)
13)
14)
15)

d)
16)
17)

e)
18)
19)
20)

Location

Coastal villages without
secondary education
Grundarfjordur
Raufarhofn
Seydisfjordur
Reydarfjordur
Thorlakshofn

Inland towns with sec. ed.
Selfoss
Egilsstadir

Rural area

Laugagerdisschool
Laugaschool i Dalasyslu
Hrafnagilschool

of Schools.
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4) Technical, teaching and lower managerial

5) Business, managerial and entrepreneurial

6) Academic professional.

The following major dimensions were taken into account in the occupational
classification:

1) Characteristics of work: closeness to nature; physical

properties and organizational frame of work; manipulation

of things; handling of symbols; dealing with people,

2) Relative income,

3) Educational and training requirements,

4) Degree of responsibility,

5) Degree of authority over others,

f) 'Relative status' of an occupation. (Bjornsson and Edelstein, 1977.)

The Questionnaire

The primary instrument used in collection of data was, as mentioned above,
a questionnaire answered by the students (see Appendix A).

In November 1982 seventy-five 9th graders answered the first version of
the questionnaire. These youngsters lived in a town on the west coast of
Iceland. This sample was thought to he typical for coastal towns all around the
country. After the testing this version was revised because there were
obviously several questions that had to be changed.

A new version of the questionnaire was answered by a new sample of 18
ninth graders from a neighboring coastal village with a mixed population from
the village itself and farms in the vicinity. This brought about a further
revised new version of the questionnaire, especially adjusted for the youngsters
who lived on the farms.

Finally, in early March 1983, the questionnaire was tested on a sample of

20 students living in Reykjavik, the capital and the only city in the country.
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After minor changes and another testing on another sample in the same school in
Reykjavik this became the final version which was answered by the students and
is the basis of the present study.

The questionnaire covered such spheres as: 1) school experience, 2)
career education and vocational counseling, 3) family's, schools, and friends
educational and vocational aspirations and expectations for the students as
reported by the students, 4) the students educational and vocational aspirations
and expectations for themselves, 5) parents education and occupation, 6)
grandfathers occupation, and 7) the family situation.

Questions about home and school were initially developed with help from
professor Bjornsson, at the University of Iceland, for a study of gymnasium
dropouts in Iceland by Skulason (1977), and are here adjusted for adolescents 1in
9th grade.

The Ranking Lists

On the ranking lists the subjects were supposed to rank 12 occupations
according to the "importance and prestige" which the subjects attributed to
them. The instructions were adopted from ranking lists developed by Terwilliger
(1962) and the occupations which appeared on the list represented occupations
from each of six classes on the scale of occupational class in Iceland,
developed by Bjornsson and Edelestein (1977).

Procedure

Before the 9th graders answered the questionnaires in the schools the
following introductory steps were taken:

1) The study was introduced to and then approved by the Ministry of
Education which also supported the study financially.

2) The study was introduced to the educational administrators in the

school districts and their endorsement received before the study was presented
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to the principals in the schools.

3) The study was introduced to the school principals in the schools used
in the study. The principals outside the city were contacted by telephone.

The study was carried out in April and May 1983. At the beginning of each
"testing session" several minutes were spent in talking to the students about
the purpose of the study. This was done to create a "positive atmosphere"
toward the study.

It was learned from the pilot studies that because of the unusual length
of the questionnaire some of the students might become frustrated while
answering it. Hence, 1t was considered important to "“support" the students 1in
every possible way, so they would go through the questionnaire rather than give
up. Therefore, they were encouraged to ask about anything they wanted to have
explained to them. The reason they were asked to give their names and the rules
about names being held in confidence were discussed with them. This created no
prcblems and only two students out of 614 who were asked to answer the
questionnaire refused to do so because of the "name requirament,"

Statastics

In the analysis of the data, acquired from the questionnaires, chi square,
Z tests, P and contingency coefficients (C) were used. The chi square was
chosen because it can be used with data 1in the form of frequencies, or data that

can be reduced to frequencies. The formula for the chi square is:

x2=§:§:(0-- -'Ev )2

11 1) 1] (Nie & Hull, 1982)

E..
1]

where 0 are observed frequencies and E are expected frequencies. Degrees of

freedom, for the chi square v}ere determined by the formula:
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(R-1) X (C-1)

where R = the number of rows and C = the numher of columns.
To test which differences as displayed in a contingency table, hetween the

groups were significant a Z test was used. The formula is:

1 2
£+ £, £, + £, \1 1
n; + n ot o0y Jinp Ny

/(Glass and Stanley, 1970)
where Pl and PZ are proportions of persons possessing a certain characteristic
(here students living in a certain category of residence and giving a certain
"type" of answer to questions in the questionnaire), fl and E2 are the numbers
of students possessing the characteristics (i.e., answers to questions on the

questionnaire) being observed and ny and n, are the number of students in the

2
samples (the residence categories being cbserved). The level of significance
for the tests was determined at .05,

The contingency coefficient was used as a measure of association between
the variables in the contingency tables. It is used for tables in which one of

the dimensions is greater than 2, The formula for the contingency coefficient

is:

(Nie & Hull, 1982)

'
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Although the values of the contingency coefficient is always between @ and 1, it
cannot generally obtain the upper limit of 1. The maximum it can reach depends
upon the number of rows and columns. For example, in a 4x4 table the maximum
value of C is .87. If the chi square is significant the corresponding C is also
significant.

Computations of chi squares and contingency coefficients were done in a
VAX/VMS computer at the Computer Services Center at the University of Iceland.
The computer program used was SPSSx.

Research Questions

On the basis of some experience with high school students in Reykjavik and
a village in Iceland and some knowledge of the general literature on
adolescent's career choices 23 research questions, were drawn up to bhe tested by
the present study. The research questions are:

1. Will a higher percentage of 9th graders in areas where secondary
education is available (city and towns) than in areas where secondary education
is not available (villages and rural areas) like school?

2. Will a higher percentage of 9th graders in the city and towns than in
villages and rural areas who consider secondary education useful for their
future?

3. Will 9th graders in the city and towns spend more time on their
homework than do 9th graders in villages and rural areas?

4. Will 9th graders in the city and towns spend less time in
extracurricular activities in school than do 9th graders in villages and rural
areas?

5. Will a higher percentage of 9th graders in the city and towns than 1n
villages and rural areas report that more of their parents show interest in what

their children are doing in school?
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6. Will a higher percentage of 9th graders in the city and towns than in
villages and rural areas he promised something by their parents in return for
good grades in school?

7. Will a higher percentage of 9th graders in areas where secondary
education is available (the city and towns) than in areas where secondary
education is not available (villages and rural areas) find career education
programs and vocational counselors in school helpful in finding school or 3job?

8. Will a lower percentage of 9th graders in the city than in other parts
of the country have an out-of-school joh?

9. W1ll a higher percentage of 9th graders living in areas where secondary
education is available (city and towns) than 1in areas where secondary education
is not available (villages and rural areas) want to attend gymwnasiums and
comprehensive secondary schools after the 9th grade?

1. Will a higher percentage of 9th graders in villages and rural areas
than in the city and towns want to get vocational education 1in the future?

11. Will a higher percentage of 9th graders in the city than 1n other
areas of the country want to attend comnercial schools after the 9th grade?

12, Will a higher percentage of 9th graders living in areas where
secondary education is available (the city and towns) than in areas where
secondary education is not available (villages and rural areas) who have decided
what kind of education they aspire to get in the future?

13. W1ll a higher percentage of 9th graders in the city than in other
areas of the country aspire and expect to get university education in the
future?

14, Will there be a higher percentage of 9th graders who report that their
parents want them to go to secondary school than of those who will report that

their parents want them to get a steady job right after the 9th grade?
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15. Will a higher percentage of 9th graders living in areas where
secondary education is available (the city and towns) than in areas where
secondary education is not available (villages and rural areas) report that
their parents have an opainion about what type of secondary school they should
attend?

16. Will a higher percentage of 9th graders living in areas where
secondary education 1s available (the city and towns) than in areas where
secondary education is not available (villages and rural areas) report that
their parents want them to get an "academic" secondary education?

17. will a higher percentage of 9th graders in villages and rural areas
than in the city and towns report that their parents want them to enter skilled
manual professions?

18, Will a higher percentage of 9th graders in the villages and rural
areas than 1n the city and towns have a definite 1dea about what occupation to
enter in the future?

19, Will a lower percentage of 9th graders in the city than in other parts
of the country want to enter manual occupations (classes 1 and 2)?

20, W1ll a higher percentage of 9th graders in the city than in other
parts of the country want to enter the academic professions?

21, Will a higher percentage of 9th graders in the city report that more
of their parents want their children to become academic professionals than will
children in other parts of the country?.

22, Will a higher percentage of 9th graders in the city than in other
parts of the country consider themselves more capable than their parents to
choose an education and occupation for themselves?

23, Will a higher percentage of 9th graders in the city than in other
parts of the country want to go right on to secondary school after the 9th

grade?
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CHAPTER VI
RESULTS

In this study of career choices of Icelandic adolescents 612 students in
the 9th grade of 20 elementary schools (Basic Schools) were used as subjects.
The 9th grade is optional, but more than 90% of the students in the eighth grade
every year go on to the 9th grade to complete the NCPS examination which allows
them to attend schools at the secondary level. Not all of the students who
study in the 9th grade can, however, go right on to a secondary school because
many fail on the final examination and are barred from Further studies, at least
for awhile. They can repeat this last grade and go to a secondary school if
they get a passing grade.

In the spring of 1982 approximately three-fourths (72.5%) of the students
who took the NCPS examination got a passing grade. Those who failed (27.5%) on
the examination either went to work or repeated the class the next year,i.e.,
the year when the subjects of the present study were in the 9th grade. It was
not known 1f any of them were in the 9th grade for the second time. Probably it
does not affect the results of the study since these students would have been at
the same stage in their decision making as their classmates.

The students answered the questionnaires in their last month in the 9th
grade. One month later they were required to make up their mind about what
school to attend in the next school year. At the time of the study they had not
received the results from the NCPS examination and therefore did not know if
they would be eligible to study in a secondary school.

The results of the present study are presented in this chapter in four
sections, each of which deals with one of the main areas of the study. These
main areas are: 1) the family situation of the subjects; 2) experiences in

school and school related areas; 3) educational aspirations and expectations
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of the 9th graders for themselves and what they thought other persons, such as
members of their family, friends and school personnel considered the best
educational choice for them, and 4) occupational aspirations and expectations of
the youngsters and what they thought their parents considered the best
occupational choice for them.

The Family Situation

The overwhelming majority of the 9th graders, except those in rural areas,
lived in households with parents and 1-4 children. A little over half of the
subjects living in rural areas came from homes with parents and 5-6 children and
this was a significantly higher number than in households in the rest of the
country (see Table B-1 in Appendix B) .

A significantly higher number of the adolescents in the rural areas than
in other parts of the country came from homes with one or more grandparents.
However, most of the youngsters lived 1n homes where no grandparents were
present, as can be seen from Tables B-1 and B-2 which reveal family size and
presence of grandparents 1in the home.

Most of the subjects lived with both parents bhut it was more common among
city adolescents than among those who lived in villages, inland towns and rural
areas to live with mother only (see Table B-3).

The students in rural areas did not see their parents as often as their
agemates in other parts of the country did as shown in Tables B-4, B-5, B-6 and
B-7. Probably this was due to the fact that they attended schools which in many
cases were far away from their homes. On the other hand the subjects in inland
towns saw their fathers more often than the subjects in the city, coastal towns

and rural areas.
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Approximately two-thirds of the students in the city and three-fourths of
students in coastal towns reported that their fathers worked more than eight
hours a day (see Table B-8). A little over one-half of the students in
villages and rural areas reported a workday of more than eight hours for their
fathers. It 1s interesting to note though that a significantly higher
proportion of students from the villages and rural areas than from the city and
the towns did not know how long their father's workday was. The reason may he
that many of the fathers in the villages are fishermen with irregular working
hours and the students in rural areas are in boarding schools and many of them
do not go home to spend time with the family for long periods of time and do,
therefore, have limited knowledge about their father's daily work during the
winter.

As shown in Table B-9 between two-thirds and three-fourths of the mothers,
except in rural areas (48%) had a job outside the home. The significant
difference found between the rural aresas and other residence groups may not tell
a true story since the mothers 1n rural areas are actually more than
housewives. They should rather be considered co-farmers with their husbands and
thus the "real" percentage for mothers in rural areas may be higher than
reported by the students., Table B-1¢ shows how many hours the students' mothers
worked each day, on the average.

School Exper iences

How did the adolescents like school? Did they find it boring or did they
enjoy it? More than one half of all the students in all residence categories
neither had definite positive nor negative feelings toward the school life as
shown in Table B-1l. At least one-fourth of the students in all the groups,
except inland towns, liked to be in school. The conjecture that 9th graders in
the city and towns were more satisfied with school than 9th graders in villages

and rural areas was not bhotne out. Students in the inland towns were not as
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happy with their school attendance as were students in the other residence
groups and a significant difference was found hetween them and the others (see
Table B-1ll). The overall result was that a higher percentage of the 9th graders
liked scheol than disliked it, except 9th graders in inland towns. However, the
majority of all the subjects did not have any special feelings toward the
school,

Most of the students, over 90%, found the 9th grade somewhat to very
useful for their future occupation (see Table B-12). Although students in the
inland towns reported more dissatisfaction with school, a higher percentage of
them than of the others found the 9th grade useful for their future. This
difference was, however, not significant.

Almost all (over 98%) of the students, except those in rural areas (71%)
believed that secondary education would be somewhat to very useful for their
future (see Table B~13). A significantly higher percentage of students in rural
areas than in other residence groups thought that secondary education would be
of little or no use for their future (see Table B-13). The conjecture that a
higher percentage of 9th graders in the city and towns than in villages and
rural areas consider secondary education useful for their future occupation was,
however, rejected.

Was there a significant difference between the residence groups in time
spent on homework? Only between the inland towns and the other groups (see
Table B-14). The students in the inland towns spent less time on homework than
the others. More than two-thirds of all the students spent less than one hour
on homework each day on the average. The conjecture that a higher percentage of
9th graders in the city and towns (i.e., Aareas where secondary education is
available) than those in villages and rural areas (i.e. areas where secondary

education is not available) was rejected.
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How much time did the youngsters spend in extracurricular activities (such
as dance, movies and sports) 2 More than 80% of the students in all categories,
except rural areas (72%), spent less than four hours a week in extracurriculat
activities 1n their school (sSee Table B-15). Significant differences were found
between rural area students and the others. For the rural area students the
boarding school was the only mplace for entertainment. Much of the leisure
activities which adolescents 1n the city, towns and villages are engaged in such
as sports, dance, chess, photography, etc. were only of Fered in the school in
rural areas.

A siagnificantly lower percentage of rural area 9th graders than 9th
graders in the city, towns and villages spent more than Ffour hours a week 1in
extracurricular activities outside the school (see Tables B-16 and B-17). The
explanation for relatively high extracurricular activity participation of rural
area students, with respect to the above mentioned diffexrences in opportunities,
may he the fact that the largest of the hoarding schools 1n the study was
located near the second largest town in the country where most of the leisure
activities, which youngsters are usually engaged in, were available,

The conjecture that a higher percentage of 9th graders in the city and
towns than in villages and rural areas would judge their parents as interested
in their homewortk was rejected since no differences between the groups were
found in responses to questions 1l and 12 in the questionnaire (see Tables B-18
and B-19). Mothers were believed to show more 1interest than fathers, however,
and more often asked the students if they had completed their homework (see
Tables B-20 and B-21). Motherxs in inland towns, and both parents in rural
areas, did not ask as much about homework as Aid parents 1n other areas. The
reason may be that the 9th graders in rural areas did not live with their

parents while they attended school. This fact may also explain why parents in
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rural areas more seldom than the other parents helped their children with their
homework (see Tables B-22 and B-23). Yere, significant differences were Found
between mothers in the city and inland towns versus the villages and rural
areas, and between fathers in rural areas and those in other areas.

Fathers in the city, coastal towns and villages did help their children
with their homework more often than the mothers did.

The ovetall results from responses of questions which indicated parents
interest in school are that no clear picture emerged with respect to differences
between the residence groups. The special interaction of students in rural
areas and their parents during the school year makes it difficult to state with
a high degree of confidence that they necessarily had less interest in the
education of their children than had parents 1n other areas of the country in
the education of their children,

Did the parents try to influence their children's performance 1in school hy
promising something in return for good grades? According to the students over
two—thirds of the parents in all residence groups, except villages (59.3%) had
not promised any reward (see Table B-24), A significantly higher percentage of
parents in villages than in the towns and rural areas had promised a reward. On
the other hand, a significantly lower percentage of rural area parents had
promised something in return for good grades than had the parents in the city
and villages., Thus, the conjecture that a higher percentage of parents in the
city and the towns than in wvillages and rural areas promised a reward for good
grades was not accepted.

According to these adolescents parents in the towns and villages most
often mentioned various things such as clothes, books and motor vehicles as well
as pets as a prize for good performance on examinations as shown in Table B-25,
Money was, on the other hand, most often mentioned as a reward hy parents of 9th

graders in the city and rural areas.
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Did all the schools in the study have a career education progtams, and did
they offer vocational counseling to their students? According to the students'
responses to questions 16 and 18 in the questionnaire not all the schools in the
study did help their students in a systematic way (i.e., with the above
mentioned services) to find a school or a job (see Tables B-26 and B-27).
Almost 30% of the students in the coastal towns said that their school didn't
have a career education program while less than 19% of the other students
reported that their schools did not have such a program. This difference
between the coastal towns and the other groups was significant.

A governmental study carried out in 1983 showed that all of the schools in
the present study are among those who reported that they had what they labeled
as a career education program. These programs varied in nature ranging from
several visits of representatives from industry to regular courses in industrial
affairs and the labor market. Most of the schools took one week off from
instruction in February when the students visited workshops.

Approximately half of the students who were in schools which had a “"career
education program" did not find it helpful in choosing a future education and/or
occupation (see Table B—28). It was not clear from the present study which
schools offered vocational counseling but it is known that Icelandic schools do
not have a counseling which 1s comparable to vocational counseling in American
schools with specially trained counselors.

A significantly higher percentage of 9th graders 1in the villages than in
the other residence categories reported that their schools had a vocational
counselor (see Table B-27), Only 40% of the students who were in schools which
were considered to have some kind of vocational counseling had sought the
counselor's help and significantly lower percentage of these students lived in

the city and rural areas than in the towns and villages (see Table B-29) .
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Table B-3@ reveals why helo of vocational counselors was not sought. Table B-3l
shows how helpful the students found the wocational counselor in their school in
finding a school oxr job to enter after the 9th grade.

These results are for the city students in accordance with results from
Tables B~-32 and B—33 which show that significantly lower percentage of students
in the city than in the other residence categories considerxr help of wvocational
counselors 1in generxal beneficial when students are looking for school or job.
It has to e pointed out, however, that the majority of the 9th graders thought
that the counselor *s advice could be helpful for students who were looking for
school or Jjob., These results did not bear out the conjecture that a higher
percentage of students in the city and towns than villages and rural areas
considered vocational counselors helpful for students who are trying to find the
right job or school.

A little ovexr 30% of students in the city, approximately 252 of students
in coastal towns and villages and a little less than 2% of students in 1nland
towns and rural areas had an out-of-school job when the present study was
carried out {(see Table B-34). The conjecture that a lower percentage of 9th
graders in the city than in other parts of the country had an ocutside employment
was rejected. Indeed, differences were significant hetween the city versus
inland towns and rural areas finding the city students working more while
attending school than the others. The adolescents in the coastal towns,
villages and rural areas most often were in unskilled manual jobs and a
significant difference (2=5.67) was found between them and the city and inland
towns students, The majority of the city and inland towms students on the other
hand most often were in unskilled clerical jobs. A signif icant di £ ference was
found though only between the city and the coastal towns and villages in this

job categorxry (see Table B—~35),
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Furthermore, approximately 40% of the students in the city, coastal towns
and villages and 27% in inland towns and rural areas had held a paid out-of-
school job since the beginning of the school year as shown in Table B-36. Here,
however , significant differences were only found between villages and inland
towns/rural areas with higher percentage of villagers than the others having
held a job . Table B-37 shows type of an out-of-school job held since the
school year hegan in September. Table B-38 shows the number of students
expecting to work later in the school year.

The rural area students worked longer, each week, outside school than the
other groups although a significant difference was only found hetween them and
the towns (2=1.98) as shown in Tables B-39 and B-44,

Money was most often mentioned, as a reason for working, among all groups
except rural area students who most often worked hecause they liked 1t and were
asked to do it as shown in Table B-41. A significantly lower percentage of
rural area students than the others worked because they needed money but a
significantly higher percentage of them than students in the city and villages
worked for pleasure and upon request.

Only a small part of the 9th graders in all groups except rural areas
expected to have the job or a job similar to the outside employment as their
future occupation (see Table B-42). Just over one-fourth of the rural students
were certain that their part-time job would be their occupation in the Ffuture.
Differences were here only significant between rural areas and coastal towns.
The majority of the students in the city and coastal towns did not expect to
have their out-of-school job as their future occupation. A little less than one-~
half of the students in villages and inland towns alsc had that opinion but
approximately one-fourth of the rural students were certain about it (see Table

B-42),
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In summary, more than one-half of the students neither had definite
positive nor negative feelings toward the schcol life. However, a higher
percentage of the 9th graders liked school than disliked it. A great majority
of the students considered schooling, both the 9th grade and secondary
education, useful for their future.

More than two-thirds of the students spent less than one hour on homework
gach day on the average. More than three-fourths of them spent less than four
hours in extracurricular actavities in their school except the rural area
students who spent more than four hours in leisure activites in their school,
On the other hand, the rural area students spent less time in extracurricular
activities outside the school than the others.

Mothers showed more interest than fathers in what their children were
doing in school. However, the fathers, except those in inland towns and rural
areas, did help their children more often with their homework than the mothers
did.

Approximately one~third of the parents had promised their children a
reward for good grades and this was more common among the villagers than the
others but less common in rural areas than among the others. Not all the
schools offered a career education or vocational counseling. But in those which
did more than half of those students who were in a career education program did
not f£ind it helpful. On the other hand, the majority of those who got adwvice
from a vocational counselor found it beneficial, The villagers showed the most
satisfaction but the city and rural students the least.

Only 20-30% of the students had an out-of-school job, most common irx the
city, and least common in inland towns and rural areas. Jobs in the unski 1led
manual class were most common among students in coastal towns, villages and

rural areas but unskilled clerical jobs among students in the city and inland
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towns. Only a small group, skcept in rural areas, expected to have their out-of-
school job as their future occupation.

The Students'® Educational Plans for the Next Three Years AFter the Basic School

The majority, above 70% of all the 9th graders wanted to go to school
within the next year from their graduation from the Basic School.

The students from the city and villages were more certain about their
plans for the next year than were those who lived in the towns and rural areas.
The plans of students living in the city were though significantly different
from the plans of students living outside the city as can be seen from Table B-
43, These results suppor ted the conjecture that a higher percentage of students
in the city than in othexr parts of the country had decided to go on to secondary
school after they had finished their compulsory education. On the other hand,
the conjecture that a higher percentage of 9th graders in areas where secondary
education 1s available (ci ty and towns) than in areas where secondary education
is not available (villages and rural areas) would report that they had decided
to go on to secondary school was rejected. A significantly lower percentage of
adolescents from rural areas than from the other residence categories except
coastal towns, intended to continue their education in the following year, and
almost one-fourth of them plamed to work for the next year. However, the
majority (68.2%) of them wanted to go to secondary school within the next three
years (see Table B-44), This was also the case for adolescents from other parts
of the country who plamed to go to work after the 9th grade, except those from
the villages. Figuwe 5 shhows types of secondary schools,

The most "popular" school among students in all groups were the gymnasiums
and the comprehensive secondary schools as shown in Table B—45. However, a
significantly higher percentage of the subjects who lived in areas where

secondary education was available (i.e., in the city and towns) than those who
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Continuation classes
Domestic science schools, Schools of Art, Evening schools
and courses, Folk high schools, 9th grade in Basic school
(repeated) 1@th grade.

Technical schools I
Post and telecomunication school, Nurse assistant school.
Foreign languages schools, Police academy, Secretary schools.

Vocational schools
Vocational training schools, Agricultural colleges, Hotel and
catering School, Training school for teachers in domesting
science schools, Gardeners training school.

Technical schools II

College of navigation, Marine engineering college, Teachers
College of physical education, School of Nursing, X-ray and
pharmacy assistant school, School for assistants to the handi-
capped, Training school for nursery school teachers, Pilots
training schools, Teachers training college (before 1972).
School of midwifery.

Commercial schools

Gymnasiums and comprehensive secondary schools

University

University, Teachers college, Technical college.

Figure 5. Types of Secondary Schools.
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were from areas where secondary education was not available (i.e., villages and
rural areas) wanted to attend these schools. This was in accordance with the
conjectute about school attendance in the year after the 9th grade, This

di £ference remained significant when the three year plans were included (see
Tables B-46 and B-47). Figure 6 shows secondary school attendance within three
years from graduation from the Basic School.

The conjecture that a higher percentage of adolescents 1in villages and
rural areas than in the city and the towns wanted to get vocational education
was not accepted. There was, however, a significant difference hetween rural
areas and the city/town categories in desired vocational school attendance raight
aFter the 9th grade (see Table B-45).

It was more common among 9th graders in the city than among youngsters in
other parts of the country to want to attend commercial schocls. The difference
was significant both for one and three-year plans (see Tables B-45 and B-47).
The largest of the two commercial schools in the country was located in the
city.

As can be seen from Table B-45 a higher percentage of students in the
villages and rural areas than in the city and towns had decided to go on with
their education in the continuation classes. This enabled them to stay in their
home for one to two years beyond the compulsory school. These classes were
comparable to the first two years 1n the secondary schools. The difference
between the groups remained when the "3-year plan" was considered (see Tables B-
45 and B-47),

The Students' Educational Aspirations for the Future

When asked about educational aspirations almost 28% of the students
answered that they had not decided what education they wanted to complete.

Figure 7 shows the most interesting education.
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Of those who had made up their mind, one out of every five wanted to
finish vocational education. This was a more "popular" kind of education
among rural residence students than among students in other areas. 1In this
school category were farm schools which may contribute to this difference
between the rural students and the others. On the other hand a significantly
lower proportion of 9th graders in the city than in other parts of the country,
except coastal towns, longed to complete this type of schooling (see Table B-
48).

The technical schools II appealed to ten percent of the students., This
type of schooling was most "popular™ among 9th graders in the villages, although
significant differences were not found between them and the other groups. In
this school category were among others the school of navigation and the school
of catering which both trained people for necessary positions on Eishing
vessels.

A little over one-fourth of all the students wanted to get a university
degree., Here significant differences were found hetween the residence groups 1n
such a way that a higher percentage of students 1in the city than in the other
groups said they wanted to complete such an education (see Table B-39). With
these results the conjecture on university education was accepted.

The Students' Educational Expectations for the Future

As might be expected the adolescents' expectations were not as "high" as
their aspirations. Approximately one-half of them did not know what education
they expected to complete. Significant differences were found in this respect
between the city on the one hand, and the coastal towns and the villages on the
other (see Table B-50).

The difference between residence groups in educational expectations

remained similar to what it was for their educational aspirations. Expected
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university attendance was significantly higher among students in the city than
in other areas. A lower percentage of the adolescents expected to attand
vocational schools than aspired to do so. Here differences were significant
between the rural areas and the city and the towns with a higher percentage of
students in the rural areas than in the other groups expecting to complete
vocational education., All of the students from the city who aspired to attend
vocational schools expected to complete them hut the same was true for only
about half of the students from the towns.

No signi ficant difference was found between the groups in their
expectations regarding attendance i1n the commercial schools. None of the
villagers and only one-half of those who live in inland towns and had desired to
£inish this kind of training did not expect to he able to do so, as can be seen
fxrom Table B~50.

The students from the city and villages were more determined than the
students in the other residence categories to complete the technical schools II
they wished to attend. These were the second most popular type of schools
(after the vocational schools) among the villagers.

Proportionally a higher number of students expected to complete (as a
highest level of education) the gymnasiums and the comprehensive secondary
schools, than had previously indicated. The reason may be that some of those
who wanted to go all the way to the university were confident of finishing at
least the preparatory education and had lowered their goals to that level.

The reasons most often given by the students for not acquiring the
education to which they aspired were lack of mental capabilities and poor
scholastic performance. Only a few students mentioned lack of money as a
hindrance and these financial considerations were of greater concern to students

in the city and the coastal towns than in the villages, the inland towns and the
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rural areas. Distance from school was mentioned by students in all the groups
and, indeed, was the second and third most important reason given by those who
lived in villages, inland towns and rural areas (see Table B-5l).

Educational Aspirations of Parents for the Students

What did the students think their parents wanted them to do right after
the 9th grade? A higher percentage of fathers than mothers had never talked to
their children about their educational plans as shown in Tables B-52 and B-53.

According to the students the majority of their mothers in all groups
wanted them to go to secondary school immediately after the graduation from the
9th grade. This was also true for the fathers in all groups except in rural
areas where 45% of them wanted it. Only a few students reported that their
mothers and fathers wanted them to get a steady job right after the 9th grade
(see Tables B-52 and B-53). With these results the conjecture that 9th graders
report that their parents rather want them to go to secondary school than to get
a steady job right after the 9th grade was accepted (2=36.4).

Parents in the rural areas were more willing than parents in other parts
of the country to let their children decide for themselves if they wanted to go
to school or work in the year after the 9th grade (see Tables B-52 and B-53).

Which secondary schools did the parents want their children to attend?
According to the students in all groups a higher percentage of the mothers than
fathers had an opinion about what type of secondary school to attend. Among
those parents who had an idea about it the gymnasiums and the comprehensive
secondary schools were the most often mentioned. Approximately 60% of the
parents mentioned these schools according to the adolescents (see Tables B-54
and B=55),

The conjecture which stated that a higher percentage of parents of 9th

graders in the city and towns than in the villages and rural areas would have,
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according to the 9th graders, an opinion about what type of secondary school
their children should attend was not accepted. No significant differences
between the residence groups were found in answers to the questions 32#1 and
34#1 testing this conjecture.

As reported by the adolescents more than 90% of the parents in all the
inland towns, who had an opinion about school attendance, wanted their children
to go to the gymnasiums and the comprehensive secondary schools. The reason may
be that in one of the towns the comprehensive school included vocational
davisions and students who would otherwise have attended vocational schools may
have gone to the comprehensive schools instead.

Fathers in the city and the villages wexre the only ones who had mentioned
to their children that a conmercial school would be good for them. Also, a
significantly higher percentage of mothers in the city than in other residence
groups had recommended commercial schools to their children. The conjecture
that a higher percentage of parents in the city and towns than in villages and
rural areas wanted their children to get academic secondary education, was not
accepted.

According to the students approximately 16% of all parents wanted them to
go to vocational schools as Tables B-54 and B-55 show. This type of school was
the second most "popular" among parents in rural areas. A possible explanation
is that agricultural schocls are in this category. A significantly higher
percentage of fathers in the rural areas than in the other parts of the country
selected the vocational and agricultural schools for their children. For the
mothers a significant difference was found hetween the city and inland towns on
the one hand and rural areas on the other, as Table B-54 shows. These results
reject the conjecture that a higher percentage of parents who lived in villages

and rural areas than in the city and towns wanted their children to attend
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vocational schools (and get "practical' education).

A higher percentage of parents outside the city than in the city wanted
their children to attend continuation classes and consequently stay close to
their home (see Tables B-54 and B-55).

Other Family Mamnbers' Educational Aspirations for the Students

A great majority of the adolescents grandparents who were alive in all
residence groups had never talked to their grandchildren about their future
plans. According to the adolescents the grandmothers had more often than the
grandfathers a definite opinion about a school for the grandchildren to attend.
The only significant differences found between the four grandparents were that
mother's father and father's mother in rural areas less often wanted their
grandchildren to go to a certain type of secondary school than did mother's
father and father's mother in the city (see Tables B-56, B-57, B-58,B-59, B-6(
and B-6l).

A little more than 90% of the residence groups, except the rural area
students, neither had a grandfather nor a grandmother living in their home.
Rural area adolescents most often had one or both grandparents living in their
home as shown in Table B-2. They most often reported, however, that their
grandparents had never talked to them about their future. Only three students
said they trusted their grandparents best to give good advice about a future
education and occupation (see Tables B-62 and B-63).

A majority of the 9th graders' brothers and sisters had never talked to
them about what they should do after the Basic school as shown in Tables B-64
and B-65., Of the brothers and sisters who had talked to them about a certain
type of secondary school to attend, the highest percentage in all residence
groups mentioned gymnasiums and the comprehensive secondary schools as shown in

Tables B-66 and B-67. A higher percentage of brothers in the city than in other
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parts of the country mentioned commercial schools as good schools to attend.
Only about 5% of the adolescents said they trusted their siblings best to give
good advice about a future education and occupation (see Tables B-68 and B-69).

Approximately 40% of the uncles' and aunts' had talked to the adolescents
about what to do after the 9th grade. One-fourth mentioned a certain type of
school to attend and the schools most often mentioned by the relatives in all
residence groups were the gymnasiums and the comprehensive secondary schools
(see Table B-70 and B-71). Only 3% of all the 9th graders in the study said
they trusted their uncles and aunts best to give good advice about a school or a
job after 9th grade (see Table B-72).

Friends' and School Personnel's Educational Aspirations for Students

A great majority of all the 9th graders in the study had talked to their
friends about their plans after the 9th grade. Approximately one-fifth of the
9th graders' friends in rural areas, 49% of the friends in the coastal towns and
villages, and about 50% of those in the city and inland towns had mentioned to
the students a certain type of secondary school to attend. A significant
difference was found here between the rural areas and the rest of the country as
shown in Table B-73,

According to the 9th graders the most often mentioned secondary school by
the friends in all residence groups were the gymnasiums and the comprehensive
secondary schools (see Table B-~74). Only 3% of the adolescents trusted their
friends best to give good advice about a Future education and occupation (see
Table B-75), More than three-fourths (82.4%) of the 9th graders in the study
said that their friends opinion about the job the 9th graders wanted didn't
matter to them (see Table B-76).

Approximately two-thirds of the teachers had never talked to them about

what to do after the 9th grade. A significantly lower percentage of the



69

teachers in the villages than in other parts of the country had never talked to
their students about their immediate future after the 9th grade (see Talble B-
77). One-fifth of the teachers were reported as having recommended a certain
type of secondary school and in all the residence groups the most often
mentioned schools were the gymnasiums and the comprehensive secondary schools as
shown in Table B-78. The majority of all the students, except in villages, had
never been encouraged by their teacher to go to secondary school (see Table B-
79) .

The majority of all the students considered themselves better than their
teachers to make & job or school choices for them. A significantly higher
percentage of students in the inland towns than in the rest of the country,
however, considered the teacher better than themselves to make these kinds of
choices (see Table B-80). Only 4% of all the students trusted their teachers
best of all people to give good advice about the right future education and
occupation (see Table B-8l).

A little higher percentage (8%) trusted the vocational counselor in their
school as the best person to give good advice concerning job or school (see
Table B-82).

A significantly higher percentage of the youngsters in the city, inland
towns and rural areas than in the coastal towns and villages reported that the
counselors had never talked to them about their immediate future after 9th grade
as shown in Table B-83,

In sumary, the majority of the 9th graders wanted to attend a secondary
school within the next year. Most of those who didn't want to go to secondary
school right after the 9th grade intended to do so within the next three years,
Therefore, the outcome was that over 90% of all the students in the study wanted

to go to secondary school within the next three years. A significantly higher
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percentage of the students in the city than in the coastal towns, villages and
rural areas wanted to do this. (2=3.46 calculations based on Tables B-43 and B-
44 combined).

The students in the city and villages were more certain about their plans
for the next year than the others. The gymnasiums and the comprehensive
secondary schools were the most often chosen secondary schools among students in
all residence groups. However, a significantly higher percentage of students
who lived 1n areas where secondary education was available (city and towns) than
in areas where secondary education was not available intended to attend these
schools right after the 9th grade.

Vocational schools were more popular among students 1n villages and rural
areas than among those who lived in the city and towns. It was though not known
how many of those who intended to attend the comprehensive secondary schools
would be in the vocational divisions in these schools.

The commercial schools were more desirable among students in the city than
among those in the other residence groups.

Almost one~fifth of the students in the villages and rural areas intended
to attend the continuation classes at some time within the next three years.
Only three students in the study had decided not to go to schocl in the future,
Almost 28% of all the students had not decided what education they aspired to
complete.

Vocational education appealed to proportionally fewer students in the city
than students in the other parts of the country. A higher percent of the
villagers than the others wanted to finish education in the Technical schools.
Approximately one-fourth of all the students wanted to get a university
education. A significantly higher percentage of the city students than the

others desired to get this kind of education.
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The expectations of many of the students were "lower" than their
aspirations were, as might be expected. About one-half of all the students did
not know what education they expected to complete. The city students were more
certain about what education they would eventually get than the students in the
coastal towns and villages were, The difference between the residence groups in
educational expectations was similar to what it was for their educational
aspirations. A higher percentage of city students than others expected to
complete university education. A higher percentage of students in villages and
rural areas than in other parts of the country expected to complete vocational
education. A higher percentage of students in the villages, than in other parts
of the country expected to complete the technical schools II.

The parents were those family members who most often talked to the
students about their educational plans. The students also trusted them best of
all to give good advice about a future education as well as future occupation.

The mothers more often than the fathers talked tc their children about
what to do after the 9th grade. The majority of parents in all residence
groups, except fathers in rural areas definitely wanted their children to go to
secondary schools right after the 9th grade.

The students reported that more than one-half (60%) of the parents
mentioned the gymnasiums and comprehensive secondary schools as desirable
schools to attend. It is not known, however, if they wanted their children to
attend "academic" or non-academic divisions in the comprensive secondary
schools. Approximately 18% of the parents mentioned the vocational schools as
desirable to attend. Those in rural areas showed the most interest in this type
of school, possibly because agricultural schools were in this category.

Occupational Aspirations and Expectations

Did the 9th graders have any idea about what field they were most

interested to enter as their future occupation? Approximately half of the
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students had an idea about it and the other half did not as shown in Table B-84
and no significant differences were found between the residence groups in this
respect. Thus, the conjecture that a higher percentage of 9th graders in
villages and rural areas than in the city and towns have an idea about a Ffuture
occupation was rejected. Reasons for interest 1n future occupation are shown in
Table B-86.

among the students in the city and the towns the largest single groups
wanted to enter occupations 1in the academic field (class 6). The largest group
in the villages wanted to have jobs in the technical and teaching professions
(class 4) and the largest group among the rural students wanted to go into
skilled manual Jobs (class 2) as shown in Table B-85, Figure 8 shows the most
interesting future occupation.

A significantly higher percentage of adolescents in rural areas than in
other parts of the country wanted to enter an occupation 1n the unskilled manual
category (class l). Possibly a large portion of them wanted to go into farming,
but famers were 1in this class. The present research did not, however, study
this "fam trend" especially.

The city students were not as interested to enter skilled manual
occupations as those who lived in the villages, inland towns and rural areas
(Z2=3.18) as shown in Table B-85. When classes 1 and 2 were combined the
conjecture that a significantly lower percentage of the city students than those
in other residence groups wanted to enter the unskilled and skilled manual
occupations was accepted. On the other hand the rural areas had a significantly
higher proportion of students, than the other groups, who wanted to enter manual
occupations (classes 1 and 2).

The coastal towns had the highest percentage of students who wanted to

enter the unskilled clerical occupations (class 3) but significant differences
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were not found between any of the groups.

The villages had the highest proportion of students who wanted to enter
the technical, teaching and/or lower managerial occupations (class 4). Jobs on
the fishing vessels were in this occupational class. A significant difference
was found between the villages and the city and rural areas. The rural areas
had the lowest percentage of 9th graders who had their mind on jobs in class 4.
A significant difference was though not found hetween them and the other
residence groups.

More than one-half of the 9th graders in the city wanted to hecome
academic professionals (class 6) in the future and a significant difference was
found between them and students in all the other residence groups except inland
towns. A little more than one-third (35.2%) of all the students in the study
aspired to enter occupation in this class as shown in Table B-85.

The conjecture that a higher percentage of 9th qraders 1n the city than in
other parts of the country wanted to become academic professionals was rejected.
The adolescents occupational aspirations dif fered somewhat from their
expectations. While 54% of the students had an idea about an interesting future
occupation only 30% were "certain" what occupation they would have as their

life's work.

The main changes from aspirations to expectations (see Tables B-85 and B-
87) in each of the groups were as follows: 1) in the city a lower percentage
expected to end up in class 6 than had aspired to it, 2) in the ccastal towns a
higher percentage expected to have jobs in class 1, 2 and 3 than had aspired to
it, 3) in the villages a much higher percentage expected to enter class 1 than
had wanted to and a lower percentage expected to have a job belonging to classes
2 than had wanted to, 4) in the inland towns a much higher percentage expected

to enter class 3 than had wanted tc, much lower percentage expected to have a
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job in class 4 than had aspired to and somewhat lower percentage than had
aspired to expected to have a profession in class 6 and 5) 1in rural areas a
somewhat higher percentage expected to end up in class 1 than had wanted to and
only half of those who had aspired to enter an academic profession expected to
do so.

These comparisons between aspirations and expectations only show changes
within each group in certain directions. 1t cannot be stated that individuals
in certain residential groups expect to end up in "lower" occupational class
than individuals in other residence groups. To reach suich a conclusion a study
of the difference between each individual's aspirations and expectations would
have to be made. Only after such comparison within each residence group can
they e compared to each other to see if there are more changes within certain
residence groups than others,

If expectations of the adolescents per se are considered (see Table B-87)
a significantly higher percentage of students in the rural areas than in the
city and towns expected to have Jjohs in class 1 (unskilled manual workers). A
signi £icantly lower percentage of 9th graders in the city than in 1nland towns
and rural areas expectedl to work as a skilled manual worker . When classes 1 and
2 were covbined a lower percentage of adolescents in the city than 1n coastal
towns , villages and rural areas expected to end up in "manual professions." In
class 4 differences were only significant between villagers and rural area
students with a higher percentage of villagers expecting to have a future job 1n
this occupational class. The significant differences between the residence
groups ' aspirations toward the academic professions (class 6) persisted in their
expectations with a higher percentage of students in the city than in coastal
towns, villages and rural areas expecting to enter these professions.

How did the adolescents get information about an occupation they were

considering as their future work? Two-thirds of the students had at some time
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tried on their own or with help from others, that is, through the career
education program in their school to get such information (see Table B-88), One-
Fourth of all the students had used the career education program as the only
source of information. The same percentage had tried to get information about a
job with help from others. The smallest group (15%) had tried to learn ahout a
possible job on their own without help from others as shown in Table B-88,

The inland towns students distinguished themselves from the others by
using the career education program more than the other 9th graders to get
information about a future job. A significant difference was found hetween them
and other residence groups in this respect. 0On the othet hand, a higher
percentage in other groups than the inland towns tried to get knowledge about a
possible future occupation without help from others. Here, significant
dirfferences were though only found for the inland towns versus the coastal towns
and rural areas as shown in Table B-88. Sources of information about future
occupation are shown in Table B-89. (These are responses to row 3 in Table B-
88).

Did the 9th graders' parents want them to enter a particular occupation
and was there a difference between the residence categories in this respect?
According to the students approximately half of all the parents had not
expressed an opinion about a particular job for the students to enter (see
Tables B-90 and B-93), When rows 1 ("No") and 4 ("It is my choice") in Tables B-
90 and B-93 were combined about three~fourths of the parents had no particular
wishes concerning a future occupation for their child,

It was reported by the 9th graders that only 10% of all the parents had
mentioned a particular occupation to enter. The only significant difference
found was between mothers in villages and rural areas., A higher percentage of
mothers in rural areas than in villages wanted their children to enter a certain

occupation in the future (see Table B-93).
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The highest percentage of fathers and mothers in the city and coastal
towns wanted their children to enter an occupation in the academic field {(class
6) according to the students (see Tables B-91 and B-94). The highest percentae
of both parents i1n the villages wanted their children to become skilled manual
workers. The highest percentage of mothers 1n inland towns wanted their
children to become a skilled worker but the fathers wanted them to bhecome
academic professionals. In rural areas the highest percentage among mothers
chose technical, teaching and lower managerial (class 4) but fathers preferred
that they entered the acadenmic professions, The parents' reasons that students
should enter certain occupations are listed in Tables B~92 and B-95.

It should be noted here that these resul ts are based on responses from
only 10% of all students in the study. Aswas reported above a great majority
of the parents did not have any particular preferences in choice of an
occupation for their children,

These results did not confirm the conjecture that according to the
students a higher percentage of parents of 9th graders in the city than 1in othe
parts of the country would want their children to become academic profes-
sionals. The conjecture that as reported hy their 9th graders a higher
percentage of their parents in the villages and rural areas than in the city ad
towns wanted them to hecome skilled manual workers was not accepted either. Te
9th graders in all residence categories trusted their parents bhest of all
persons to give them good advice about an education or an occupation (see Tables
B~96¢ and B-97).

A significantly higher percentage of the students in the city than in
other parts of the country considered themselves hetter able than their parents
to choose an education or an occupation for themselves as Table B-98 shows.

As shown in Table B-99 the majority of the adolescents in all residence

groups disagreed with the statement "Other people have better ideas than myself
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abbout the best Job for me." Here, significant di £ferences were not found
between the groups.

In sumary, approximately half£ of the 9th graders had an idea about what
occupation to enter in the future.

The largest groups within the city and the towns wanted to have jobs in
the academic field (class 6) in the future. The villagers most often mentioned
jobs in the technical, teaching and lower managerial (class 4) professions and
rural area students most often mentioned skilled manual and unskilled manual
occupations (classes 1 and 2) .

The expectations of all the residence groups were different from their
aspirations in such a way that many students expected to enter professions which
werxe in a lower occupational class on the occupational class scale than the ones
they had aspired to enter, Fewer adolescents in the city and the towns expected
to enter academic professions than had wanted to enter. This category though
wass still highest among the city students. A higher percentage of the students
in the coastal towns expected to enter classes 1, 2 and 3 than had aspired to
enter, The villagers more of ten mentioned unskilled occupations as expected
jobs than aspired ones. Those in the inland towns more often expected to have
jolos in class 3 than had longed to but still a relatively high proportion
expected to end up in class 6. Half of the rural area students dropped the
occupations in the academic field and a somewhat higher percentage of thenm
expected to end up in class 1 than had wanted to be in that class.

The students reported that only 103 of all the parents had mentioned a
particular occupation for them to enter in the future, The highest percentage
of parents in the city and the coastal towns mentioned the academic professions
while the highest percentage in the villages mentioned skilled manual occu-

pations (class 2). The mthers in the inland towns were reported to most
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of ten mention skilled manual occupations but the fathers the academic
orofessions. The highest percentage of rural area mothers mentioned technical,
teaching and lower managerial professions (class 4) but the fathers preferred
the academic professions (class 6).

Summary

The results reported in this chapter are based on responses to questions
in a questionnaire from 612 students in the 9th grade of 27 Basic Schools 1n
various parts of Iceland.

Most of the students came from homes with 3-6 persons, i.e. parents and l-
4 children. The students in rural areas more often than students from othevr
parts of the country lived in homes where grandparents were present.

A minority of the 9th graders had negative feelings toward the school.
Only one-third of the students spent more than one hour on homework each day.

On the other hand more than half of tham, except those in rural areas, spent
more than four hours in extracurricular activities, mostly outside the school,

Most of the students considered the 9th grade and secondary school
education useful for their future. More than 99% of them intended to go to a
secondary school within three years from their graduation from the Basic
School, Almost three-fourths of the students had a definite choice of an
interesting education but only ocne-half had a notion of what education they
expected to complete.

Although significant differences were only found between the groups in
several instances a pattern in intended secondary school attendance and expected
future education was revealed by the present study.

The 9th graders who lived in areas where secondary education was available
(city and the towns) more often than those who lived in areas where secondary

education was not available (villages and rural areas) intended to attend a
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secondary” school which of fered an "academic® edwcation (commercial schools,
gymasiums and comprehensive secondary schools), The villagers and the rural
area students on the other hand mre often than the others 1ntended to go to
"non~acadenic" schools (vocational and technical schools).

Those students who lived in "secondary eduwcation areas™ (city and towns)
more often than those in the "no secondary eduecation areas" (wvillages and rural
areas) longed for and expected to complete an "academic" education in the
future, Conversely, the villagers and the rural area students mote of ten than
the others aspired to and expected to finish "non-academic" education in the
Future.

The opinions of students and parents in the c1ty and the towns showed a
similar txend wvhere the majority of both groups favored "academic" secondary
schools over "non—academic secondary” schools . 0On the other hand a much higher
percentage (80%) of parents in villages chose "academic" secondary schools for
their children than the children considered Feasible thenselves (38%). This was
also the <ase in the rural areas althowh the difference was not as great there
as in the villages. It should be noted here that the patents in the rural areas
were wre often than parents in the other groups deemed to want their children
to 9o to ""non-academic" secondary schools.

When occupat ional classes 1-3 and occupational classes 4—6 are compared ass
two separate categories it 1s evident that the majority of students in all
residence categories, except rural areas expressed desires to enter occupations
in the technical, teaching, business, manager ial and academic professions
(occupational classes 4-6) rather than occupations in classes 1-3 (unskilled an&d
skilled manual workers and unskilled clerical workers). The 9th graders in the
city distinguished thenselves, however, from the others in that they showed mre

interest in occupations in classes 4—6 (80%) and less in classes 1-3 (20%) than
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the others. Approximately 6% of those in the towns and villages were inter-
ested in occupations in classes 4—6 and about 40% were interested in jobs in
classes 1-3. The rural area students was the only group where the majority
(61%) had intentions to enter occupations in classes 1-3 rather than those in
classes 4-6 (39%).

This pattern in differences of preferences for aspired-to occupations
between the residential categories, except for the i1nland towns, persisted when
occupational expectations were considered. Only 30% of the students had any
notion about what occupation they expected to enter while 54% had an idea about
an interesting occupation they would like to enter.

According to the students only 18% of the parents had expressed an opinion
about a future occupation for the students to go into. It is not known if those
were parents of students who had an opinion about a future occupation for
themselves. It 1s, therefore, not possible to trace discrepancies i1n responses
between particular students and their parents. Only group results can be
discussed here.

The students reported that the majority of both parents in the city and
rural ateas wanted their children to enter occupations in classes 4-6 rather
than have jobs in classes 1-3. This was also the case with mothers in coastal
towns but the majority of the fathers there preferred their children have
occupations in classes 1-3. Approximately two-thirds of hoth parents 1in the
villages wanted their children to get future jobs in classes 1-3. A higher
percentage (67%) of fathers than mothers (43%) in inland towns chose occupations
in classes 4-6 for their children.

These results show that on a group comparison basis the students in the
city and their parents had similar opinions with respect to choice of a future
occupation for the students. Both groups preferred occupations in occupational

classes 46 to those in classes 1-3.
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CHAPTER VII
CONCLUSIONS

All of the 23 research questions (conjectures) in this study were
concerned with differences among various groups of 9th graders, particularly
those living in the city as contrasted with those dwelling in rural areas.
Differences among various groups of Icelandic 9th graders were statistically
significant in only seven of the 23 cases in which queries had heen raised. The
seven questions in which significant differences were found are:

1. Will a higher percentage of 9th graders living 1in areas where secondary
education is available (city and towns) than in areas where secondary education
is not available (villages and rural areas) want to attend gymnasiums and
comprehensive secondary schools after the 9th grade?

2. Will a higher percentage of 9th graders in the city than in other parts
of the country want to go right on to secondary school after the 9th grade?

3. Will a higher percentage of 9th graders in the city than in other areas
of the country want to attend commercial schools after the 9th grade?

4. Will a higher petcentage of 9th graders in the city than in other parts
of the country aspire and expect to get university education in the future?

5. Will a higher percentage of 9th graders in the city than in other parts
of the country consider themselves more capable than their parents to choose an
education and occupation for themselves?

6. Will a lower percentage of 9th graders in the city than in other parts
of the country want to enter manual occupations (classes 1 and 2)?

7. Will there be a higher percentage of 9th graders who report that their
parents want them to go to secondary school than of those who will report that

their parents want them to get a steady job right after the 9th grade?
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In only one of the research questions did the results show a difference
between student groups living in areas where secondary education was ofFfered and
those who lived where secondary education was not available. All other
conjectures for which significant results were gotten showed differences between
those who lived in the city and those who lived in other parts of the country.

In several areas significant differences were found between the city and
the rest of the country or between the city and some of the other residence
groups. These differences were:

1. The 9th graders in the city did not find vocational counselors as
helpful as did 9th graders in the rest of the country.

2. A lower percentage of 9th graders in the city than 1in coastal towns,
villages and rural areas were in unskilled manual jobs while attending school.

3. A higher percentage of 9th graders in the city (and inland towns) than
in the coastal towns, villages and rural areas were 1n unskilled clerical jobs
while attending school.

4, A lower percentage of 9th graders in the city than in villages, inland
towns and rural areas aspired to have skilled manual jobs as their future
occupation.

5. A higher percentage of 9th graders in the city than in coastal towns,
villages and rural areas aspired to entetr an academic occupation in the future.

6. A lower percentage of 9th graders in the city than in inland towns and
rural areas expected to have skilled manual jobs as their future occupation.

7. B lower percentage of 9th graders in the city than in coastal towns,
villages and rural areas expected to have manual jobs (classes 1 and 2) as their

future occupation,
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8. A higher percentage of 9th graders in the city than in coastal towns,
villages and rural areas expected to enter an academic occupation in the future.

9. A higher percentage of 9th graders in the city than in inland towns and
rural areas had an out-of-school job.

18. A higher percentage of 9th graders in the coastal towns and villages
than in the city were uncertain about what education they will complete in the
future.

The present study reveals that a great majority of the students, above
70%, wants to go right on to secondary school after they have finished the 9th
grade. The students in the city were more determined to continue their
education right after the 9th grade, but most of those who didn't go right on
only postponed their education since they intended to return to school within
the next three years.

Why did a higher percentage of students outside the city postpone their
education? A higher percentage of the students in the coastal towns, villages
and rural areas than i1n the inland towns wanted to get a steady job right after
the 9th grade. Possibly it was not as easy for the inland town students to get
a job as for the others who often had jobs waiting for them in the fishing
industry and on the farms. For some of these students, earning money may not
have been the only reason for not continuing their education. Another reason
may have been that they were in doubt that they would get grades high enough to
go to a secondary school.

When the study was carried out the students had not taken the final school
examinations and the results from the NCPS examination, which they took in
February had not yet been released. A report from the Ministry of Cul'ture and
Education, on the final results on the NCPS examination for the whole country

was released a week after the students answered the questionnaire. This report
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revealed that 9th graders in the city got higher final grades in all four
subjects than the students in other parts of the country (Ministry of Culture
and Education, 1983). Since this examination was first introduced in 1977, the
pattern had virtually remained the same, that is, that city students earned
higher grades than the others. In 1982 72.5% of all 9th graders in the country
got a passing grade, 79% of the city students and 65% of those outside the city
(Ministry of Culture and Education, 1983).

Since performance, that is, pass or fail, on this examination 1s a crucial
factor in the final decision making concerning whether to go to secondary school
or not it is of importance to consider possible causes for this difference. In
the above mentioned report the chairman of the committee which supervised the
examination process pointed out several factors which may contribute to this
difference. Among them were: 1) Different values and attitudes of teachers,
students and parents, 2) Difference in environmental reinforcement. 3) Teachers
education {or lack of it). 4) Frequent changes of teachers outside the city.

5) Different curriculum in the schools in various parts of the country, (Proppe,
1984) .

To this can he added one important factor, that is, total length of
"actual" schooling. In most of the villages, the rural areas and some of the
towns the school year is only 8 or 8 1/2 months compared to 9 months in the
city. When all school years (1-9th grade) are added up the outcome is that many
of the 9th graders especially in th2 villages and rural areas only have 8 to 8
1/2 years of schooling when they undergo the NCPS examination while those in the
city and larger towns have nine years.

The quality of the teaching is considered by many to be of a lower
standard in villages and rural areas than in the city and towns hecause a higher

proportion of the school staff is not fully trained as certified teachers. In a
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newspaper interview in July, 1985, an administrator in the Educational Ministry
revealed that 15% of the teachers in the country in the school year 1984-85 were
not certified and that almost all of them taught in areas outside the city. In
one village on the northwest coast only the principal was a certified teacher.

A teacher i1nterviewed by the present researcher said that many 9th graders
are afraid to leave their family for several years. They rather choose to stay
home for some time and go to school when they heccome "more mature."

Encouragement or reward from agents in the student's environment was
suggested 1n the Minastry's report as an important decisional factor 1in further
schooling of the 9th graders. The present study reveals that, at least for the
students in the villages, this reinforcement was not less than in other areas
including the city. 1Indeed the village parents more often promised their
children reward for good grades than parents i1n any of the other residence
categories did. The parents in rural areas, on the other hand, more seldom
promised a reward than parents in the other groups. Teachers in the villages
also showed more interest in their students than teachers i1n the other groups by
talking to a significantly higher percentage of students 1in this residence group
than teachers in other residence categories talked to their students.

When explaining discrepancies in scholastic performance between city stu-
dents and the others an educational administrator 1in one of the school districts
stated 1n a newspaper in May 1983 that: "students outside the city more often
worked with school than their agemates in the city did" (Arngramsson &
Bergmundsson, 1983, p. 21). Prior to the present study it has been assumed in
Iceland that the discrepancy in scholastic performance between city students and
others was due to more out-of-school employment outside the city (see Table B-

34). This view was not supported by the present study. On the other hand, a
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significantly higher percentage of the village students than students in inland
towns and rural areas reported that they had held a job since the beginning of
the school year in September, 1982 as Table B-36 shows. The difference was not
significant between the villagers and the city/coastal town students.

School vacation in summer in Iceland is three months and a great majority
of adolescents work through these months. 1In this way they are introduced to
the job market and some may later choose to enter the occupation, or an occupa-
tion similar to that which they get to know during this time. However,
influence from the job market is dependent on residence because the number of
jobs available 1s different in the villages and rural areas from what 1t is in
the city and the larger towns. The size of the job market or the number of jobs
the youngsters are exposed to possibly decide in part equality of job oppor-
tunities in such a way that youngsters 1in the city easily can get information
and knowledge about most of the jobs available in the country while the ado-
lescents for example, in the villages, only have a fraction of the job market at
their disposal in their area.

In Iceland the school system has not systematically tried to influence the
career choices of students through career education programs and vocational
counseling. This may change, however, in the coming years, because the Ministry
of Culture and Education and culture is preparing such programs for the last
grades of the Basic School. The schools in different parts of the country do
not, however, have the same opportunities to fulfill their duties in this
respect. The primary schools in the capital area can more easily than schools
elsewhere introduce the "educational and occupational market™ by visiting
schools and worksites and be visited by personnel from them. Besides, many of

the special training schools are in the capital area and it is in most cases
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expensive to have people from them wvisit the primary schools in the towns,
villages and rural areas. Also, the Jjob market available to students in the
towns, villages and rural areas is much "narrower," that is, consists of fewer
types of occupations than the job market in the city and the largest towns.

At some times during the school year factories in the fishing industry in
the coastal towns and especially in the villages virtually call on the schools
to "release"™ the youngsters so they can come to work and save valuable goods for
the comunity. This sometimes creates tension between the schools and the job
market, The pressure on the schools to allow the students to work can in some
areas be great and resistance to such requests can create a "bad image" for the
school. The job market in the coastal towns and villages reflects the fact that
this is a hunting society which needs more manpower at certain times than
others.

This work during the peak of the fishing season 1s not considered an
introduction to the job market. The youngsters rather look at 1t as a way to
get "easy money" to spend on clothes, radics, etc. Although the youngsters
become a part of the work force they do not get a systematic instruction about
it or the job market, and when they come out of compulsory school most do not
seem to want to make a living from £ish processing in the future. This 1s also
reflected in the fact that very few are interested 1n educating themselves Ffor
technical jobs in the fishing industry.

Although Icelanders admit that faishing and the fishing industry are still
the foundation of their society many do not seem to look at it as a decent way
of making a living. They rather want to earn social status in other fields.
The present study reveals that even in the villages only ten percent of the
adolescents consider fishermen the most important occupational group. And only
one percent consider them the most prestigious group (see Tables B-18@ and B-

101).
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In the villages and many of the coastal towns youngsters have been
considered a valuable asset even as unskilled laborers. This, 1s however,
beginning to change hecause fishing has fallen dramatically and these areas are
now forced to change their occupational structure. Availability of education
close to home as well as opening up of new job opportunities will be of great
importance for these comunities in the near future.

The influence of parents on career decisions may he stronger at the
present time than it possibly will be i1n the future when the school has operated
a special introductory program on the job market. It will, therefore, be of
interest to compare the results of the present sturly which reveals considerable
trust in parental career advice, to a research studying hoth parental and school
influence on these choices.

Only systematic introduction of the already existing job market and the
job opportunities which are likely to open up in the future will be beneficial
for the students. The parents' advice may rather reflect the current situation
while the school can be the force which is able to change the occupational
development of a particular town or a village.

It will be necessary that municipal authorities outside the city have an
occupational policy which makes it easier for the schools to introduce to and
discuss with the students possible future occupations which will open up in
their area. The govermment of Iceland has for the Ffirst time in the country's
history been forced to set quotas on fishing which has for a long time been
vital for towns and villages all around the country. Many look for guidance
from the educational system for preparing individuals for new jobs to strengthen
the basis of the occupational life of these communities. The present study
reveals that both students and their parents are willing to take the educational

challenge with help from the school system.
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The results of the present study are based on information from the
students only. Evaluation of the importance of the influence of parents, and
others, on students' career choices would require a separate study.

Information about neither the subjects school grades on the NCPS
examination nor their actual secondary school attendance in the fall 1983 were
available from the Statistical Bureau of Iceland when the final work on the
analysis was done. Both would have been valuable for this study.

It 1s necessary to be cautious in putting too much weight on the influence
of career education and vocational counseling on the students' career choices.
Too little is known about these career education programs and the counseling in
the various schools in the study for conclusions about 1its effect on the
adolescents' choice of education and occupation, However, career education will
in the near future become a part of the school's curriculum and training of
vocational counselors has already hegun at the University of Iceland.
Therefore, within the next ten years it should be possible to determine if this
has an impact on students' career choices. The knowledge which the present
study contributes to this field could he helpful for the preparational work on
career education.

It has been a common view in Iceland that people in the smaller
communities for example, the wvillages have rather negative attitudes toward
schools and education. Values and attitudes of persons in the youngsters
immediate surroundings are probably an important factor in how they perceive the
school. It is thus valuable for understanding of adolescents' career
development to study these persons' views of education.

Researches from various countries have shown that social class and sex
influence adolescents' career choices, Since the main research tool of the

present study, that is, the questionnaire, 1included both social class and sex
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variables the research will be extended to study both of these factors in the
coming years.

Within the next ten years the subjects of the present research will be
sent another questionnaire. The purpose of this future study will be to get
knowledge about what education the subjects have completed or what cccupation
they have entered. The results wall then be compared with the present study to

find how stable the subjects' career choices have been.
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Investigation of eduoation and ceresr
ghoicon of Joelandic adolescents,

- Dear* student.

This questiomnaire has been designed to get
information from you,and adolescents g your age,
about your choice of school or occupation in the next
yoar, or years. .

This investigation is a part of my study in :
Bducational Psychology at the University of Illinois
in U.S.A. Xau can trust that nebedy, excent me will
know_anvihing about what vou write in the guestionnaire.
This is in accordance with rules about researches
of this kind, wviere all given answers are held in
striot confidence. |

The questisnamirs is answered by adolescents in
a1l parts of thecrumtry and the information which
you give here will be helpful in organising vocational ' |
counseling in the 9th gu:lc‘stn the coming years,

It is important that you writs your name in the
questionnaires (on page 25) because I will send you
another questiomnaire later, when you have deen
working or attendimgschool fok several ysars. to
got information about your work or study at that
time. ' )

Thank you for the conasideration you sre giving
this study,

F
Halluce Lhidoson
i Hallur Skilason
Midbrekka 1
Olafsvik
ph. 93-6491

g 7o e et e« @ e

v e e s e




97
<1-

Ir this part of the questionnaire
are questions about the achool, education

in geeral, your parents (oxr gtepparents)
interest in what you are doing in school,
and ‘carser sducation and vocational counse
eling in your school.

Some of the questions you answer by
sarking your choice, like you do in multiple
.choice questions, othersa do you answer-

by writing 3 reply,

Read the guestion and .the instructions ,
carefully and remember to answer sll of the
queations (exaspt of course those you are: ; |
supposed. to skip). Y

1. To what extent do you like attending school?
1. D I 1like it very much

2. [J 1 1ike 1t somewhat

3. [] I neither 11ke it nor dislike it ‘ X
W, D I & not 1ike it very much .
5. [] 1 do not 11xe it at an1

2. To what exient 4o you think thAt what you are learning now
(in 9th grads) will bs useful in your future occupation?

[ ‘it vi11 ve very usetd
D it will be rather useful

. O it vill be somewhat useful
O
O

it will be of little use
it will be of ne use,
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3. To what extent do you think secondary education will be
useful for you in the future?

1. D it will be very ussful

2. [ 1t will be rather useful
3. [ 1t will ve somewhat useful
4, [] 1t will be of little use
5. [J it wi1l be of no use

4., Wnieh 2 subjects do you find mopt intereating?

. oo
1. 2
[ no particular subject
5. Which 2 subjects do you find mtntorclﬂm\

1. 2.
I ne particular subject

6. How much time do you spend gach day onx your hemewerk, om
the average? ‘

1, D lean than # howr

2. [] approximtely # to t heor

3. D approximately 1 to zﬁhours

b, ] spproximtely 2 to 3 hours

5. I:] more than 3 hours, If -oro‘. how such? ____ hourm

P

7. How often does yeur—father ggk if you have completed your
honmework?

1, D vory often
2, [] often
3. [] 'uemetines:
lo.fD seldon
5. [ never

{
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8., How often does your mother ggk if you have completed your
homework?

t. CJveey often

2. I:lothn

s D sonstimes
b. D seldon

- D nevem

9. MNow often dees yeswr gother help you with your homework?

10. Mw oftemdoss yourr Zather help you with your howework?

1. E'_'] vory often
2.[] often C
3:[) sometines

b.[] sordcu

. never

=] / /
-1 llw luh.lntorut does your father show in WhiV-you are
doing in nhool?

ll::[nrymoh
2.[ ] maon ‘
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12. How such interest does your mother show imwiat you are
doing in school?

1. [_j vary auch

2, [ Jmuch

IJ. [:] some » '
b, [Jraetne

5. G none -

13. Have your paror’:t- ever promised to give you some-thing in
return fLor good grades? '

l.Dno /

z.['_'_] yes, If yes, what? \

14, Howmuch time do you usually spend in extracurricualar
agtivl.t:loa in vouxr gchool, on the average?
t.[Jo - Zhours ® week
2,[':]2 = 3 hours & week ,
3.El 3 « 4 hours & week
u,‘D B .5 hours & weel . .
S.E]noro. If more, how much tine? _____ hours = week

15. Hov much tine ‘do you usually sp:nd in extracurricular
. activities gutpide the school, on the average?

1.[[] 0=2 noura & wesk

Z.D 21 hours & week

B.D 344 hours & week

l&.[j Il 5 hours a wesk

5.[] more. If more, how much tine? _____ hours m week,
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16. Does your schaol have & caresr education progran?

! 1 D yes-
2, Dm (1f no go to question 18)
3 D Idon®t kmov {if don*t Mmnow go to question 16)

17. Have you found ths career sducation program helpful in
choosing a future sducation and/or ococupation?

1. Dyu. vary helpful '
2 Dyu. somevhat helpful
3 Dno. not at all helpful ,

18, Is thers a wveooatienald ct;unnlor in your school?

2. Dno. (12 no go to quistion 21) '
3. Df donBt knov (L€ you don’t Imow go to question 21)

SN

Y

I

ETAS
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' 19, If there is a weationsl conselor in your school have you
asked hin to help you find the right school or Job for youg

' 1, Dyﬂ

2. E]no. I£ no, why?
i

S
R

HEENER

TR

ron
P

e

TS

o (if no go to question 21) -

R s

20, If you hawve asked the vocational counselor in your school
;’}g( fox help, to what extaent have you found his helpful in
R finding the right school or the right job for you?

Iy 1, D very helpful
1. 2. ‘D somewhat hel pful
y 3. [] ot rather 11tt10 help

;n i, D of mo help

»
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21, How useful do you think that help of vocational counselors
ims for students vhen they are trying to find the right
gcheol to attend after the 9th grade?

1. D very useful
2. Cj somewhat useful
3. []of rather 1ittle use

I, Dof no use - .

22: How useful do you think that help of wvocationml counsalors
1s for students wherr they are trying to find the right Job
to go to arter the 9th gm!!o?

1. [::[very useful .
2. D somewhat useful { \
3. [Jof rather 1ittle use

. [jot no use

23. Has your tescher encoursged you to go to secondary sohool
after the 9th grade? .

1, [jyu. frequently
2. Uyu. several times
3. m no, never
24, My teacher would probably mamke & better school or job
cholce for me than I could.
1. E:lotrongly agree
2. Dagroe
3. [:]‘uncomin B
k. ["Joisagree
5. [:]utrongly disagres

-
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25, Basides mchool, o you work for pmay nowt (do ot count
work' Guring vacation)

1. D noe (if no &o to question 30)

2. D yes. If yem, what kind of work?

26, If you work now, besides ®chool, howmny hours do you
work sach wetk, on the aversge? - -

1. [Jo~2 nour m week

23 D 1-2 hours = wask

3. E] 2«3 houra = week |

5, D}-‘O hours - & ;uk A |
S. [J4=5 hourm = wic \
6; []5-6 hours & wask

?7. D more, If mors, how much? hourss a week

27. If you work now, bm.dtu u‘hool. do you then vorke
1, [:] on weskenda.aly |
2, [C] on weskends gif schooldsys ’
3 [Ig on sohooldays only

28, If you work now besides aschoal,” why do you works

I work Wtause:

{

i
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29, Do you think your future occupation will be the kind of
work, or a similar work, you have done,’ besides school, this

school year?
1. D yes, If yes, why?

2. D no, If no, why?

30. Have you at any time had & ;paid job (ot jobs during
vacations) since school began last Septeaber?

t. l:l yos. IT yes, what kind of job?

1
2. Dno
31, Do you expsot to work part time later this school year?
(do not count work during wvacatiyns)

1. [Jyes. 1If yes, vhat kind of work?_-

\ |

-
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1.vias yoxr'gathexr talked to you about whether you should goc
to secondary school or get a steady job right after you
have finished the 9th grade?

1.

6.

2. Why do you think you mother wents you to get n steady job
(not a susmerxr- Jjob) right after the 9th grade?

Beoause

v 105
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Mcw we turn to your future education’
. salftr futwice. exupation:!

Dyu. and she thinks that I should go to a secondary

school. What school?

(answex: question 3 next)

D:u. and she thinks that I should get a steady job,

Mat kind of Job? 9

yes, and.she thinks t\b‘at I should go to secondary
school but it should Y ay cholice what school to \
sttend (answer question j next)

~1ys8, mnd she thinks.thst I should get & steady job
tut £t should be sey Choice what job to gat.

yes, but she thinks it Lhould be wy choice whether
1 go to sswondary school or get a steady job (answer
question ) next)

no, whe has naver talked to me adbout it (answer
uestion ) next)

b
3
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3. ‘Haa yp-ur mngr_:fglked to you about whather you should go

to secondary school or get a steady job right after you

have finished the 9th grade?

1. yes, and he thinksihat I should go to a secondary
school, What school?

(anawer question S next)

2. [_] yes, and. he thinks that I ekeuld get a steady job.
What kind of Job?

3 [] ves, amd he thinks that I should go to secondary
school but 1t should be my choice what school to
attend (answer question 5 next)

4, [:' yes,' and he thinks that I should get a steady job
but it should be my choice what job to get

!

S. yes; but he thinks it ‘ahould be my choice whether

I go to secondary school or gst a steady job (answer
question 5 next)

6. no, he has never talked to me sbout it (answer
question § next) . l

4 Why do you think your fsthar wants you to get a stesdy job
(not a summer Job) right sfter the 9th grade?

Because

J

5. Has your father's father talked to you about whether you
should go to asscondary aschool or get a steady Job right

after you have finished the 9th grade?
1. yes, and he thinks that I should go to secondary
school. What school?
2. D yos, and he thinks that I should get a wteady job,
. What kind of job?
3. yes, but ha thinks it should be my cholce whether I
go to secondary school or get a steady Jjob

b, Dno. he has never talked to me about it

g e
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6. Has your gother's father talked to you about whether you
should go to.seocondary school or get a steady job right
after you have finished the 9th grade? !

1. D yes, and he thinks that I should go to secondary
school. What achool?

2. D yeo, an¢ he thinks that I should get a steady Job.'
Wiat kind of job?

3. [] yss. but he thinks it should be my ohoice whether I
g0 to secondary school or get a steady job.

5, D no, he has never talked to me about it

7. Has your father's mother hlktd(to you about whether you
should go to secondary school or get a steady job right \
after you have finished the 9th grade?

1, E] yen,! atvk she thinks that I sftould go to secondary
. school. What school'd.

2.[Jyes and she thinks that I should get a steady job.
What kind of job? !

3 E] yos, but she thinks it _should be my choice whether
I go to secondary school or get a ateady Job.

b, D no, she has never talked to me about it
|
5 /,

3
i
i

N
%
y

8. Has your mother’'s mother talked to you abdbout whether you
should go to secondary school or get a steady job right
after you have finished the 9th grade?

1, [:' yos, and she thinks that I should go to secondary
sahoold What school?

2.[] yes, ana she thinks that I should get a steady job.
What kind of job?

3.[ ] yes.' but ahe thinks it should be my cholce whether
I go to secondary school or get a steady job

4, no,’ she has never talked to me about it

RN T £ ST P I LA
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9. Do you have a Yrother(s)? 10. I have older brother(s)
1. D yes ' ) 1i., I have ___younger brother (s)

2. [] mo.(tfno €0 to question 14)

12. Has your Ytrother(s) tmlked to you about whether you should
go to secondary school or get a steady Job right after yow

have finished the 9th grade?
1. yes, srd he thinks that I should go to secondary
school, Yhat sohool? - -
2. [[Jyes, sm he thinks that I should get a steady Job,
' What kind of jJob? '

3. yes, but he thinks it shou}d. be my oholce whether I
. go to mecondaxy school or get a ateady job
4, [jno. he has never talksd to me about it \

\
13. Has any of your brothers besn in the sohool (or the same
kind .of school) or the Job which you intend to go to right

after the 9th grade?

1. [jyos

2 [Ino o
14, Do you have sister(s)? 15, I have ' older sister(s)
1, ye"
D ? 16, I have ____ younger sister(s)

2. [jno (if no, go to
question 19)

17. Has your gister(s) tmlked to you about whether you should
&0 to secondary school or jet a steady job right after
you have finished the 9th grade?

1. | yen, and she thinks that I should g0 to secondary
school. What school?
2. D yes, and she thinks that I should get & steady job.
What kind of Job?

Ny

S S reahagd
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’ 3. [T] yes. tut she tninks it should be my chotos whether
I go to secondary school or get a utn'dy Joi

b, D no, she has never talkad to me about it

N 18. Ham any of your gigters been in the school (or the same
kind of school) or the job whioch.you intend to go to right

nﬁor the 9th grade?

{ 1. (1] .- -
| il -
2. [:l no
{
19, Has your ynole or auit talked to you about whether you should

g0 to secondary loh‘ool or got/a steady Job right after
you have finished the 9tf1‘ grade?

. D yos, and he/she thints that I should go to secondary,
school. Wnat school? ‘ )

o 2. 'D you, and he/she thinks that I should get m steady
' job, What kind of job?,

Y 3. D you, but he/shs thinks it should be my choice whether
I go to mecondary achool or get a steady job

5, [j no, he/she has never talked to me about it

20. Has your ypcle or st been in the school (or the same kind

“of g hool) or job which you intemnd to go to right after

the 9th grade?
1. Clyu
2. Dno

3 []1don*t xmow
{

1
3

Casm s e e e
&
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21, Has your friend(s) talked to you about whether you should
go to.sscondary school or get a steady job right after
' you have finished the .9th grade?

1. [[] ves, and he/ane thinks that I should g0 to secondary
school, What sochool?

2, D yos, and he/she thinks that I should get a steady job,
What kind of job?
3. [:] yes, but he/she thinks it should be my choice whether
I go to sscondary school or get a steady Jjob
L, D no, he/she has never talked to me about it
. {
22, Has your closeat friend (or some of your closest friends) .
_ been in the school {or the same kind of school) or the job
which you intend to go to right after 9th grade?

1. yes
2, no

3. DI don't know

23. Has your teacher talked to yeu about whether you should
go to sscondary school or get a steady job right after
you have finished the 9th grade?

1. yed, and he/she thinks that I should go to secondary
school. What.school?, -

2. ['_‘] yes, and he/she thinks that I should get & steady job
¥hat Job?

¢ 3. yes, but he/she thinks it should be my choice whether
I go to secondary school or get a steady Job

b, Dno. he/she has never talked to me about it
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24, Has the yooptional coungelor tslked to you about ‘whether
you should go to uoondu;y school oxr get a'steady ‘job
right after you have finished the Gth grade?

1. [C] yes, and he/she thinks that Ishould go to secondary
sochool, What school? '

‘2, Dyol.' and he/she thinks that I should get a steady job,
hat job? N

3. Dyu. but he/she thinks it should be ay choice whether
I go to secondary cohool or get & steady job

&, Dno.'. he/she has never talked to me about it

_ 25. Wnom of the below mentioned persons would you best trust
to glve you good advice lboﬁt\ the right future education
or cooupation for you? (mark "i" the person you would \
trust best and mark "2* the po%lon you would trust next best)

— Ny father —_ my aunt or unole
. __' ay mother - ny friend
ay brother | my teacher
ny slster a vocational counmelor
——— By grandfather ——— & person who is in
ay grandmother the school or job which
}‘ I want to go to

26. Mow often do you think your parents talk to each other
about your future education and/or cocupation?

1, D very often
' 2, [_Joften
3. [] somstines
b, E seldoa '
5. D never . .
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27, What are you going to do within the next yesar?

1, E] g0 to school. What school?
(Af you mark hers go to question 29 next)

2. D get:a steady Job. What jJob? .

. 3. =3 don't Know
20. If you ars going to got a steady job (not summer job) right

! after 9th grade do you expsct to go to school within the
L next three years?

, 1. D I don't know (1f don‘t kmow go to question 35)
| 2. [} nro (if no go to question 35)

[ 3. D yes. If yes,' what achool? |
. \ (you do not have to write

1

\ \

the name of the schaol, just what kind of school it is)

29. If you have decided what sscondary schoo) to atiend why
s do you want tq attend this school?

! Bscause ' '

L R KX N . vy ¢ eqo ay sy

A

‘ 30. Do you think your grades are/will be good enough to enter
the seooi ary school you intend to attend?

31, Do you intend to go to college or university im the futurs?

1. D you.
2, [Jno .

3. D I don't lmow ‘

~
a

P i R
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J2. What kind of education are you jpterested in getting?

' {give as exact desoription as. you %m)

»

o a4 ~
t

Lo f et T2 A

; ' 33. Stmetimes psople do not complete the sducation they are
interested in getting. VWhat education do you peally think
! you will complete?

' (give as exmct description as-you can)

3, If the education that you are most jnterested in getting
.28 not the same as the one you peally expsct to get what
do you think the rsasen for it .1a7

- - * “ \

1. D 1 think that I an not oapable encugh to complete
' the education that I am most interested in getting

2., D ny grades are not good enocugh to go to the school
which I am most interested in attending although 1
am capable enough to graduate from that school

3. I can not go to . the school which I am most interested
in attending because my parents camnct arford to send
we there

{ 4. D my parents have not encouraged me to go to the achool
. which I am most interested in attending
i 5, D 'I’iﬁ‘otcr to go to the same sohool ms my friend(s)

attend although it:1s3 not the one thnt I an
" nost interested in attending

é. D the school I want to go to is so far away that I
\ ﬁil not be able to see my family as often as I would
]

. teachers have not enovuraged me to go to the school
? E] :zioh I am most interested in attending
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35, What oéoupation are you most interomted in entoring as
your ruture occcupation?

1, D I have not yet decided what.occupation to enter S

2. [] T sm most interested in entering !
(give as exact “

\

description of the ocoupation as you oan)
Why are you interestedinmtering that occupation? ____

36.! Sometimes-psople do not enter the same ggounstion they
ars most interested in ontoringﬁ What occupation do you
really expeot ta have as your life's work?

(give as axact

\ L4

desoription of the cocupation as you qmn)
[] 1 aon't imow (1f you don's mow go' 0 question 38)

i
37. If you have decided what ocoupation to have as your futurs !
job when did you first:think about entering that particular
occupation?

years old

When I 7:

38, Have you ever tried to get an information about a Job,
you are considering as your futurs occupation, from a peraon
which is already in that job?

1, D yes, through my school's oareer education program only
2, D yes, on my own without help from anyone
3 D yes, but with help from others. Whom?

b, D no, never ‘

o pag on
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39. Does your faher want you to enter a pariicular ccoupatiom
: in_the future? S,
: 1. [} no, (if no, go to question ¥1) Co

2, C] yos,' If yes, what occoupation? :
’ 3. D I don't lmow (go to question &1)

4 '

40, Why do you think your father wants:you -to snter that -
ocoupation?

~ -

41, Does yowr pother want you toienter a particulir occupation

dn_the future? Y
1, D no (if no,' go to question #3) { \
z.‘D yeg, If yea, what ocoupation? f

3. E] I don't kmow (go to qustion 43)

42, Wnhy do you think your gothor wants you to enter that
ococupation?

Boc’?.

k3, I should be able to chooss sn cocupmtion without relying
on ay parsnts advice

1, D -h'touly agree
2. [j agres

3. D wncertain

4, D dissgree

5. Ej strongly disagree
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4, My friends aopinion about the job I want doesn't matter to me.
1. D ntronglimu -
2. [] asree
3. D uncertain
b [} atangree - - oo . . oy g
5. [} strongly disagres_ . - -

45, Other people have better ideas than mysaslf about the best
Job for me,

1. D strongly agree {
2. D agree | ,
3. [] uncertatn N {

b, D disagree \

5. D strongly disagree

46, Women do most work'better thén mem. :.'‘ .1 .. ;
1. E strongly agree
2. : agres ‘

3. D umor‘tun ,

4. E:I dlll&rn

5. D strongly dissgree .

47, Nen do most work Better than women,
1. D strongly agree

2. D agres

3. [} uncertain '

b, [] disagree ’ ‘ .
S L__:I strongly disagree - e

e G a o
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hg, ¥hat is the occupation of the fathers of your two best

friends? ot vt e b ogar e

1. LY n( (,] " <
2, {
49. What do you think your best friend will do in the next ]
two years? ;
1. []eo to school. ¥hat achool?wix . J

2. []eet = steady job. What job? K
3. [ 4on*t know what he/she will do
b, ['_'[atm . What?

50, If you have decided vhatwill be your future occupation
how much money do you 'th.lnk you will make & month in that
Job? \ C

krénur a month
[z don’t wmow

In this part you will answer questions
about your parent's education and occupation.

Bepd sll the guestions cspefully spd
Cemember to sngwer all of them.

Rt W

, ,)‘

1, 'What 1s your father's occupation?

(1f needed,’ give a short

i
d
;
4
4
H

desoription of his job)

LI
.
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2. How many hours does your father usually work gach day, on
the average?
1.[] o0-4 hours
2.[] 46 hours
3.[] 6-8 hours
4,[] 8-10 houra

5 [] 10-12 hours
6.[ ] more than 12 hours. If mors, how many hours?

hours a day
7.G I don't know how many hours he works each day
\

v
| {

3. How do you think yom-\m.g 1ikes his job? ~
1.[] e 1ixes it very'much
“ 2.[] ne 11kes 1t rather well
3.[] he neither 1ikes it nor dislikes it
4.[ ] ne tinds it rather dull
5.[] he finas 1t very duld
6.[] 1 don*t kmow if he 1ikes it or dislikes it

4. m’wf’. you been €o your father‘s workplace?

I.Dyu
Z.Dno. 1¢ no, why?

|
5. What is your mother's cccupation

i.C] housewife (if you mark here go to question 9)
2. D housewife and works outsids the home. What work?

(if necessary give a short desoription of her jJob)

B

o

P




6.

10, What is/was your mother's father occupation?
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How many hours does your pother work esch day, on the
averags, in her work outside the home?

1. [[Jo-t hours , , .,

2. GM hours Vo 5 .

3. D&&hourn ,

8, []e-10 nours

5. Dllo-lz hours Coa

6. D more than 12 hours. If more, how many hours?

hours a day .
7. D I don®t know how many hours she works each'day

How d# you think your gother likes.her job outside the homsf
1, E:I sthe 1ikes I.t\ vorly much
2. [C] she 18kes 1t rathor well x \
. D she neither likes it nor dislikes it
. m she finda it rather dull )
. ] sne £ande 1t very ¢unn
. [] 1 don*t imow i she 1ikes 1t or dislikes it

SO Ww &F W

Have you been to your pother’s workplace outside the home? f
1). yos
2. G no. I no, why?
i

What is/was your father's father occupation?

(if necessary, give a short desoription of his job)
o !
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11. Doss your father have any formal education beyond compulsory
- tigddioation? o
1. [[] 1 don*t mow
2. [:' no
3. yosn. If yes, Mt kind- of "education? Give as exaot
description as you ocan,

12. Does your gother have any formal education beyond compulsory
education?

1. [] 1 don*t xnow

2, D no !

3. D yes,' If yes, (mt\kind"ot education? Give as exact
desaription asyysu oen. . (

\
In this part are general questions
! about yourself:and your family.
Read all the questions carefully and
cammiex te sngverall of thes:! .

1. Ares you a nleD a female g

2. Do yo’J 1lives:
1. [] in Reykjavik
2, D in a' town. What towmn?
3. [[]in o vidiage. what village?
L, D on a furm, What farm?

3. With whom do you live?
1. D both parents
2. [:] mother only
3. D father only
b, D grandfather and/or grandmother
5: D others. If others whom?

Y

ey

PR 0 LV SV
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!
! !
! i

2
i
}
} ' 4. How many psople currently live in your household, jngluding
|
i

' m?‘ Tl 4 Yoy y o ‘]} ,
— adulte . .
¢ H
! sdolescants (1307 years old)
. e Shildren '

;} 5. Does-your grandfather and/or grandmother live ;n yo;:r home?
: 1. E] grandfather only

2. E] grandmother only

3. [ Jwtn . \

b, [] netther of them _

1

6. How often do you ususlly ses your father .on the average?
. " 1.[] wany times each day
' 2.[] onoe or twice each aay

3. less than: once uoﬁ day. If lezs than once & day, how
often and why?

7. How often do you ususlly sse your gother,on the average?

“oqh sany times.each day

2, D onod or twiae each day

4
. 3. D less thanionce each day. If l1eas than once a day,’
i . (hml often amd why?

for .
8, * o you spend more time, with your parents or with

your friends each day, on the average?
' 1. E ny parents
- 2. E'_' »y friends
3. [] saual time with both

10. What is your name?

Ky name ims
. ;o (write your full nams) (

«,

.y
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{ Hereim a list of 12 cocupations. People tend to think
of them differsntly moourding $o how important they are in
the society. YTIReT

al For each ocoupation hnuainuuto, by merking X on the
sonle under each ccoupation, if you consider it to besvery
ispoxtant, somevhat important, not wvery important or not at

all important,

4

Papmel
| | L N
very sonewvhat not very not at all
important’, isportant important ispor-tant.

Bysicimn
| L | |
very sonewha t not very not at all
important isportant ' important important

[ w ¢ - !

| | | |
very somewhat not very not at all
isportant isportant important impor-tant

Fiskomman
I | | I |
very P somevha tt not very not at all
important important inportant . 1sportant

| Teachewr )

I | | I I
yery smeovhat not very not at all
{mportant important important impor-tant

- ————————t 4

vt tmmrion e oy srmceaere

4

L2

23




t

&

\ ‘ e - 27‘ -
Houmswite
| I Y S 1Y I C el
very somewhat not very = motatell’ "
important important hpor’hm; importiat
n t i. AL
' Yorkem " '
L | S
' very somewhat not wvery not at all /
. important important important important
‘ Clergymam R
very. somewhat not very not at all
 important impertant hporhnt important
Premchooll tescherr _ \
| | | | |
very somewhat not very not at all
important important important important
Bllioeman
very somewhat not vary not at all
important important important important
) { 5 . Iank alexk
veory I.OIﬂtht not very not at all
important important important important
Inrehawrdt
very ., somewhat not very not at all
important important important important

b, Which of the occupations 1isted above do you consider tao be

most important?
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Hers is a list of the same 12 occupatlions that appearsd

in the firat-1ist.~-Some ot these occupations have more

“prestige™ or "status® than others. That is, you may tend to
*look up to® and admire persons employed in certain of thess
occupations more than poraong,z‘onployld in other ocoupations.

For each occupation plense indicate, by marking X on the
scale undexr each occupation, if you consider it to have: grask
deal of status, somp status, 1little or no atatus,

L
a

Faxwex

great deal some 1ittle no

of status status status atatus

, md.u:hn{ v

L I \ |

great deal some 11ttle ns

of status status status status
Carpeniexr

great deml some 1ittle no

of status status status status
Fiahermsur

great deal some 1ittle no

of status status status status
Tesslaxr

| I ]

great deal some 1ittle no

of status atatus status atatus

ERS P A

po




b.

-t 20 o
) Honswwl fw
| Lo | ERTI Lol I
gret deal soms l'ittJ.; " no
of status ., Status '“ ': statiam status
) torria gt
' ’ LI AN 15‘ ey 1,( i3} {
| l [ i1 “ "w l J
aroat deal Some HitYs o
of status status status status
' t
groat deal sone tTXe T
of status statuy status: status
Phasalisl tsmalier.

1 ‘ | 1
grat deal sone Uttle no
of status status . status astatus {

, Bodiceesn

graat deal soue little no

of status status ! statw atatus
Bamis alarie

grut deal soms little no

of status status status status
Naxehant

grant deal sone 11t%)e no

of status . status statwu status

thich o the abowe nentioned ccoupmtions do you consider to
have the mist status?

TEANK IOiI' POR JHE COOPERRATION:
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TABLES



Family size.

Table B-1

City Coastal Villages Inland Rural
towns towns areas
N % N 3 N % N % N %
Parents and 1-2
children 66 31.3 26 17.1 24 20.9 10 17.2 5 6.8
Parents and 3-4
children 120 56.9 97 63.8 58 50.4 41 76.7 28 38.4
Parents and more
than 5 children 4 1.9 10 6.6 9 7.8 1 1.7 13 17.8
More than 2 adults
and 1-2 children 3 1.4
More than 2 adults
and 3-6 children 1 .5
Parents and
5-6 children 17 8.1 19 12.5 24 20.9 6 16.3 27 37.0
Total 211 152 115 58 73
Chi—ﬂare atg Significance Contingency coefficient
93.43 20 .09 .36

Lzt



Table B-2

Does your grandfather and/or grandmother live in your home?

City Coastal Villages Inland Rural

towns towns areas

N % N 3 N 3 N 2 N %
Grandfather only 1 .5 3 2.1 4 3.5 4 5.8
Grandmother only 13 6.4 5 3.4 4 3.5 1 1.8 8 11.6
Both 6 2.9 4 2.8 3 2.7 3 5.3 2 2.9
Neither of them 184 94,2 133 91.7 162 96.3 53 93.0 55 79.7

Total 204 145 113 57 69

Chi-square df Significance Contingency coefficient
20,11 12 .06 .18

Difference significant between*:
(rows 1-3) Rural areas——rest of the country: Z=2.87

*Value of 7 significant at P<,05 level is 1,9 in all tables showing a 7 value.

8¢l



With whom do you live?

Table B-3

City Coastal Villages Inland Rural
towns towns areas

N % N % N 3% N % N 2
Both parents 159 75.7 128 83.7 99 86.1 51 87.9 61 83.6
Mother only 36 17.1 17 11.1 11 9.6 3 5.2 7 9.6
Father only 4 1.9 2 1.3 3 5.2
Grandfather and/or
grandmother 4 1.9 1 .7 2 1.7
Others 7 3.3 5 3.3 3 2.6 1 1.7 S 6.8

Total 210 153 115 58 73

Chi-square df Significance Contingency coefficient

24.21 16 .08

.19

6cT



Table B-4

How often do you usually see your father, on the average?

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N %
Many times each day 101 49.8 82 56.2 56 51.4 39 68.4 36 42.9
Once or twice each
day 55 27.1 34 23.3 22 20.2 14 24.6 3 4.3
Less than once
each day 47 23.2 36 206.5 31 28.4 4 7.0 37 52.9

Total 203 146 169 57 70

Chi-square df Significance Contingency coefficient

47.98 8 .00

.27

Differences significant between:
(rows 1 and 2) Rural areas--rest of the country: Z=5.60
(rows 1 and 2) Inland towns~-city/coastal towns/villages: Z=2.85

0T



See father less than once a day.

Table B-5

City Coastal Villages Inland Rural
towns towns areas
N % N 2 N % N 2 N 2
He lives far away 31 73.8 11 36.7 8 28.6 2 50.0 6 16.7
He is a fisherman 3 7.1 4 13.3 14 50.0 2 5.6
He leaves early
and comes hane late 1 2.4
He has irregular
working hours 1 2.4
He is dead 2 4.8 1 3.3 1 3.6 1 25.0
He works far away
from home 1 2.4 3 16.0 1 3.6
He works on shifts 3 7.1 3 10.0 1 3.6
I attend school far
away from home 6 20.0 1 25.¢ 27 75.0
He is in a hospital 1 3.6 1 2.8
Other 2 67.7 2 7.1
Total 42 30 28 4 36
Chi-square df Significance Contingency coefficient
125.94 36 .00 .68

TET



Table B-6

How often do you usually see your sother, on the average?

City Coastal Villages Inland Rural
touwns towns areas

N 2 N % N % N % N %
Many times each day 168 80.8 126 83.4 165 91.3 51 89.5 37 58.7
Once or twice
each day 27 13.0 1l6 10.6 7 6.1 3 5.3 4 5.5
Less than once
each day 13 6.3 9 6.9 3 2.6 3 5.3 32 43.8

Total 202 151 115 57 73

Chi-square df Significance Contingency coefficient
114.22 8 .29 .39

Difference significant between:
(rows 1 and 2) Rural areas--rest of the country: Z=16,33

get



Table B-7

See mother less than once a day.

City Coastal Villages Inland Rural
towns towns areas
N % N 3 N % N 3 N %
She lives far away 7 58.3 3 33.3 3 75.8 1 33.3 3 9.4
She is a fisherman 1 25.0
She leaves early
and comes home late 1 8.3
She has irregular
working hours 1 8.3
She is dead 2 16.7 1 33.3
She works on shifts 1 8.3
I attend school far
away from home 6 66.7 1 33.3 29 949.6
Total 12 9 4 3 32

Chi-square df Significance Contingency coefficient

62.40 24 .00 il

LET



Table B-8

How many hours does your father usually work each day, on the average?

City Coastal Villages Inland Rural
towns towns areas

N % N % N 3 N % Ng
@-4 hours 2 1.9 1 o7
4-6 hours 1 5 1 o7 3 2.9 1 1.8 2 3.0
6-8 hours 36 18.2 16 6.9 6 5.8 6 10.9 5 7.5
8-10 hours 51 40.9 63 43,8 28 27.2 28 50.9 13 19.4
10-12 hours 39 19.7 32 22.2 24 23.3 13 23.6 19 28.4
More than 12 hours 7 3.5 8 5.6 4 3.9 1 1.8 ) 7.5
I don't know how many
hours he works each
day 32 16.2 29 20.1 38 36.9 6 16.9 23 34.3

Total 198 144 133 55 67

Chi-square df Significance Contingency coefficient
60.37 24 .20 .31

PET



Table B-9

What is your mother's occupation?

City Coastal Villages Inland Rural
towns towns areas
N % N 2 N % N % N %
Housewife 45 21.6 32 21,1 35 308.7 16 28.6 38 52.1
Housewife and works
outside the home 163 78.4 120 78.9 79 69.3 40 71.4 35 47.9
Total 208 152 114 56 73

Chi-square df Significance Contingency coefficient
29.43 4 .20 .21

Difference significant between:
Rural areas--rest of the country: Z=5.061

GET



Table B-10

How many hours does your mother work each day, on the average, in her work
outside the home?

City Coastal Villages Inland Rural
towns towns areas

N 3 N 3% N 2 N 3 N 3
g-4 hours 24 15.2 26 21.7 17 21.5 11 27.5 5 15.2
4-6 hours 31 19.6 32 26.7 21 26.6 9 22,5 8 24,2
6-8 hours 44 27.8 23 19,2 15 19.0 16 25.0 4 12,1
8-10 hours 41 25.9 23 19.2 13 16.5 8 20.0 6 18.2
16-12 hours 6 3.8 4 3.3 2 2.5 1 3.0
More than 12 hours 1 .6 4 3.3 2 6.1
I don't know how
many hours she works
each day 11 7.0 8 6.7 11 13.9 2 5.0 7 21.2

Total 158 120 79 40 33

Chi-square df Significance Contingency coefficient
33.50 24 .29 .26

9tT



Table B-11

To what extent do you like attending school?

I like 1t very
much

I like it
somewhat

I neither
like it nor
dislike it

I do not like it
very much

I do not like
it at all

Total

Chi-square df
46.34 16

City Coastal Villages Inland Rural
towns towns areas
N % N % N 3 N 3 N %
18 8.5 5 3.2 3 4.1
64 306.3 47 306.5 28 24.3 5 8.8 16 21.9
1867 5@.7 82 53.2 73 63.5 37 64.9 39 53.4
18 8.5 17 11.0 14 12,2 14 24.6 15 20.5
4 1.9 3 1.9 1 1.8
211 154 115 57 73

Significance Contingency coefficient

.00 .26

Difference significant between:
(rows 1 and 2) Inland towns—-rest of the country: 2=3.15
(rows 4 and 5) Inland towns--rest of the country: 2=2.78

LET



Table B-12

To what extent do you think that what you are learning now (in 9th grade) will be useful
in your future occupation?

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N 3 N 2%
It will be very
useful 28 13.3 23 15.2 20 17.5 19 17.2 11 15.1
It will be rather
useful 80 38.1 64 42.4 49 43.0 36 62.1 36 41.1
It will be some-
what useful 81 38.6 52 34,4 37 32.5 10 17.2 26 35.6
It will be of
little use 18 8.6 11 7.3 7 6.1 2 3.4 6 8.2
It wi1ll be of
no use 3 1.4 1 .7 1 .9
Total 210 151 114 58 73

Chi-square df Significance Contingency coefficient
17.47 16 .35 .16

8ET



Table B-13

To what extent do you think secondary education will be useful for you in the future?

57.43 16 .00

.29

City Coastal Villages Inland Rural
towns towns areas
N 3% N % N 2 N % N %
It will be very
useful 126 60.6 96 64.9 74 66.1 34 58.6 22 30.1
It will be rather
useful 67 32.2 36 24.3 29 25.9 22 37.9 30 41.1
It will be
somewhat useful 14 6.7 14 9.5 7 6.3 2 3.4 16 21.9
It will be of
little use 1 5 2 1.4 2 1.8 3 4.1
It w11l be of
no use 2 2.7
Total 208 148 112 58 73
Chi-square df Significance Contingency coefficient

6€T



How much time do you spend each day on your homework on the average?

Table B-14

City Coastal Villages Inland Rural
towns towns areas

N % N 3 N 2% N ES N %
Less than 1/2 hour 74 35.2 41 26.8 26 23.0 32 55.2 21 29.2
Approximately 1/2
to 1 hour 84 40.0 69 45.1 53 46.9 19 32.8 27 37.5
Approximately 1 to
2 hours 44 21.0 35 22.9 31 27.4 6 10.3 14 19.4
Approximately 2 to 3
hours 7 3.3 7 4.6 3 2.7 1 1.7 16 13.9
More than 3 hours 1 .5 1 .7

Total 210 153 113 58 72

Chi-square df Significance Contingency coefficient

40.55 16 .00

Differences significant between:
(rows 1 and 2) Inland towns--rest of the country: Z=2.06

.25
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How much time do you usually spend 1n extracurricular activities

in your school, on the average?

Table B-15

Difference significant betwee

(rows 1-3) Rural areas--rest of the country: 7=4.42

ns:

Cicy Coastal Villages Inland Rural
towns towns areas
N % N % N % N 3 N 8
@-2 hours a week 139 69.2 78 52.0 68 63.6 33 60.0 23 34.3
2-3 hours a week 24 11.9 36 24.¢ 24 22,4 11 20.0 20 29.9
3-4 hours a week 23 11.4 17 11.3 8 7.5 2 3.6 5 7.5
4-5 hours a week 19 5.0 11 7.3 4 3.7 7 12,7 12 17.9
More 5 2.5 8 5.3 3 2.8 2 3.6 7 16.4
Total 201 156 167 55 67
Chi-square df Significance Contingency coefficient
51.18 16 .00 .28

VT



Table B-16

How much time do you usually spend in extracurricular activities outside the school on

the average?

f-2 hours a week

2-3 hours a week

3-4 hours a week

4-5 hours a week

More

Total

Chi-square df Significance Contingency coefficient

48.99 16 ]

Difference significant between:
(rows 4 and 5) Rural areas--rest of the country: 7=4,17

.27

City Coastal Villages  Inland Rural
towns towns areas

N % N 2 N 2 N % N 2%

16 5.0 8 5.4 5 4.6 2 3.6 15 22.7

18 8.9 11 7.4 12 11,1 16 17.9 11 16.7

28 13.9 15 10.1 13 12.0 5 8.9 8 12.1

43 21.3 37 25.0 36 27.8 7 12.5 15 22.7

103 51.0 77 52.0 48 44,4 32 57.1 17 25.8

202 148 108 56 66

rT



Table B-17

More than 5 hours in extracurricular activities outside the school?

City Coastal Villages Inland Rural

towns towns areas

N % N % N % N % N %
5-10 hours a week 30 30.3 29 39.7 14 29,2 11 34.4 6 37.5
11-14 hours a week 20 2.2 14 19.2 11 22.9 3 9.4 3 18.8
15-20 hours a week 21 21.2 18 24.7 1 2.1 9 28.1 2 12.5
25-30 hours a week 4 4,0 3 4,1 12 25.0 4 12,5 2 12,5
35-45 hours a week 10 10.1 1 1.4 1 2.1 2 6.3 1 6.3
I don't know 14 14.1 8 11.0@ 9 18.8 3 9.4 2 12.5

Total 99 73 48 32 16

Chi-square df Significance Contingency coefficient
41,02 20 .00 .36

134}



Table B-18

How much interest does your father show in what you are doing 1in school?

City Coastal Villages Inland Rural

towns towns areas

N % N % N k] N 3 N %
Very much 25 13.0 16 6.8 11 10.1 3 5.3 3 4.2
Much 54 28.1 42 28.6 34 31,2 12 21.1 15 21.1
Some 53 27.6 49 33.3 32 29.4 17 29.8 27 38.0
Little 44 22.9 33 22.4 24 22,9 20 35.1 19 26.8
None 16 8.3 13 8.8 8 7.3 5 8.8 7 9.9

Total 192 147 109 57 71

Chi-square df Significance Contingency coefficient
15.67 16 .47 .16
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Table B-19

How much interest does your mother show in what you are doing in school?

City Coastal Villages Inland Rural

towns towns areas

N 3 N 3 N 3 N % N 2
Very much 34 16.3 17 11.2 21 18.4 6 10.5 4 5.5
Much 79 38.0 54 35.5 44 38.6 19 33.3 23 31.5
Some 64 30.8 52 34,2 29 25.4 19 33.3 28 38.4
Little 24 11.5 25 16.4 18 15.8 11 19.3 14 19,2
None 7 3.4 4 2.6 2 1.8 2 3.5 4 5,5

Total 208 152 114 57 73

Chi-square df Significance Contingency coefficient
17.93 16 .38 .16

SbT



Table B-20

How often does your father ask if you have completed your homework?

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N % N 3 N 3
Very often 11 5.6 7 4.8 8 7.3 2 3.5
Often 21 10.7 12 8.3 14 12,7 3 5.3 2 2.8
Sometimes 49 25.0 32 22,1 22 20.0 8 14.0 10 14.1
Seldom 54 27.6 43 29.7 34 30.9 15 26.3 18 25.4
Never 61 31.1 51 35.2 32 29.1 29 50.9 4 57.7
Total 196 145 110 57 71

Chi-square df Significance Contingency coefficient

31.9¢ 16 01

Difference significant between:
(rows 1 and 2) Rural areas--rest of the country: 7=2.86

W22
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How often does your mother ask if you have completed

Table B~21

your homework?

City Coastal Villages Inland Rural

towns towns areas

N 8 N % N % N % N %
Very often 34 16,5 18 11.9 15 13.8 2 3.5 3 4.2
Often 48 23.3 27  17.% 33 28.7 8 17.5 10 14.1
Sometimes 52 25.2 5¢ 33.1 31 27.0 17 29.8 g8 11.3
Seldom 47 22.8 31 28.5 28 24.3 16 28.1 28 39.4
Never 25 12,1 25 16.6 8 7.0 12 21.1 22 31.9

Total 206 151 115 57 2!

Chi-square Q4f Significance Contingency coefficient

53.08 16 <80

.28

Difference significant between:
(rows 1 and 2) Inland towns/rural areas~~city/villages: z=3.73

LYT



Table B-22

How often does your mother help you with your homework?

Difference significant between:

(rows 1-3) City/inland towns--villages/rural areas: 7Z=2.94

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N %
Very often 2 1.9 1 .7 1 1.8
Often 13 4.9 5 3.3 6 5.2 4 7.@ 1 104
Sometimes 43 206.9 22 14.6 13 11.3 14 24.6 16 14.3
Seldom 78 37.9 50 33.1 41 35.7 14 24.6 19 27.1
Never 73 35.4 73 48.3 55 47.8 24 42,1 48 57.1

Total 206 151 115 57 79
Chi-square df Significance Contingency coefficient
22.99 16 Al .19
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Table B-23

How often does your father help you with your homework?

City Coastal villages Inland Rural
towns towns areas

N % N % N % N 3 N 3
Very often 2 1.9 1 .7 1 .9
Often 19 9.7 18 6.9 8 7.3 2 3.5
Sometimes 41 21.09 33 22.8 18 17.4 15 26.3 7 13.1
Seldom 57 29,2 44 30.3 36 33.9 19 33.3 25 36.2
Never 76 39.0 57 39.3 45 41.3 21 36.8 37 53.6

Total 195 145 169 57 69

Chi-square df Significance Contingency coefficient
19.14 16 .26 <17

Differences significant between:
(rows 1-3) Rural areas--rest of the country: 2=3.43
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Table B-24

Have your parents ever promised to give you something in return for good
grades?

City Coastal Villages Inland Rural
towns towns areas
N 3% N & N % N 2 N %
No 146 68.3 117 78.0 67 59.3 45 77.6 63 87.5
Yes 65 31.7 33 22,0 46 40.7 13 22.4 9 12.5
Total 205 156 113 58 12

Chi-square df Significance Contingency coefficient
22.78 4 - 80 .19

Differences also significant between:

{row 2) Villages-~towns/rural areas: 7=4.32
{row 2) Rural areas—-city/village: Z=3.72
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Reward for good grades.

Table B-25

Difference significant between:
(row 3) Towns/villages-—-city/rural areas: Z=3.30

City Coastal Villages  Inland Rural
towns towns areas
N 3 N % N % N % N 3%
Money 17 27.4 6 20,9 5 11.9 2 16.7 3 42.9
Travelling 6 9.7 4 13.3 4 9.5 4 33.3 1 14.3
Clothes, books,
motor vehicles, pets 12 19.4 14 46,7 18 42.9 5 41.7 1 14,3
Learning assistance 1 1.6 1 14.3
Entertainment 6 9.7 1 2.4
Other 20 32.3 6 20.9 14 33.3 1 8.3 1 14.3
Total 62 30 42 12 7
Chi-square d4df Significance Contingency coefficient
36.95 20 .01
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Table B-26

Does your school have a career education program?

City Coastal Villages Inland Rural
towns towns areas
N 3 N 3 N 2 N 3 N 3
Yes 186 89.4 165 68.2 165 91.3 53 91.4 69 94.5
No 18 8.7 45 29.2 19 8.7 5 8.6 3 4.1
I don't know 4 1.9 4 2,6 1 1.4
Total 208 154 115 58 73

Chi-square df Significance Contingency ccefficient
51.40 8 .00 .27

Difference significant between:

(row 2) Coastal towns—-rest of the country: zZ=6.22
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Table B-27

Is there a vocational counselor in your school?

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N % N 3
Yes 29 14.4 34 22.4 51 45.9 1 1.8 3 4.1
No 114 56.4 97 63.8 48 43,2 38 66.7 609 82.2
I don't know 59 29.2 21 13.8 12 14.8 18 31.6 10 13.7
Total 202 152 111 57 73

Chi-square d4f significance Contingency coefficient
93.85 8 .00 «36

Difference significant between:
(row 1) Villages--rest of the country: 2=7.65
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Table B-28

Have you found the career education program helpful in choosing a future

education and/or occupation?

City Coastal Villages  Inland Rural
towns towns areas

N 3% N % N 3% N % N 3
Yes, very helpful 9 4.9 9 9.2 10 9.4 6 1.1 4 6.0
Yes, somewhat
helpful 68 32.8 39 39.8 47 44.3 19 35.2 33 49.3
No, not at all
helpful 114 62.3 50 51.0 49 46.2 29 53.7 30 44.8

Total 183 98 106 54 67

Chi-square d4f Significance Contingency coefficient

13.05 8 .11 .15

baT



find the rlght scho

Yes

Table B-2g9

ional Counselor jin Your schooi have yaqy asked him o help yoy
Ol or jobh for yoy?

City Coastal Villageg Inlang Rural

towns towns areas
N g N g N g N 3 N ¢
3 10.3 16 47,1 27 51,9 2 igg.e

26 89,7 18 52,9 25 481 3 1loo.g
29 34 52 2 3
Chi—ggare ag Slgniflcance Contingencz coefficient
41 4 .90 .37
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why was help of vocational/counselor not sought?

I decide without
help from anyone

I don't know

I didn't need help

then

I get help from others

I didn't have courage
to see him

I wall see him later

He wanted to see
everybody

He cannot help me
None of your business

Total

Table B-30

Chi-square df Significance Contingency coefficient

16.26 24 .87

.45

City Coastal Villages Rural

towns areas

N 3 N % N % N %

5 23.8 6 33.3 9 39.1 1 58.9
7 33.3 5 27.8 3 13. 1 56.0
5 23.8 3 16.7 3 13.¢
1 4.8 1 4.3

2 8.7
2 9.5 3 16.7 4 17.4
1 4.3
1 5.6
1 4.8
21 18 23 2
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Table B-31

If you have asked the vocational counselor in your school for help, to
what extent have you found him helpful in finding the right school or
the right job for you?

City Coastal Villages Inland
towns towns
N 3 N 3 N 3% N %
Very helpful 1 25.9 3 17.6 5 20.8
Somewhat helpful 11 64.7 12 50.0
Of rather little
help 3 75.6 2 11.8 5 20.8 1 1020.0
Of no help 1l 5.9 2 8.3
Total 4 17 24 1

Chi~-square df Significance Contingency coefficient

11.93 9 .21 .45
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How useful do you think that help of vocational counselors is for students when

Table B-32

they are trying to find the right school to attend after the 9th grade?

City Coastal Villages Inland Rural

towns towns areas

N % N 3 N 3 N 3% N 3
Very useful 25 12,7 38 25.7 25 22.9 20 35.1 15 20.8
Somewhat useful 112 56.9 99 60.8 72 66.1 28 49,1 48 66.7
Of rather little use 52 26.4 17 11.5 12 11.0 9 15.8 8 11.1
Of no use 89 4.1 3 2.0 1 1.4

Total 197 148 109 57 72

Chi-square df Significance Contingency coefficient

40,48 12 .00

Differences significant between:

25

(rows 1 and 2) City—rest of the country: Z=5.11
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Table B-33

How useful do you think that help of vocational counselors is for students wh-=n
they are trying to find the right job to go to after the 9th grade?

City Coastal Villages Inland Rural

towns towns areas

N 2 N 2 N 2 N % N %
Very useful 12 6.2 21 14.7 18 16.8 9 16.1 8 11.3
Somewhat useful 87 45.1 8l 56.6 57 53.3 32 57.1 47 66.2
Of rather little use 76 39.4 38 26.6 29 27.1 15 26.8 15 21.1
Of no use 18 9.3 3 2.1 3 2.8 1 1.4

Total 193 143 1067 56 71

Chi-square df Significance Contingency coefficient
39.68 12 .00 .25

Difference significant between:
(rows 1 and 2) City—rest of the country: Z=5.01
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during vacation).

No

Yes

Table B-34

Do you have an out-of-school job now?(do not count work
City Coastal Villages Inland Rural
towns towns areas
N % N 3 N % N % N 3
145 68.4 116 75.8 86 74.8 48 82.8 59 86.8
67 31.6 37 24.2 29 25,2 1 17.2 14 19.2
212 153 115 58 73

Total

Chi-square df

Significance Contingency coefficient

7.86 4

.29

Difference significant between:
(row 2) City—Inland towns/rural areas: Z=2.70

.11
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Table B-35

Type of out—-of-school job.

City Coastal Villages Inland Rural
towns towns areas
N % N $ N 2 N % N %
Unskilled workers 13 26.3 20 54.1 19 65.5 2 20.0 13 16G.9
Skilled workers 2 3.1 1 2.7 5 17.2
Clerical workers 47 73.4 14 37.8 5 17.2 6 60.0
Teachers, etc. 2 3.1 2 5.4 2 20.0
Total 64 37 29 10 13

Chi-square df Significance Contingency coefficient
63.57 12 .06 .54

Differences significant between:
(row 1) City/inland--coastal/villages/rural: 2Z=5.67
(row 3) City—coastal towns/villages: Z=5.09
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Table B-36

Have you at any time had a paid job (not jobs during vacations) since school

began last September?

City Coastal Villages Inland Rural
towns towns areas
N % N 3 N % N 3 N 3
Yes 81 44.5 55 37.7 49 45.8 15 27.8 18 27.1
No 119 59.5 91 62.3 58 54.2 39 72.2 S1 72.9
Total 200 146 167 54 70

Chi-square df Significance Contingency coefficient
9.19 4 .06 .12

Differences significant hetween:
(row 1) Villages--inland towns/rural areas: 7=2.90
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Table B-37

Type of an out-of-school job held earlier in the school year.

Unskilled manual
workers.

Skilled manual
workers.

Unskilled clerical
workers and civil
servants trained on
the job.

Technical, teaching
and lower managerial

Total

City Coastal Villages Inland Rural
towns towns areas

N 2 N 2 N % N % N %

19 24.1 36 66.7 30 63.8 7 46.7 18 94.7
3 3.8 1 1.9 7 14.9

56 76.9 16 29.6 16 21.3 8 53.3 1 5.3
1 L3 1 1.9

79 54 47 15 19

Chi-square df Significance Contingency coefficient

64.22 12

.00

.48

€91



Do you expect to work part-time later this school

during vacations.)

Table B-38

year? (Do not count work

City Coastal Villages  Inland Rural
towns towns areas
M 2 N 2 N % N 3 N 3
Yes 47 24.1 41 27.9 25 22,3 9 17.0 18 25.7
No 148 75.9 106 72.1 87 71.17 44 83.0 52 74.3
Total 195 147 112 53 70

Chi-square df Significance Contingency coefficient

2.89 4 .57

.7
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If you work now, outside school, how many hours do you work each week,

on the average?

@-1 hour a week
1-2 hours a week
2-3 hours a week
3-4 hours a week
4-5 hours a week
5-6 hours a ueek

More

Total

Chi-square df Significance Contingency coefficient

Table B-39

22.89 24

Difference significant between:
(row 7) Rural areas--coastal towns/inland towns: Z=1.98

City Coastal Villages Inland Rural
towns towns areas

N 3% N 3 N 2 N 3% N 3%
2 3.1 4 11.4 2 7.4
5 7.8 1 2.9 1 3.7 1 7.1
6 9.4 1 2.9 2 7.4 1 10.9 1 7.1
g 12.5 2 5.7 1 3.7 2 20.9 1 7.1
3 4.7 5 14.3 3 11.1 2 20.0 1 7.1
8 12.5 8 22.9 2 7.4 1 19.0

32 506.0 14 40.0 16 59.3 4 40.0 16 71.4
64 35 27 19 14
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Table B-40

More than six hours of work outside school.

City Coastal Villages  Inland Rural
towns towns areas
N 3 N B2 N 3 N 3 N %
6-10 hours a week 11 35.5 1 7.1 7 46,7 2 58,0 3 30.0
11-15 hours a week 8 25.8 5 35.7 2 13.3 1 25.0 4 40.0
16-20 hours a week 6 19.4 5 35.7 4 26.7 1 25.0 1 16.06
21-25 hours a week 2 6.5 2 14,3 1 6,7
26-30 hours a week 2 6.5 1 7.1 1l 16.0
3¢-35 hours a week 2 6.5 1l 6.7 1 16.90
Total 31 14 15 4 10

Chi-square df Significance Contingency coefficient

13.41 20 .85 .39
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Table B-41

If you work now outside school, why do you work?

I need money

The family needs
money

Good to get to
know job

I have to work to
support myself

Part-time job
pleasant

Was asked to take
job

I like hard
physical working

Other

Total

Chi-square df

City Coastal Villages Inland Rural

towns towns areas

N 3% N 3 N 3 N 3 N 3%

52 82.5 25 69.4 25 86.2 7 708.0 2 14.3
3 4.8 1 7.1
1 1.6
2 3.2 2 5.6 1 10.9 1 7.1
3 4.8 3 8.3 1 3.4 1 10.6¢ 4 28.6
1 1.6 5 13.9 2 6.9 1 10.0 4 28.6

1 2.8 1 3.4 1 7.1
1 1.6 1 7.1
63 36 29 10 14

Significance Contingency coefficient

45,49 28

Differences significant between:
(row 1) Rural areas--rest of the country: 2=5.19
(row 5) Rural areas--city/villages: 2=3.20
(row 6) Rural areas--city/villages: 2=3.55

-47
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Table B-42

Do you think your future occupation will be the kind of work, or a similar work, as your
out—of-school job this school year?

City Coastal Villages Inland Rural
towns towns areas
N % N 2 N 3 N 3% N 3
Yes g8 11.9 2 5.7 4 14.8 1 14.0 4 28.6
No 49 73.1 23 65.7 13 48.1 4 40.0 4 28,6
I don't know 14 14.9 16 28.6 16 37.0 5 50.9 6 42.9
Total 67 35 27 10 14

Chi-square df Significance Contingency coefficient
18.00 8 .02 .32

Differences significant between:
(row 1) Rural areas--coastal towns: Z=2.20
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Table B-43

What are you going to do within the next year?

City Coastal Villages Inland Rural
towns towns areas
N 2 N % N 3 N 3 N 23
Go to school 201 95.3 118 76.6 97 85.1 50 86,2 52 71.2
Get a steady job 7 3.3 26 16.9 15 13.2 4 6.9 17 23.3
Don" t know 3 1.4 10 6.5 2 1.8 4 6.9 4 5.5
Total 211 154 114 58 73

Chi-square df Sigmificance Contingency coefficient
4]1.68 8 .00 .25

Difference significant between:
(row 1) City—all other residence groups: 2=5.19

(row 1) Rural areas--city/villages/inland towns: Z=4,68

(row 2) Rural areas--city/inland towns: 2=5.31
(row 3) City/villages——towns/rural areas: 2Z=3.09
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Table B-44

If you are going to get a steady job (not a summer job) right after 9th grade
do you expect to go to school within the next three years?

City Coastal Villages Inland Rural
towns tovms areas
N 2 N 3% N 3 N 3% N 3
I don” t know 12 34.3 7 43.8 2 28.6 6 27.3
No 1 2.9 1 6.3 1 4,5
Yes 7 100 22 62.9 8 50.0 5 71.4 15 68.2
Total 7 35 16 7 22

Chi-square df Significance Contingency coefficient
6.15 8 .62 .25
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Table B-45

Schools attended within the next year.

89.68 20 .00 .38

Difference significant hetween:

(row 2) Rural areas--city/towns: Z=2.84
(row 4) City—all other residence groups:
(row 5) City/towns-~-villages/rural areas:

Z2=5.29
2=5,35

City Coastal Villages  Inland Rural
towns towns areas

N 3 N 3 N 2 N % N 2
Continuation
classes 3 1.5 12 108.3 20 20.6 5 16.0 1 19.6
Vocational schools 20 9.9 7 6.0 18 18.6 5 16.0 11 21.6
Technical schools II 2 1.0 1 .9 2 2.1
Commercial schools 33 16.3 2 1.7 6 6.2 1 2.9 1 2.9
Gymnasiums
Comprehensive
secondary schools 118 58.4 73 62.4 33 34.9 32 64.0 18 35.3
No particular 26 12.9 22 18.8 18 18.6 7 14.0 11 21.6

Total 202 117 97 50 51

Chi-square d4f Significance Contingency coefficient
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Schools attended later, but within the next three years.

Continuation
classes

Technical schools I
Vocational schools
Technical schools Il

Commercial schools

Gymnasium—
Comprehensive
secondary schools

No particular
Total

Chi-square df

Table B-46

City Coastal Villages Inland Rural
towns towns areas
N 3% N % N % N % N %
2 9.5 1 8.3
1 4.8
1 14.3 4 19.0 25.0 3 60.0 8 66.7
2 9.5 37.5
1 4.8
2 28.6 6 28.6 12,5 1 20.9
4 57.1 5 23.8 25.0 1 29.0 3 25.0
7 21 5 12

Significance Contingency coefficient

27.21 22

.58
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Table B-47

Schools attendance——one and three year plans combined.

Continuation
classes

Technical schools I

Vocational schools

Technical schools IT

Commercial schools

Gymnasiums-Compre-
hensive secondary
schools

No particular

Total

City Coastal Villages Inland Rural
towns towns areas
N % N % N 3 N 3 N 2
3 1.4 14 10.1 20 19.1 5 9.1 11 17.5
1 o7
21 10.0 11 8.0 20 19.1 8 14.5 19 30.1
2 1.0 3 2.2 5 4.7
33 15,8 3 2.2 6 5.7 1 1.9 1 1.6
129 57.4 79 57.2 34 32.3 33 60.9 18 28.6
30 1l4.4 27 19.6 20 19.1 8 14.5 14 22.2
209 138 165 55 63

Differences significant between:

(row 6) city/towns--villages/rural areas: %=5.82
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Table B-48

what kind of education are you interested in getting?

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N %
Continuation
classes 1 .5 1 ol 1 .9
Technical schools I 5 2.4 5 3.4 2 1.8 1 1.7 3 4,2
Vocational schools 23 11,0 24 16,2 26 23,9 13 22.4 35 49,3
Technical schools II 17 8.1 15 14.1 17 15.6 5 8.6 6 8.5
Commercial schools 9 4,3 7 4.7 4 3.7 4 6.9 2 2.8
Gymnasiums-Compre-—
hensive secondary
schools 18 8.6 12 8.1 7 6.4 8 13.8 2 2.8
University 82 39.0 36 24.3 17 15.6 12 206.7 19 14,1
No particular 55 26.2 48 32.4 35 32.1 15 25.9 13 18.3

Total 210 148 199 58 71

Chi-square df Significance Contingency coefficient
81.24 28 .00 .34

Difference significant between:
(row 3) Rural areas--rest of the country: 7=6,47
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Table B-49

Do you intend to go to college or university in the future?

City Coastal Villages Inland Rural
towns towns areas
N % N & N % NS N %
Yes 67 32.8 22 15.5 16 15.2 8 13.8 8 12,5
No 48 23,5 58 40.8 46 38.1 13 22.4 38 59.4
I don't know 89 43,6 62 43.7 49 46.7 37 63.8 18 28,1
Total 204 142 195 58 64

Chi-square df Significance Contingency coefficient

52,90 8 .00 .29

Difference significant between:
(row 1) City—rest of the country: 2Z=5.11
(row 2) Rural areas--rest of the country: Z=4.46
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Table B-50

Sometimes people do not complete the education they are interested in getting. What
education do you really think you will complete?

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N %
Continuation
classes 2 1.9 2 1.4 1 1.8 1 1.4
Technical schools I 4 1.9 4 2.7 1 .9 1 1.4
Vocational schools 23 11.0 13 8.8 19 17.4 6 10.5 20 28.6
Technical schools II 16 4.8 7 4.7 11 10,1 2 3.5 3 4.3
Commercial schools 9 4.3 6 4.1 2 3.5 2 2.9
Gymnasiums-Compre—
hensive secondary
schools 24 11.4 16 10.8 6 5.5 11 19.3 4 5.7
University 54 25,7 24 16,2 8 7.3 7 12.3 7 10.9
No particular 84 40.0 76 51.4 64 58.7 28 49,1 32 45,7

Total 210 148 169 57 70

Chi-square df Significance Contingency coefficient
63.33 28 .00 A1

Differences significant between:

(row 3) Rural areas—-city/towns: Z=3.87

(row 7) City—rest of the country: Z=4.28
(row 8) City—coastal towns/villages: z=3.11
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Reason for not completing the most aspired education.

I am not capable
enough

My grades are not
good enough

Parents cannot
afford my education

Parents have not
encouraged me

I prefer to go to
the same school
friend does

School is too far
away from home

My teachers have not
encouraged me

Total

Table B-51

City Coastal Villages Inland Rural

towns towns areas
N % N % N % N % N %
14 56.9 13 54.1 11 45.7 6 40.0 8 66.7
5 20.0 4 16.7 3 12.5 4 26,7 3 25.6
3 12.0 4 16.7 1 4.2
2 8.4 1 6.6

1 4.0

2 8.0 3 12.5 6 25.0 4 26.7 1 8.3
1 4,2

25 24 24 15 12
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Table B-52

Has your mother talked to you about whether you should go to secondary school
or get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas
N % N % N N8 N %

o\

Yes, and she thinks
that I should go to

a secondary school. 68 32,7 39 25,3 26 22,6 19 33.3 15 20.8

Yes, and she thinks
that I should get
a steady job. 1 .5 2 1.7 2 2.8

Yes, and she thinks
that I should go to

secondary school but
it should be my

choice what school
to go to. 111 53.3 76 49.6 76 60.9 28 49.1 30 41.7

Yes, and she thinks

that I should get a

steady job but it

should be my choice

what job to get. 3 1.9 2 1.7 2 2.8

Yes, but she thinks
it should be my
choice whether I go

to secondary school
or get a steady job. 22 10.6 28 18.2 13 11.3 9 15.8 20 27.8
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Table B-52 cont.

City Coastal Villages Inland Rural
towns towns areas
N 3 N 2 N 2 N % N 3
She has never talked
to me about it. 6 2.9 8 5.2 2 1.7 1 1.8 3 4.2
Total 208 154 115 57 72

Chi-square df Significance Contingency coefficient
37.21 20 .62 .24

Differences significant between:
(rows 1 and 3) Rural areas--city/villages/inland towns: Z=4.42
(row 5) Rural areas--city/villages: 2Z=3.75
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Table B-53

Has your father talked to you about whether you should go to secondary
school or get a steady job right after you have finished the 9th grade?

City
N

%

Coastal
towns

N

0,

s

Villages

N 3

Inland
towns
N %

Rural
areas

Yes, and he thinks
that I should go to
a secondary school. 61

Yes, and he thinks

that I should get
a steady job. 1

Yes, and he thinks

that I should go to
secondary school but

it should be my choice
what school to attend. 91

Yes, and he thinks
that I should get a
steady job but it

should be my choice

what job to get. 1

Yes, but he thinks

it should be my choice
whether I go to

secondary school or

get a steady job. 25

30.8

46.0

12.6

31

64

24

20.9

43,2

1.4

16.2

21 19.4

59 54.6

14 24.6

27 47.4

8 14.0

19 14.3

21 36.0

17 24.3
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Table B-53 cont.

City Coastal Villages Inland Rural
towns towns areas
N 3 N 2 N 3 N 3 N %
No, he has never
talked to me about it 19 9.6 27 18.2 17 15,7 7 12,3 20 28.6
Total 198 148 1@8 57 78

Chi-square df Significance Contingency coefficient

45.77 20 .00 .27

Differences significant between:
(row 5) Rural areas--villages: Z=2.94
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Table B-54

Mother's choice of school for student.

City Coastal Villages Inland Rural
towns towns areas
N 3 N 2 N £ N 2 N %
Continuation classes 1 1.5 4 16.3 2 7.7 2 13,3
Vocational schools 5 7.5 5 12.8 3 11.5 1 5.3 5 33.3
Commercial schools 14 206.9 1 2.6 1 3.8 1 6.7
Gymnasium-Compre—
hensive secondary
schools 47 70.2 29 74.4 20 76.9 18 94,7 7 46.7
Total 67 39 34 19 15

Chi-square df Sigmificance Contingency coefficient

38.19 12 .01 .39

Difference significant between:
(row 2) City/rural areas—-inland towns: Z=3.02
(row 3) City—other parts of the country: z=3.91

Z81



Father's choice of school for student.

Table B~-55

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N s
Continuation classes 4 13.3 1 4.8 1 10.0
Vocational schools 4 6.6 3 10.0 1 4.8 1 7.1 4 40.0
Technical schools II 1 1.6 1 4.8
Commercial schools 10 16.4 3 14.3
Gymnasiums-Compre-~
hensive secondary
schools 28 45.9 21 78.0 12 57.1 12 85.7 5 50.0
University 1 1.6 1 4.8
No particular 17 27.9 2 6.7 2 9.5 1 7.

Total 61 30 21 14 10

Chi-square df Significance Contingency coefficient

47.66 24 .00 .50

Difference significant between:

(row 2) Rural areas—-other parts of the country: 7=3.07
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Table B-56

Has your father's father talked to you about whether you should go to
secondary school or get a steady job right after you have finished the
9th grade?

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N % N 3 N 3%
Yes, and he thinks
that I should go to
secondary school 17 8.9 8 7.3 4 5.5 2 3.6
Yes, and he thinks
that I should get
a steady job 1 .9
Yes, but he thinks
it should be my
choice whether I go
to secondary school or
get a steady job 7 3.6 6 5.5 6 8.2 5 8.9 5 7.8
No, he has never
talked to me about 1t 88 45.8 45 40.9 47 64.4 33 58.9 35 54,7
Dead 86 41.7 58 45.5 l6 21.9 16 28.6 24 37.5
Total 192 110 73 56 64

Chi-square df Significance Contingency coefficient
29,42 16 .02 .23
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Table B-57

Has your mother's father talked to you about whether you should
go to secondary school or get a steady job right after you have
finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas

N % N 2 N 2 N % N %
Yes, and he thinks
that I should go
to secondary school 22 11,2 1 9.5 7 9.6 4 7.4 2 3.0
Yes, but he thinks
it should be my
choice whether I go
to secondary school
or get a steady job 1 5.1 11 14.5 4 5.5 3 5.6 4 6.1
No, he has never
talked to me about 1t 161 51.5 55 52.4 45 61.6 23 42,6 38 57.6
Dead 63 32.1 29 27.6 17 23.3 24 44.4 22 33.3

Total 196 105 73 54 66

Chi-square df Significance Contingency coefficient
14.74 12 .25 .17

Difference significant between:
(row 1) City-rural areas: %=2.00
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Table B-58

Has your father's mother talked to you about whether you should go to secondary school
or get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas

N % N 2 N 2 N % N %
Yes, and she thinks
that I should go
to secondary school 34 17.9 17 15.0 8 10.4 7 12.5 4 5.9
Yes, and she thinks
that I should get a
steady job 1 1.5
Yes, but she thinks
it should be my choice
whether T go to
secondary school or
get a steady job 23 11.5 14 12.4 8 10.4 6 10.7 8 11.8
No, she has never
talked to me about it 90 45.0 57 58.4 49 63.6 33 53.6 39 57.4
Dead 53 26.5 25 22.1 12 15.6 13 23.2 16 23.5

Total 200 113 77 56 68

Chi-square df Significance Contingency coefficient
19.52 16 .24 .19

Difference significants between:
(row 1) City—rural areas: Z=2.43
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Table B-59

Father's mother choice of school for student.

Vocational schools

Commercial schools
Gymnasi1um—-Compre—

hensive secondary
schools

University
Mo particular

Total

City Cecastal Villages Inland Rural
towns towns areas

N % N 3 N % N % %

1 3.3

2 6.7 1 508.0
11 36.7 6 37.5 1 12.5 3 42.9

1 3.3

15 50.0 16 62.5 7 87.5 4 57.1 1 50.9
30 16 8 7 2

Chi-square d4f Significance Contingency coefficient

16.16 16

.44

.45
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Has your mother' s mother talked to you about whether you should go to

Table B-60

secondary school or get a steady job right after you have finished the 9th grade?

Yes, and she thinks

that I should go to
secondary school

Yes, and she thinks
that I should get
a steady job

Yes, but she thinks
it should be my

choice whether I go
to secondary school
or get a steady job

No, she has never

talked to me about it

Dead

Total

Chi-square df Significance Contingency coefficient

15.68 16

.17

City Coastal Villages Inland Rural
towns towns areas
N % N 2 N % N % N %
43 21.2 19 17.0 15 18.8 7 12.1 9 13.8
1 .5
28 13.8 15 13.4 19 12,5 8 13.8 9 13.8
91 44.8 61 54.5 47 ©58.8 27 4b6.6 38 58.5
40 19.7 17 15.2 8 16.0 16 27.6 9 13.8
203 112 80 58 65
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Table B-61

Mother's mother choice of school for student.

City Coastal Villages Inland Rural

towns towns areas

N % N 2 N 2 N $ N 3%
Continuation classes 1 6.3
Vocational schools 1 2.4 1 6.3 3 23,1 1 11.1
Technical schools IT 1 2.4
Commercial schools 3 7.1 1l 7.7 1 11,1
Gymnasium-Compre-~
hensive secondacy
schools., 17 4.5 4 25.0 1 7.7 4 57.1
No particular 20 47.6 16 62.5 8 6l1.5 3 42.9 7 77.8

Total 42 16 13 7 9

Chi-square df Significance Contingency coefficient

24,39 20 .22

.46
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Table B-62

Trust grandfather best.

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N 3 N 3 N 2
First choice 1 50.9
Second choice 3 100.0 4 100.9 1 50.0 1 100.0 1 100.0
Total 3 4 2 1 1

Chi-square df Signmificance Contingency coefficient
4,95 4 <29 .55
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Trust grandmother best.

First choice

Second choice

Total
Chi-square d4f
1.76 2

Table B-63

City Coastal Villages
towns
N 3 N 3 N 3
1 25.0 1 50.8
3 75.8 1 50.0 3 106.0
4 2 3

Significance Contingency coefficient

.41

.40
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Table B-64

Has your brother(s) talked to you about whether you should go to secondary
school or get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas
N % N % N 3 N % N 3
Yes, and he thinks
that I should go to
secondary school 39 27.3 21 18.9 14 18.2 6 14.0 15 25,0
Yes, and he thinks
that I should get
a steady job 1 7 1 .9 3 3.9 1 2.3
Yes, but he thinks
it should be my choice
whether I go to
secondary school or
get a steady job 16 11.2 18 16.2 12 15.6 6 14.0 15 25.0
No, he has never
talked to me about it B7 60.8 71 64.0 48 62.3 30 69.8 36 50.0
Total 143 111 77 43 60

Chi-square df Significance Contingency coefficient

16,85 12 15 19
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Table B-65

Has your sister(s) talked to you about whether you should go to secondary school
or get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas
N % N 3 N % N % N %
Yes, and she thinks
that I should go to
secondary school 52 38.5 28 24.8 17 23.3 10 24.4 17 27.9
Yes, but she thinks
it should be my choice
whether I go to
secondary school or
get a steady job 24 17.8 25 22,1 l6 21,9 12 29.3 19 16.4
No, she has never
talked to me about it 59 43.7 60 53.1 40 54.8 19 46.3 34 55.7
Total 135 113 73 41 6l

Chi-square df Significance Contingency coefficient
19.84 8 .21 .15
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Table B-66

Brother's choice of school for student.

City Coastal Villages Inland Rural
towns towns areas

N % N S N 3 N % N %
Continuation classes 1 8.3 1 6,7
Vocational schools 3 8.3 1 5.3 1 8.3 1 6.7
Technical schools II 1 6.7
Commercial schools 6 16.7 1 6.7
Gymnas 1um-Compre-~
hensive secondary
schools 13 36.1 9 47.4 3 25.8 6 100.0 S 33.3
University 1 8.3
No particular 14 38,9 9 57.4 6 56.0 6 40,0

Total 36 19 12 6 15

Chi-square df Significance Contingency coefficient
32.30 24 .11 .51
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Table B-67

Sister's choice of school for student.

City Coastal Villages  Inland Rural
towns towns areas

N % N 2 N 2 N 2 N %
Continuation classes 1 2.0 3 10.7 2 12,5 1 6.3
Vocational schools 3 6.1 1 3.6 1 6.3 1 6.3
Technical schools II 1 2.0 1 3.6
Commercial schools 2 4,1 1 3.6 1 6.3 1 6.3
Gymnasium-Compre-
hensive secondary
schools 29 59.2 16 35.7 4 25.0 5 5@.0 9 56.3
No particular 13 26,5 12 42,9 8 50.0 5 50,0 4 25.0

Total 49 28 16 10 16

Chi-square df Significance Contingency coefficient
14,81 20 .78 .33
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Table B-68

Trust brother best.

First choice

Second choice

Total

Chi-square df
7.47 4

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N 3 N 3 N %
14 63.6 4 36.4 3 20.0 3 37.5 3 37.5
8 36.4 7 63.6 12 80.0 5 62.5 5 62.5
22 11 15 8 8

Significance Contingency coefficient

.11 32

9261



Trust sister best.

First choice
Second choice

Total

Table B-69

Chi-square df Significance Contingency coefficient

4,75 4

.31

.24

City Coastal Villages Inland Rural
towns towns areas
N % N 3 N 3 N % N %
9 32,1 13 59.1 4 50.0 6 60.0 3 37.5
19 67.9 9 48.9 4 50.0 4 40.8 5 62.5
28 22 8 10 8
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Table B-70

Has your uncle or aunt talked to you about whether you should go to secondary
school or get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N % N %
Yes, and he/she thinks
that I should go to
secondary school 57 27.4 32 21.3 29 26.1 17 30.4 11 15,5
Yes, and he/she thinks
that I should get a
steady job 1 .5 1 1.8
Yes, but he/she thinks
it should be my choice
whether I go to
secondary school or get
a steady job 32 15.4 30 20.9 24 21.6 13 23.2 14 19.7
No, he/she has never
talked to me about it 118 56.7 88 58.7 58 52.3 25 44,6 46 64.8
Total 208 150 111 56 71

Chi-square df Significance Contingency coefficient

14.54 12 .26 .15
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Relatives' choice of school for student.

Continuation classes
Vocational schools
Technical schools 1II
Commercial schools
Gymnasium-Compre-
hensive secondary
schools

No particular

Total

Table B-71

City Coastal Villages Inland Rural
towns towns areas
N 3 N 2 N % N % N %
2 6.9
1 1.8 1 3.4 3 16.7 1 6.7 1 9.1
1 3.4
7 12,5 1 3.6 l 6.7
19 33.9 15 51.7 7 25.0 6 40.0 3 27.3
29 51.8 10 34,5 17 60.7 7 46.7 7 63.6
56 29 28 15 11

Chi-square df Significance Contingency coefficient

26.82 20

.14

.40
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Table B-72

Trust uncle/aunt best.

City Coastal Villages Inland Rural
towns towns areas
N % N % N 2 N % N %
First choice 9 45.9 2 33.3 4 66.7 1 33.3
Second choice 11 55.0 4 66.7 2 33.3 3 200.9 2 66,7
Total 20 6 6 3 3

Chi-square df Significance Contingency coefficient
4,01 4 .40 .30
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Table B-73

Has your friend(s) talked to you about whether you should go to secondary school or
get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns towns areas
N 3% N £ N 2 N 2 N 3%
Yes, and he/she thinks
that I should go to
secondary school 114 55.6 58 38.2 46 40.7 29 53.0 15 20.8
Yes, and he/she thinks
I should get a steady
job 1 .7 1 .9 2 3.4 2 2.8
Yes, but he/she thinks
it should be my choice
whether I go to
secondary school or
get a steady job 62 30.2 59 38.8 33 29.2 20 34.5 37 51.4
No, he/she has
never talked to me
about 1t 29 14.1 34 22.4 33 29.2 7 12,1 18 25.0
Total 205 152 113 58 72

Chi-square 4af Significance Contingency coefficient

44,97 12 . 00 .26

Differences significant between:
(row 1) Rural areas-—other parts of the country: 2=2.58
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Table B-74

Friend's choice of school for student.

City Coastal Villages Inland Rural
towns towns areas

N % N 2 N 2% N 2 N 2
Continuation classes 2 3.5 1 2.3 2 7.1
Vocational schools 5 4,5 1 1.8 3 7.0 6 21.4 2 13.3
Technical schools II 2 3.5 1 3.6
Commercial schools 17 15.2 3 7.0 1 6.7
Gymnas ium-Compre—
hensive secondary
schools 56 44.6 31 54.4 14 32.6 16 35.7 6 50.0
No particular 40 35.7 21 36.8 22 51.2 9 32.1 6 46.0

Total 112 57 43 28 15

Chi-square df Significance Contingency coefficient
45,33 20 .90 .38
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Trust friend(s) best.

Table B-75

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N 3 N % N %
First choice 6 54.5 3 21.4 4 66.7 1 20.0 3 25.9
Second choice 5 45.5 11 78.6 2 33.3 4 80.0 9 75.¢
Total 11 14 6 5 12

Chi-square df Significance Contingency coefficient

6.60 4 .15

.34
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Table B-76

My friends opinion about the job I want doesn't matter to me.

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N 3 N 3 N 3
Strongly agree 9% 46.2 69 45,1 4 35.1 27 46.6 26 36.1
Agree 78 37.5 64 41.8 51 44.7 19 32.8 29 40.3
Uncertain 26 12,5 17 11.1 18 15.8 19 17.2 12 16,7
Disagree 6 2.9 3 2.6 1 1.7 5 6.9
Strongly disagree 2 1.9 3 2.0 2 1.8 1 1.7
Total 208 153 114 58 72

Chi-square df Sigmifi

cance Contingency coefficient

19.17 16 .25

.17
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Table B-77

Has your teacher talked to you about whether you should go to secondary school
or get a steady job right after you have finished the 9th grade?

City Coastal Villages Inland Rural
towns tovwmns areas
N % N % N % N % N %
Yes, and he/she
thinks that I should
go to secondary
school 50 24,2 22 14.5 27 24.5 6 16.5 11 15.1
Yes, but he/she
thinks it should be
my choice whether I
go to secondary
school or get a
steady job 24 11.6 24 15.8 25 22.7 12 21.1 16 13.7
No, he/she has
never talked to me
about it 133 64.3 106 69.7 58 52.7 39 68.4 52 71.2
Total 207 152 110 57 73

Chi-square df Significance Contingency coefficient
19.31 8 .01 .17

Differences significant between:

(row 3) Villages--rest of the country: Z=2,92
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Table B-78

Teacher's choice of school for student.

City Coastal Villages Inland Rural
towns towns areas
N 2 N % N % N % N %
Continuation classes 1 9.1
Technical schools I 1 2.3
Vocational schools 2 4.7 1 4.8
Commercial schools 2 4.7 1 4.8
Gymnasium~-Compre-
hensive secondary
schools 17 39.5 8 38.1 5 23.8 3 60.0 5 45,5
No particular 21 48.8 11 52.4 16 76.2 2 406.0 5 45.5
Total 43 21 21 S 11
Chi-square d4df Significance Contingency coefficient
17,39 20 .62 .38
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Table B-79

Has your teacher encouraged you to go to secondary school after the 9th grade?

City Coastal Villages Inland Rural
towns towns areas
N 3 N 2 N % N % N %
Yes, frequently 21 14,2 14 9.2 20 17.5 3 5.3 4 5,5
Yes, several times 59 28.6 45 29.6 43 37.7 23 44.4 21 28.8
No, never 126 61,2 93 61.2 51 44.7 31 54.4 48 65.8
Total 206 152 114 57 73

Chi-square df Significance Contingency coefficient
17.66 8 .02 .16
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Table B-80

My teacher would probably make a better school or job choice for me than I could.

City Coastal Villages Inland Rural
towns towns areas
N % N 2 N 3 N 3 N 3
Strongly Agree 1 .5 1 1.7
Agree 11 5.2 4 2.6 8 7.0 7 12,1 2 2.8
Uncertain 63 30.0 42 27,5 33 28.9 15 25.9 28 39.4
Disagree 63 30.0 44 28.8 4 35.1 16 27.6 8 11.3
Strongly disagree 72 34.3 63 41,2 33 28.9 19 32.8 33 46.5
Total 210 153 114 58 71

Chi-square df Significance Contingency coefficient
30.63 16 .a1 .21

Di1fference significant between:
(rows 1 and 2) Inland towns-~rest of the country: Z=2.84
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Table B-81

Trust teacher best.

First choice

Second choice

Total
Chi-gggare gg
2,46 4

City Coastal Villages Inland Rural
towns towns areas
N S N 3 N % N % N 3%
4 22.2 7 36.8 8 38.1 1 20.0 3 50.0
14 77.8 12 63.2 13 61.9 4 80.0 3 50.0
18 19 21 5 6

Significance Contingency coefficient

.65 .18
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Table B-82

Trust vocational counselor best.

City Coastal Villages Inland Rural
towns towns areas
N 8 N % N 3 N % N %
First choice 5 25.0 19 63.3 16 47.6 7 77.8 8 72.7
Second choice 15 75.0 11 36.7 11 52.4 2 22,2 3 27.3
Total 20 30 21 9 11

Chi-square df Significance Contingency coefficient

11.76 4 .01 .33
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Table B-83

Has the vocational counselor talked to you about whether you should go to s

school or get a job right after you have finished the 9th grade?

econdary

City Coastal Villages Inland Rural
towns towns areas
N % N 2 N 2 N % N %
Yes, and he/she
thinks that I should
go to secondary
school 1 1.9 11 25.0 25 44.6 1 16.9
Yes, bhut he/she
thinks it should
be my choice whether
I go to secondary
school or get a
steady job 4 7.4 12 27.3 16 28.6
No, he/she has
never talked to me
about it 49 96.7 21 47.7 15 26.8 6 160.0 9 90.0
Total 54 44 56 6 10

Chi-square df Significance Contingency coefficient

59,43 8 .00

Difference significant between:

.50

(row 3) Caty/inland towns/rural areas—-coastal towns/villages: 72=7.22
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Table B-84

What occupation are you most 1nterested in entering as your future
occupation?

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N 2 N 2
I have not yet
decided what
occupation to enter 97 46.2 71 46.4 48 42,5 30 51.7 35 47.9
I am most interested
in 113 53.8 82 53.6 65 57.5 28 48.3 38 52.1
Total 210 153 113 58 73

Chi-square df Significance Contingency coefficient
1.43 4 .83 .04
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Most interesting future occupation.

Table B-85

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N % N % N %
Unskilled manual
workers 2 1.8 5 6.1 2 3.0 16 26.3
Skilled manual
workers 17 15.9 20 24.4 22 33.3 9 32.1 12 31.6
Unskilled clerical
workers and civil
servants trained on
the job 3 2.7 9 11.0 4 6.1 1 3.6 1 2.6
Technical, teaching
and lower managerial 26 23.0 21 25.6 26 39.4 7 25.0 5 13.2
Business, managerial
and entrepreneurial 5 4.4 4 4.9 1 1.5
Academic professional 60 53.1 23 28.0 11 16.7 11 39.3 10 26.3
Total 113 82 66 28 38
Chi-square df Significance Contingency coefficient
78.19 20 .43
Differences significant between:
(row 1) Rural areas—-rest of the country: Z=5.74
(row 2) City—villages/inland towns/rural areas: Z=3.18
(rows 1 and 2) City—rest of the country: 2=3.85
(rows 1 and 2) Rural areas—-rest of the country: Z=3.94

(row 4) Villages-—city/rural areas: 2=2,90

(row 6) City—coastal towns/villages/rural areas: Z=5.18
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Why are you interested 1n entering that occupation?

Table B-86

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N %
"pleasant job" 52 53.6 31 42.5 26 49.1 12 48.0 20 60.6
™I have capacities for
this kind of work" 9 9.3 14 19.2 15 28.3 5 20.90 8 24,2
“Paid job" 13 13.4 8 11.0 3 5.7 4 16.9 1 3,0
"Job related school
subject is interested" 4 4.1 9 12.3 1 1.9 1 3.0
"Little schooling
needed for job" 1 1.0 1 3.9
"Parent is in the
same occupation" 4 4.1 1 1.4 1 4.0

Total 83 63 45 22 31

AR



Table B-86 cont.

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N 3 N %
"One has to use the
brain in this job" 2 2.1 1 1.4
"I want to be a
mamber of a certain
occupational class" 1 4.0
"I want to help
others in my job" 4 4.1 5 6.8 4 7.5 2 8.0 1 3.0
"Long summer
vacation" 2 2,1
“Necessary to spread
the Christian
religion" 1 1.4
"Learn to know
myself better" 1 3.0
"No special reason" 6 6.2 3 4.1 4 7.5
Total 97 73 53 25 33

Chi-square df Signmificance Contingency coefficient
64.39 48 .05 .43

~
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Table B-87

Occupation which student expects to enter.

City Coastal Villages Inland Rural
towns towns areas

N % N % N % N % N %
Unspecified
occupation 2 3.5 1 3.4
Unskilled manual
workers 1 1.8 5 10.4 7 21,2 18 34.5
Skilled manual
workers 8 14.0 14 29.2 8 24,2 4 33,3 9 31.0
Unskilled clerical
workers and civil
servants trained
on the job 4 7.0 4 8.3 2 16.7
Technical, teaching
and lower managerial 12 21.1 12 25.0 12 36.4 2 16.7 4 13.8
Business, managerial
and entrepreneurial 3 5.3 3 6.3 1 3.4
Academic Professional 27 47.4 10 20.8 6 18.2 4 33.3 4 13.8

Total 57 48 33 12 29
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Table B~-87 cont.

Chi-square df Significance Contingency coefficient
51.98 24 .00 .47

Differences significant between:

(row 2) Rural areas--city/towns: Z=4.53

(row 3) City——inland towns/rural areas: Z=2.10

(rows 2 and 3) City-—coastal towns/villages/rural areas: Z=4.10
(row 5) Villages--rural areas: Z=2.82

(xrow 7) City—coastal towns/villages/rural areas: 2Z=3,97
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Table B-88

Have you ever tried to get information about a job, you are considering as your
future occupation, from a person who is already i1n that job?

City Coastal Villages Inland Rural
towns towns areas

N % N % N 2 N % N %
Yes, through my
school's career
education program only 43 22.6 28 19.2 32 29.1 29 50.9 16 14.5
Yes, on my own
without help from
anyone 28 14.7 25 17.1 19 17.3 7 12.3 9 13.0
Yes, but with help
from others. Whom? 46 24,2 43 29.5 26 23.6 8 14.0 22 31.9
No, never 73 38.4 50 34.2 33 30.0 13 22.8 28 40.6

Total 199 146 119 57 69

Chi-square df Significance Contingency coefficient
32.53 12 .00 .23

Differences significant between:
(row 1) Inland towns--rest of the country: 2=4.79
(row 3) Inland towns--coastal towns/rural areas: Z= 2.45
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Table B-89

Sources of informations about future occupation.

City Coastal Villages Inland Rural

towns towns areas

) N 2 N% N % N % N %
Family 25 59,5 27 75.0 13 54.2 5 83.3 13 68.4
School 4 9.5 2 8.3 1 5.3
Work site 6 14.3 5 13.9 6 25.0 1 16,7 1 5.3
Friends 7 16.7 2 5.6 3 12.5 3 15.8
Others 2 5.6 1 5.3

Total 42 36 24 6 19

Chi-square df Significance Contingency coefficient

15.20 16 .50

.32
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Table B-90

Does your father want you to enter a particular occupation in the future?

No

Yes

I don't know

It is my choice

Total

Chi-square df
18.13 12

City Coastal Villages Inland Rural
towns towns areas
N 3 N K N % N % N %
169 53.4 71 48.3 56 51.4 3¢ 52.6 40 57.1
24 11.8 9 6.1 11 10.1 6 10.5 4 5.7
16 7.8 20 13.6 20 18.3 3 5.3 7 10.0
55 27.0 47 32,0 22 20,2 18 31.6 19 27.1
204 147 109 57 70

Significance Contingency coefficient

Differences significant between:
(row 3) Villages~~inland: Z=2.31

(row 3) Villages--city: z=2.77
(row 4) Villages--coastal: z=2.10

.17
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Table B-91

Father's opinion about student's future occupation.

Unspecified
occupation

Unskilled manual
workers

Skilled manual
workers

Unskilled clerical
workers and civil
servants trained on
the job

Technical, teaching
and lower managerial

Business, managerial
and entrepreneurial

Academic
professional

Total

Chi-square df

City Coastal Villages Inland Rural
towns towns areas
N % N % N 3% N 3 %
2 8.3 1 16.7 1 25,0
2 22,2 2 18.2 1 25.0
2 22,2 5 45,5 1 16.7
1 4.2 1 11.1
4 16.7 1 11.1 1 9.1
1 4.2
16 66.7 3 33.3 3 27.3 4 66,7 2 50.9
24 9 11 6 4

Significance Contingency coefficient

36.11 24

.59

Difference significant between:
(row 7) City/Inland towns--villages: Z=2.25

T¢e



Why do you think your father wants you to enter that occupation?

It is a good future
occupation

He thinks I am good
at it

Because I want it

He is in that
occupation

He doesn't want me
to get a difficult
job which doesn't

pay well

One grows personally
in it

I don't know

Take over the family
business

Total

Chi-square 4f

Table B-92

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N % N % N 3
7 29.2 1 16.06 6 54.5 3 50.0
1 4.2 1 9.1 1 33.3
4 16,7 3 30.9 2 18.2 1 16.7 1 33.3
6 25.0 2 20.9 1 9.1 1 16,7 1 33.3
1 10.0 1 16,7
3 12.5 1 10.0
3 12,5
2 20.9 1 9.1
24 10 11 6 3

Sigmificance Contingency coefficient

29,70 28

.59

ced
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Mother's opinion about student's future occupation.

Onspecified
occupation

Unskilled manual

workers

Skilled manual
workers

Unskilled clerical
workers and cival
servants trained on
the job.

Technical, teaching
and lower managerial

Academic professional

Total

Chi-square df Significance Contingency coefficient

Table B-94

City Coastal Villages Inland Rural
towns towns areas
N % N % N3 N 3 N 3
2 10.0 1 5.6 1 14.3 14.3 1 9.1
1 5.6 1 9.1
2 10.0 3 16.7 5 71.4 3 42,9 2 18.2
1 5.0 3 16.7
4 20.0 3 16.7 2 28,6 4 36.4
11 55.0 7 38.9 1 14.3 14.3 3 27.3
20 18 7 11

24,95 26 .20

Differences significant between:
(row 3) Villages--city/coastal towns/rural areas: Z=3.44
{row 6) City/coastal towns--villages/inland towns: Z=2.40

.53
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Table B-95

Why do vou think your mother wants you to enter that occupation?

It is a good future
occupation

She thinks I am good
at it

She wanted to enter
that occupation but
couldn't

Because I want 1t

I want to learn it

She is in that
occupation

Total

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N % N %
8 44.¢ 6 33.3 1 16.7 2 28.6 3 27.3
4 20.0 2 1.1 2 28.6 4 36,4
1 5.6
2 28.6
3 15.0 4 22,2 2 33.3
1 5.0 1 16.7 2 18.2
16 13 4 6 9



Table B-96

Trust father best.

City Coastal Villages Inland Rural
towns towns areas
N 3 N 3% N 3 N 3 N 3
First choice 75 71.4 53 67.9 33 74.2 18 62.1 24 64.9
Second choice 30 28.6 25 32.1 14 29.8 11 37.9 13 35.1
Total 105 18 47 29 37

Chi-square df Significance Contingency coefficient
1.27 4 .86 .26
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Table B-97

Trust mother best.

City Coastal Villages Inland Rural
towns towns areas
N 3 N % N % N 3 N %
First choice 62 57.4 31 43,7 31 57.4 19 56.0 23 63.9
Second choice 46 42.6 40 56.3 23 42.6 19 50.0 13 36.1
Total 108 71 54 38 36

Chi-square df Significance Contingency coefficient
5.47 4 .24 .13
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Table B-98

I should be able to choose an occupation without relying on my parents advice.

City Coastal Villages Inland Rural
towns towns areas
N 8 N % N 3 N 3 N %
Strongly agree 43 19.2 27 17.6 15 13.3 11 19.3 7 9.6
Agree 69 33.2 37 24.2 31 27.4 9 15.8 19 26.0
Uncertain 64 28.8 47 30.7 44 38.9 21 36.8 38 52,1
Disagree 29 13.9 39 25.5 21 18.6 16 28,1 9 12.3
Strongly disagree 16 4.8 3 2.8 2 1.8
Total 208 153 113 57 73

Chi-square d4f Significance Contingency coefficient

38.44 16 .00 .24
Difference significant between:
(rows 1 and 2) City--rest of the country: 7=3.06
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Other people have better ideas than myself about the best job for me.

Table B-99

City Coastal Villages Inland Rural
towns towns areas
N % N % N % N % N 3
Strongly agree g 3.8 6 4.0 2 2.8
Agree 6 2.9 3 2.0 8 7.1 1 1.7 5 6.9
Uncertain 41 19.7 31 28.5 22 19.6 11 19.0 l6 22,2
Disagree 72 34.6 52 34.4 49 35.7 21 36.2 27 34.5
Strongly disagree 81 38.9 59 39.1 42 37.5 25 43,1 22 30.6
Total 208 151 112 58 72
Chi-square df Significance Contingency coefficient
16.99 16 .44

nN



The most important occupation.

Farmer
Physician
Carpenter
Fisherman
Teacher
Housewife
Worker
Clergyman

Nursery school
teacher

Policeman
Bank Clerk

Merchant

I don't know

Table B-1060

City Coastal Villages Inland Rural
towns towns areas
N 2 N % N % N 3 N 2
22 12,2 14 9.3 3 2.8 10 18.2 25 34.2
91 54.3 86 57.3 61 56.5 3¢9 54.5 33 45.2
1 .9
8 4.4 6 4.0 10 9.3 2 2.7
9 5.0 6 4.0 2 1.9 2 3.6 3 4.1
11 6.1 8 5.3 6 5.6 4 7.3
4 2.2 4 2.7 1 .9 1 1.8 1 1.4
3 2.0 1 1.4
i .6 1 .9
3 1.7 4 2.7 3 2.8 2 3.6 3 4.1
1 .6 2 1.3
1 .6 1 1.8
16 8.8 12 8.0 9 8.3 3 5.5 4 5.5

oge



All equally
important

Total

Chi-square df
86.97 52

Table B-18# cont.

City Coastal Villages Inland Rural
towns towns areas

N % N £ N % N 3 N %

14 7.7 5 3.3 11 14.2 2 3.6 1 1.4

181 150 108 55 73

Significance Contingency coefficient

. 00 .36



The most prestigious occupation.

Farmer
Physician
Fisherman
Teacher

Housewife

Worker

Clergyman
Policeman
Bank Clerk

Merchant

I don't know
All equal

Total

Chi-square df
73.409 44

Table B-161

City Coastal Villages Inland Rural
touwns towns areas
N 3 N 3 N 3 N 3 N3
2 1.1 1 .7 2 3.6 1 1.4
112 61.9 65 44.2 46 44.7 26 46.4 26 36.6
1 1.9
1 .6 1 1.8 1 1.4
1 .6 1 .7 1 1.9
1 .7 1 1.4
25 13.8 53 36.1 23 22,3 12 21.4 15 21,1
13 7.2 11 7.5 7 6.8 6 10.7 11 15.5
6 3.3 5 3.4 7 6.8 7 9.9
5 2.8 2 1.4 2 1.9 1 1.8 3 4,2
12 6.6 7 4.8 12 11.7 8 14.3 5 7.0
4 2.2 1 o7 4 3.9 1 1.4
181 147 1a3 56 71

Significance Contingency coefficient

.0

.34

[4%4
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VITA

Hallur Skulason was born in Reykjavik, Iceland, on August 20, 1947. He
attended the Teacher's Training College in Reykjavik from 1966 to 1969 when he
received his general teacher's certificate. After one more year of study at the
Teacher's Training College he passed the university entrance examination. He
entered the University of Iceland and studied psychology there for four years.
He received his B.A. degree 1n psychology 1in October 1974, While he attended
the university he worked as a part-time teacher in the primary schools in the
Reykjavik school district, except for one year, 1972-73 when he worked as a
psychological assistant at a rehabilitation clinic for juvenile delinguents.
After graduation from the University of Iceland he worked as a high school
teacher and a school counselor in Reykjavik. In the summer of 1975 he was
admitted to the Department of Educational Psychology at the University of
Illinois at Urbana-Champaign.

After he earned his M.A. degree in Educational Psychology in 1977 he went
back to Iceland. There he worked as a school psychologist at the School
Psychological Services of Reykjavik. He worked there until September 1979 when
he started to work as a psychological counselor for the Ministry of Justice 1in
Reykjavik. In these years he also was a lecturer at the University of Iceland
and the Teacher's Training College of Iceland. He worked in the correctional
system 1n Reykjavik and prisons in other parts of the country until August 1981,
except in the spring semester of 1980 when he was admitted to the doctoral
program in educational psychology at the University of Illinois at Urbana-
Champaign. In the school year 1980-8l he worked as a part-time teacher and
school counselor besides his work for the Ministry of Justice. From August 1981
he continued his doctoral studies at the University of Illinois. In August 1982

he returned to Iceland and besides his work on his doctoral dissertation, worked
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as a high school teacher and a school psychologist in a village on the west

coast for the next two years.



